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Letter from the Editor
Welcome to the 2022 edition of The Undergraduate Spectrum, a journal
showcasing the rich diversity of artistic and rhetorical practice at Saint Mary’s
College of California. Published here are winners of the 32nd annual Newman
Awards for writing in Collegiate Seminar and the 34th annual Spectrum Awards
for writing in the disciplines.
Each year, the difficult task of narrowing the field of submissions requires
much serious deliberation by our diverse panel of judges, consisting of both
professors from across the curriculum and student Writing Advisers in the Center
for Writing Across the Curriculum (CWAC). Accordingly, we extend our deepest
appreciation to all the professors who nominated their students’ writing, to all the
students who submitted their own writing, and to all the judges who gave of their
time and wisdom throughout the year.
Following the first round of selection, a staged editing process — mirroring
that which occurs when writers work with professional publications — brings
finalists to CWAC to work with a Writing Adviser as they revise their work through
three drafts. Working with Advisers, finalists review both idea- and sentencelevel issues and refine and resubmit their pieces for final consideration. Winning
texts are then selected from among these finalists.
									Joe Zeccardi
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Reality exposed by perspective
Amanda Vortmann

Introduction

research exposed and examined the contextual
importance of a culture’s beliefs and behaviors
and how the biased, westernized perspective fails
to appreciate the essential details. Through her
findings, she explores the correlation between
early marriage and subsistence strategy failure
in Enkop, Kenya. Her ethnography employs
multiple points of view to shed evidence-based
light on the misinterpretations of the many
individuals and groups who strongly advocate
for the women of the Maasai. Archambault
argues that to fully appreciate the truth of the
situation in Maasai culture, one must expand
the conversation beyond early marriage and
examine the factors that contribute to it: human
rights, education, corrupt policy, and fractured
survival systems. The failing subsistence
strategy of pastoralism is the root cause of early
marriage; lack of access to education is one of
many residual effects of the failing system.

From the perspective of one born and
raised in North America, the basic human rights
to an education and the choice of when and who
to marry have specific circumstantial meanings.
However, when those same human rights
are interpreted globally, a variety of different
realities emerge based on the surrounding
cultural environment. Basic human rights that
seem straightforward and easy to understand
become more ambiguous when placed
contextually, rendering the answers less evident.
To paraphrase a lecture from St. Mary’s College
Anthropology Professor, Angel Roque, cultural
relativism must be called for with an earnest
desire so that a culture can be understood on its
own terms rather than according to the norms
and values of western culture (2021a, 10). In
suspending ethnocentric bias, judgment is
avoided, and what seemed obvious may shift,
bringing overlooked possibilities to light. In
2011, Caroline Archambault aptly proved this
when she published “Ethnographic Empathy and
the Social Context of Rights: ‘Rescuing’ Maasai
Girls from Early Marriage”. Archambault’s

Motivation for Research
In the early 2000s, Archambault
volunteered at a Maasai boarding school in
Kenya as part of her anthropological fieldwork
1
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on local education. While there she interviewed
many young girls who had escaped an early
marriage. The researcher returned to the school
years later in 2007 to continue her study and met
a young woman, named Esther, for the first time.
Esther had been saved from the early marriage
her father had planned for her by the foreign
aid workers and was willing to share her tale
through interview.

to sample groups and examined extensive
published scholarly resources on her topics.
Given her research methodology, there is
the chance that bias may have influenced the
findings. Archambault began her research
by volunteering for the boarding school of a
rescue center where she detected interviewees’
replies seemed formulaic and crafted to appeal
internationally and illicit donations. For this
reason, participant bias, where the human
subjects alter their responses to provide the
“right” or “socially acceptable” answer seemed
probable. Archambault herself may have been
subject to researcher bias and unknowingly
interpreted data to agree with her hypothesis.
“Assuming that fathers love and want the best for
their daughters – which I strongly believe holds
true for most of the fathers in Enkop – I have
come to appreciate the difficulties parents face
in choosing the “best” path to secure the future
well-being of their daughters” (2011, 636). In this
quote, it seems that Archambault subjectively
makes her claims about the motivation of
fathers. I question if this assumption was
influenced by the fact that she lived alongside
the participants for many years. This potential
prejudice is further exemplified in the notes
section of the article where she declares that she
has forged strong relationships with the people
of Enkop. That said, Archambault’s extensive
documentation of research along with her
equitably delivered, multiple-lensed approach
lowers the likelihood of researcher bias playing
a significant role in the outcome of her article.

My father wanted to give me away. I went
to my sister in Kiserian and she sent me to
school. My mzee (father) came to remove
me from the school. I got help from my
brother and a teacher. They brought me to
the District Officer. He wrote me a letter
to bring to the head teacher. I came here
and started in class 2. Now I am in class 5
(Esther’s interview, June 24, 2007).
Archambault noted that Esther’s storyline
mimicked that of other rescued girls interviewed
throughout the decade. Their narratives typically
involve “prevailing binaries that distinguish
violators from victims, patriarchy from female
empowerment, traditional from modernity, and
collective culture from individual rights” (2011,
632). She sensed that ethnocentric judgment
had influenced the telling of Esther’s tale and
in response sought a more unbiased, culturally
relativistic understanding of the events that led
Esther to “her rescue”.
Methodology

Anthropology

Archambault lived among the Maasai
multiple times between 2003 and 2010 and
conducted her research primarily through
fieldwork. She observed and participated in the
daily lives of the Enkop people and gathered
empirical data through interviews and oral
history collection; she also distributed surveys

One’s understanding of Anthropology
likely begins with learning the definition of
anthropology itself: “Anthropology is the holistic
study of humanity and human differences” (Roque
2021b, 2). Anthropologists must look at all the
2
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Counts, Nanda and Warms discuss ethnocentric
bias as the belief that one’s own behavior
and beliefs are right and natural (2018, 6). As
Archambault shows, when this approach is
utilized, the actions behaviors, and beliefs of
another culture cannot be understood on their
own terms. She dissects ethnocentrism at length
when examining the transnational point of view,
particularly in how human rights legislation
in Kenya during the early 2000s triggered a
dramatic increase of international attention,
action against early marriage, and an increased
demand for education. Ethnocentric empathy is
a major factor in the drive behind human rights
work throughout the world. Established in 1948
by a primarily westernized panel, the “Universal
Declaration of Human Rights” proclaims
moral principles and freedoms that everyone
around the entire world should be entitled to.
Important to Archambault’s study are articles
16.2 and 26.1. The latter holds that “Marriage
shall be entered into only with the free and full
consent of the intending spouses”, while the
former holds that “Everyone has the right to
education” (“Universal Declaration of Human
Rights” 1948). While I appreciate the personal
and societal benefits of these two specific
human rights, I also acknowledge that my
access to education and ability to choose when
and whom I want to marry are simultaneously
a reactant and a product of the westernized, 21st
century country I live in. In another time and
place, these human rights can take on new value
when culture and environment are factored in.

various different ways a human can be a human
within their contextual environment as well as
observe on an overall scale how these unique
aspects interact with each other as part of a bigger
picture. As it can be seen in Archambault’s research
of the Maasai, a culture’s beliefs and behaviors
often only show their true motivations when they
are regarded from this described holistic point
of view. The researcher’s tactic of looking at early
marriage from multiple perspectives, along with
examining the influence of lack of an education,
community infrastructure, and fractured politics,
allows the potential instigating factor to shift
away from “tradition” or “patriarchy” to the
over-looked answer of “survival”. She contends
that “early marriage is situated not as a relic of
tradition and malicious patriarchy but, rather,
as a contemporary adaptation to livelihood
insecurity” (Archambault 2011, 632). The result
of Archambault’s exploration of three primary
differing points of view provided a holistic
perspective along with the realization that if
blame for early marriage was to be handed out, it
was the failing subsistence strategy of pastoralism
and not the patriarchy that was at fault.
Key Concepts
Throughout her research, Archambault
employs the fundamental anthropological
concepts of ethnocentrism, human rights,
culturally valued resources, subsistence
strategies and marriage rules. In agreement with
her approach, I believe it is beneficial to look at
these ideas individually, discuss their meaning,
examine how the researcher uses the notions to
support her argument, as well as appreciate how
they relate to each other in a collective sense.

Culturally Valued Resources
Education and marriage are examples of
culturally valued resources. They are deemed
prized by society and the degree of one’s access to
them creates social stratification. By employing
cultural relativism, one can appreciate how

Ethnocentrism and Human Rights
In the Anthropological textbook, Culture
3
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different cultures and societies will value these
resources differently and contextually the overall
advantage an individual’s accessibility may
provide. For example, an education in the United
States will open doors to a child’s potential longterm success and give promise to a brighter
future. Unequal access to the culturally valued
resource of education in North America creates
an incredibly large discrepancy leading to social
stratification. This does not seem to reap the
same benefits in Kenya where the infrastructure
is vastly different from ours. In the African
town of Enkop, as reported by Archambault,
there is no running water, electricity, or paved
roads, and live-stock husbandry is the primary
economic activity. Archambault recounts local
interviews where children who do receive an
education return home as “half-baked cakes”
(2011, 638). To clarify their meaning, the
researcher explains that “graduates often come
home jobless but unwilling to herd livestock, a
job they associate with the uneducated” (2011,
638). In this description, she shows that the local
child’s time and energy lost to an education is a
disadvantage; a school education does not reap
the same rewards and the ability to attend school
doesn’t affect societal standing in the same in
Enkop as it would in the United States.
By creating an appealing narrative of the
Maasai girls needing to be rescued from an early
marriage, the foreign aid workers of the nonprofit rescue boarding schools are employing
ethnocentric empathy. From a westernized
perspective, being denied an education because
your father is going to marry you off provides
strong motivation to help. In concealing the local,
contextual value of education and marriage and
their ensuing advantages or disadvantages, an
transnational horror story is told to the citizens
of wealthier countries and money is donated to
the cause. Unfortunately, the misrepresented
and simplification of the early marriage problem

ignores the true instigating factors and incorrectly
assumes a westernized solution of education.
In her study, Archambault scrutinizes
the value of marriage and education through
a cultural relativistic lens and by seeking
to understand the motivation behind early
marriage among the Maasai, she broadens her
own and the readers understanding of a culture’s
practice. When specifically considering human
rights on a global scale, this culturally relativistic
approach is essential not only because it suspends
the binary assignment of behavior, practices,
and beliefs being “good” / “bad”, “right” /
“wrong”, but because it more authentically
shows what a culture’s “actions and ideas mean
within their contexts.” (Nanda & Warms 2018,
6). I believe that in following this important
anthropological rule of relativism, researchers
such as Archambault can acknowledge the
nuanced value of cultural resources and their
contingent societal implications.
Subsistence Strategy of Pastoralism
The Maasai are a herding society and
pastoralism, the raising of domesticated animals
known as livestock, is their primary means of
survival. In her study, Archambault reveals this
subsistence strategy to be hypothetically the
main initiator in early marriages. Although some
pastoralist societies are nomadic and roam the
land finding grass for their animals to graze,
there are also transhuman pastoralist societies
where there a settlement is used as a home base,
such is the case in Enkop. As Isaac Shearn notes
in his contributed chapter of “Subsistence” in
the book Perspectives: An Open Invitation to
Cultural Anthropology, “raising cattle requires so
much work that no one has the ability to do these
jobs entirely on his or her own. For the Maasai,
the solution is to work together in family units
organized around polygynous marriages” (2019,
4
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9). Typically, women and children remain in
the settlement while men travel with the herds
ensuring that food is found to sustain the animals.
The impact on the social organization of societies
that engage in pastoralism is apparent in the
gendered division of labor as well as marriages
motivated by a desire for increased capital in the
form of herd size. The larger a man’s herd, the
more wives and children he must acquire to care
for the animals and ultimately the wealthier he is
perceived to be. Because of gender division and
social stratification, women cannot own the herds
but are primarily responsible for nurturing them,
cleaning, milking, skinning, and keeping them
healthy. Men own the animals and therefore make
the decisions of slaughtering, selling, and raising
them (Shearn 2019, 10). It is through marriage
that both the men and women increase their
stability; therefore, patriarchs looking to secure a
child’s future as well as increase their own capital
may arrange an early marriage. Archambault
notes that pastoralism in Enkop is suffering as
a result of land-tenure reforms, climate change,
and population increase. Livestock holdings
have dropped well below the subsistence survival
levels. “…[S]ome parents continue to turn to
the social institution of marriage as a means of
securing their children’s future. Placing daughters
in trusted and well-connected families is meant
to provide children (and their parents) with
economic and social security” (Archambault
2011, 641). Based on her fieldwork, she reasons
that progressively earlier marriages are a result
of the poverty and instability associated with
the weakening of pastoralism as a subsistence
strategy.

marry within their paternal or maternal clan.
This aligns with the predominantly universal
incest taboo as well as exogamy rules. Secondly,
the marriages are arranged by the parents when
the future spouses are young. Lastly, there are
lengthy negotiations and transactional payments
of bridewealth. As discussed in Angel Roque’s
lecture “Marriage Rules”, polygamy occurs when
a society deems it alright to have more than one
spouse at a time (Roque 2021c, 4). Polygyny
marriages between one husband and more than
one wife within Maasai culture are very common
as increased herd size requires more individuals
to care for the animals. More wives bring more
children, and the larger family works together
to sustain their system of survival. Specific to
the rescued girl, Esther, whom Archambault
interviewed in 2007, her father has three wives
and 26 children. Between family size and the
receipt of bridewealth, a Maasai family can find
stability through marriage.
Three Perspectives
At a TED Talk in 2009, around the same
time that Archambault was doing her fieldwork,
Chimamanda Adiche spoke of the dangers of a
single story. She cautioned her listeners that if
they only listen to one story and see an event from
a single point of view, critical misunderstanding
of another culture’s behavior and beliefs results
(2009). Seeming to heed Adichie’s warning,
Archambault examines the overly simplified
argument against the traditional practice of early
marriage from three different vantage points: the
biased transnational or global point of view, the
local Enkop society’s point of view, and finally
from the perspective of the Maasai patriarchs
whose actions are deemed subjectively cruel.
By sharing three different versions of the same
story, the limited ethnocentric understanding is
appreciably broadened and the contextualized

Marriage Rules and Polygyny
Like all marriages around the world,
marriages in the Maasai culture follow a set of
societal rules. First, men and women should not
5
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terms “human rights,” “victimhood,” “tradition,”
and the various contradicting ways they can be
applied in the case of early marriage, education,
and economic stability is positively changed.
On page 633 of her research article,
Archambault first analyzes what she calls the
transnational version of early marriage. This first
take of the situation is entirely ethnocentric and
the narrative is crafted by foreign aid workers in
Enkop. The lens they view the occurrence of early
marriage and inaccessible education through is
noted as follows:

a marriage for a girl, she narrowly escapes, and
the story ends “happily ever after in pursuit of an
education” (2011, 633). But where is the epilogue
that tells of the everafter? This is how you
know if the enacted solution is a success. With
education limited by high-class ratios, limited
classroom resources, long, difficult walks to
and from school, low economic infrastructure,
and escalating costs of continuing education,
the future is not promising. This transnational
point of view provides an immediate solution to
a surface-level problem but fails to recognize the
underlying issues.
The second perspective Archambault offers
in her study is that of the local Enkop people. It
is in this section of the article that subsistence
strategy of pastoralism is first mentioned and
a glimpse into the prevailing issues is given. In
speaking to societal members of Enkop, there
are slight variances of perspectives, yet all of the
participants seem to align with the transnational
narrative. For some, the direction of local
blame falls on the malicious and oppressing
patriarch, while others blame the Maasai
male’s greed for increased livestock (wealth).
Overall, Archambault writes that most of those
interviewed shared a hybrid version of the two
antagonists with “early marriage rendered a
cultural practice of the past” (2011, 635).
Something that must be noticed and
appreciated in the local telling of the story is
the influential power of the foreign “rescuers”
that have infiltrated the village under the guise
of helping. Their ethnocentric bias permeates
the local recall of events. Archambault states
that this message is infused by three main
sources: the educators that are teaching at the
internationally funded schools, the Christian
church leadership, and the numerous nongovernment organizations (NGOs) that serve
the community. The channels through which
these transnational narratives flow seem to have

Characterized by the use of a story line
structure and the framing of issues through
morally unambiguous and emotionally
charged dichotomies…that serve only
to simplify complexity and render social
life manageable and more amenable to
policy action. The story limits the issue to
a problem between traditional patriarchs
and progressive daughters (Archambault
2011, 634).
Based on the biased interpretation of the
Universal Declaration of Human Rights, the
transnational perspective sets their vantage
point and assumes that all culturally valued
resources are weighted the same between
cultures. To westernized foreigners, the idea
of marriage at fourteen and the prohibition
of schooling are a direct assault on human
rights as they apply in their home countries.
Ethnocentrically assigning the roles of victim,
rescuer, and violator to the Maasai girls, the
non-profit organizations, and the Maasai
patriarchs accordingly is a far more effective way
to motivate donations. What spoke most clearly
to this in Archambault’s research was the fact
that throughout her multiple interviews of girls
who had been “rescued” from early marriage,
their stories were formulaic: a patriarch plans
6
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convinced the local people of Enkop that
the only way to secure their futures, attain
stability, and survive is through an education.
Lastly, Archambault interviews the
patriarch himself. It is only through this third
lens that sympathy is evoked for the father and
empathy is gained for his choices. Within the
larger context of social change and the decline
of a viable subsistence strategy, he makes
the decision to educate some of his children
and marry the others in order to create
stabilizing unions. The patriarchal defense is
that “We tried to educate all of our children,
but it depended on our cows, goats, and
poverty…the problem is [too few] animals”
(Archambault, 2011, 633). The transactional
marriage of a daughter to a family with a
larger herd size provides bridewealth as well
as her secured future as a pastoralist.
It is within this section of Archambault’s
article that the viability of pastoralism is
specifically addressed. She discusses how
diseases over the past ten years along with
drought have decimated the livestock. Because
colonialist sentiment perceives pastoralism
as primitive, economic marginalization has
occurred. Pastoral land has been allocated for
national parks and profitable tourism reserves
and there has been a large shift towards the
privatization of communal grazing lands.
The seasonal movement of herds is becoming
increasingly more limited, and the subsistence
strategy of pastoralism is suffering as a result
(Archambault 2011, 636). If international
funding that is channeled towards NGOs, such
as rescue centers, was instead targeted towards
the improvement of pastoralism-focused
legislation, perhaps the age of marriage would
see a positive upward turn.
From the patriarchal perspective, we
also have the chance to delve deeper into
the challenges surrounding education in

Kenya and other parts of Africa. Schools
are difficult to access and to attend it is a
full day away from home and the fields, this
negatively impacts the strength of the familial
survival method. Furthermore, the dangerous
journey to school means that many children
do not attend until they are older. For this
reason, most students reach reproductive
maturity while in the primary schools, and
pregnancy is considered a “real risk of formal
schooling” (Archambault, 2011, 638). Due to
fear of inspiring promiscuity and offending
elders, intercourse is somewhat of a taboo
subject at the schools. Beyond their parents’
supervision, lacking a sexual education, and
without understanding the consequences of
sexual activity, early pregnancies are common
among students resulting in school dropout
and immediate early marriage. As mentioned
earlier, there is also great parental concern
that the education received will not ensure
livelihood security. Student to teacher ratios
and limited classroom resources further
increase the challenge of benefiting from an
education. Through this final perspective,
Archambault profoundly turns the reader’s
attention to the fact that the global belief of
education solving all problems, including
but not limited early marriage, is not actually
be the best long-term solution. Perhaps,
the “wicked” Maasai patriarch’s decision for
early marriage may actually be to ensure his
daughter’s security in a way that the inadequate
educational system cannot.
Conclusion
In discussing the benefits and
consequences from each of these perspectives,
Archambault is able to expose the ambiguity
present in the human rights arguments for
education and their accompanying disputes
7
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Nanda, Serena, & Richard Warms. 2018. Culture
Counts: A Concise Introduction to Cultural
Anthropology. 4th. Boston, MA: Cengage
Learning.

against early marriage. The key concern seems
to be the increasingly less stable subsistence
system of pastoralism and without policy
change, the Maasai’s way of providing food and
ensuring survival is in jeopardy. Pastoralism
depends on the availability of both land and
humans; marriage between families can provide
both. If the tactic to end early marriage is
through poorly functioning education, then
who is left to care for the herds? With no herds,
how will the Enkop people survive? Children
emerge from these inadequately structured
schools with no means and no prospects, what
forecasts do they have for their future? These
points all demonstrate the complexity of the
specific issue of early marriage as well as the
importance of looking at the matters of early
marriage and education holistically as part of
a larger problem. “Ethnographic Empathy and
the Social Context of Rights: ‘Rescuing’ Maasai
Girls from Early Marriage” effectively convinced
me that the answer to end increasingly earlier
marriages is not through education but rather
by seeing solutions to fractured infrastructure,
corrupt policies, and the diminishing viability of
pastoralism.
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The convergence of activism
and racism in Uncle Tom’s Cabin
Megan Brown
Harriet Beecher Stowe’s 1852 abolitionist
novel Uncle Tom’s Cabin possesses a sort of
infamy — the controversy surrounding it has
existed almost as long as the novel has, and the
debate over its confusing legacy seems to be an
integral part in the struggle to form a truthful
American story, as we attempt to make sense of
the bloody complexities of our history. One of the
most controversial aspects of the novel is its very
genre — Uncle Tom’s Cabin is a sentimental novel
that relies on feeling to convey its abolitionist
message, the ambiguous efficacy of which forms
the heart of the debate. Stereotypes abound
throughout the novel, as Stowe whittles away the
modernly compelling and human aspects of her
black characters, contriving instead perfect, pious
victims for the benefit of her white audience. The
figures in her novel, especially Tom, do not fully
resent their white oppressors, nor do they possess
any threatening degree of blackness; instead they
appear humble, crawling on their hands and
knees, asking for help from the white reader, who
finds their submissive position palatable enough
to sympathize with. Race and gender-tailored
activism are two co-existing, not competing,
domains that Stowe’s sentimentalism in Uncle
Tom’s Cabin affects in different ways. Critics such

as Jane P. Tompkins, Elizabeth Ammons, and
James Baldwin appear to have adopted a singular
opinion on Stowe’s use of sentimentalism,
condoning some aspects and ignoring others in
order to form a solid conclusion. Jane P. Tompkins
argues that Stowe’s utilization of sentimentalism
as a tool for social change deserves literary merit,
the current deprivation of which, in the case of
Uncle Tom’s Cabin, stems from literary canon’s
dismissal of the popular and feminine. Elizabeth
Ammons addresses the portrayal of Tom himself,
and argues that his oft-criticized passivity results
from Stowe’s deliberate efforts to frame him as
a heroine. James Baldwin dismisses Stowe’s use
of sentimentalism entirely, writing that protests
novels as a genre only alleviate the guilt of the
readers, abusing their subject as a mere object
for pity. Taking the opinions of these previous
critics into account, I believe that ambiguousness
is the only answer to the question of Uncle Tom’s
Cabin’s legitimacy. I assert that Stowe’s novel’s
use of sentiment is both profoundly activist, and
profoundly racist, the ambiguous feeling left in
the wake of the two truths necessary for a sense
of understanding.
In her essay “Sentimental Power: Uncle
Tom’s Cabin and the Politics of Literary History,”
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Jane P. Tompkins argues for a re-consideration of
Stowe’s sentimentality in Uncle Tom’s Cabin. She
writes that the long-despised emotionality of the
novel actually provides the work with its greatest
strength, and that the dismissal of the work’s
appeal to feeling originates from the patriarchal
nature of the study of literature. She questions
the creation of an almost entirely masculine
canon of American realism, and argues that the
omission of Stowe represents a larger cultural
condemnation of the popular, the emotional, and
the feminine. Uncle Tom’s Cabin’s mass resonance
and popularity with the audiences of its time
should be enough to cement its importance,
according to Tompkins, however Stowe is often
missing among reading lists of Hawthorne, Poe,
and Melville. Tompkins discourages literary
hierarchy, and asks for the aspects of sentimental
fiction to be judged for their own merit, rather
than in relation to modernly revered works from
the same era.
The merit of Uncle Tom’s Cabin lies in its
masterful appeal to its audience of women; its
many mothers and its veneration of the domestic
scene create a narrative revolutionary in its
minuteness. Uncle Tom’s Cabin asserts slave law as
inherently masculine, and by turn, abolitionism
as inherently womanly and maternal, attempting
to transcend the cruelty of mortal law with the
innate sensibilities that have always preceded
it, and will inevitably succeed it motherly and
Christian love. Stowe asks for action from her
mostly female audience by appealing to their
domain, allowing the issue of slavery to enter
the domestic sphere. Even the implicit allusions
to sexual assault — the scene between Emmeline
and Legree, for example, in which she flinches at
his advances — speak to the female experience,
and establish a connection between white
northern readers and black southern slaves by
the unfortunate means of shared trauma. But as
the popular sentimental novel begins to attempt

something beyond its entertainment value, it
may become potentially dangerous. Uncle Tom’s
Cabin can be viewed as less about slavery, and
more about white catharsis in reaction to slavery.
In Tompkins’ appreciation of sentimentalism
and its role in the abolitionist cause, she omits the
needed consideration on how Stowe’s activism,
while perhaps well-intentioned, unfairly relied on
the suffering of black people to carry its message.
In many ways, the novel packages black suffering
as a product for emotional consumption, made
to be discarded after the reader’s cathartic purge.
The death of Uncle Tom, his prolonged suffering
and ultimate declaration of love for all, represents
a scene so deliberate in wanting an emotional
response that it almost seems intent on forcing
one out of the reader. The circumstances of Tom’s
death align perfectly for maximum audience
catharsis, from his Christlike forgiveness of
his oppressor to his last moments with master
George. Tompkins claims death as the ultimate
power for characters in Stowe’s novel, but the
emotional indulgence involved in these death
scenes somewhat detracts from their narrative
value. Tom’s demise in particular seems to serve
the ultimate purpose of lessening the emotional
burden of the white reader, his prolonged pain
an emotional spectacle acting to relieve the
guilt of the complicit north through their tears
for this perfect, unimaginably wronged, black
man. The debate surrounding sentiment in
Uncle Tom’s Cabin requires further complication.
Tompkins seems to only address one side of
the conversation, this being Stowe’s appeal to
the female experience, and how that serves
as a tailored call to action for her audience of
northern women. In forming her conclusion
on Uncle Tom’s Cabin’s use of sentimentalism,
however, Tompkins forgoes necessary nuance.
Stowe’s appeal to her female audience may come
at the expense of her black characters.
Tompkins argues that sentimentalism is
11
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part of Uncle Tom’s Cabin’s appeal to a female
audience, but Elizabeth Ammons furthers the
depth of this appeal, claiming that Tom himself
functions as a feminine heroine. Ammons
focuses on the activist aspects of sentimentalism
in her essay “Heroines in Uncle Tom’s Cabin”
through which she attempts to tackle the
complexities surrounding the novel’s titular Tom.
She emphasizes the similarities between motherly
love, and Christian love — in fact, she claims the
love of Christ as the love of a mother, the whole
of humanity a sort of family benefiting from his
selfless sacrifice. Establishing the maternal and
feminine nature of Christ, Ammons extends
this binary to Tom, the novel’s Christ-like figure.
She claims Stowe deliberately feminized Tom in
order to fully exhibit the interconnectedness of
Christian and motherly love. Tom, in her reading
of him, is a heroine, his female-coded portrayal
part of Stowe’s belief in anti-slavery as a woman’s
fight.
Ammons’ insistence on Tom as a sort of
saint, governed by the principles of motherly and
Christian love, is a mere explanation for Stowe’s
feminization of him and disregards many of the
racially harmful effects of this portrayal. Stowe
may have attempted to characterize Tom as a
typical heroine as an appeal to her audience of
women, allowing for them to see their beliefs and
virtues reflected in a black man, thus establishing
a common ground of shared values between
the white female northern reader and the black
male slave. Tom’s characterization as a heroine
would explain the ostensible atypicality of his
character — Stowe refers to him within the text as
a “hero,” yet Tom does not possess the traditional
masculine bravery and physicality associated with
heroism. In his relationship with Eva, for instance,
Tom adopts the role of a patient maternal figure,
acting occasionally as her emotional guardian
and perhaps filling the void left by Marie, Eva’s
materialistic and neglectful mother. At one point,

Tom allows for Eva to decorate him with flowers,
indicative of his docile nature which contradicts
the standards for masculine heroism. Stowe
coded Tom as a heroine, according to Ammons,
in order to soften the black man into something
racist audiences could sympathize with.
Yet Ammons appears to view such
“softening” as a successful aspect of the novel,
part of its appeal to female audiences, and not the
deliberate molding of a black man to fit the palette
of white readers. Tom’s strict adherence to morals
— his refusal to run away from the Shelbys, for
instance, during his trip to Canada — creates an
impossible standard of piety that almost primes
the white reader into disgust at any form of slave
disobedience. Ammons seems to ignore the
potential negative effects of Tom’s characterization
in order to explore the activist potential of Stowe’s
novel; she believes Tom’s feminization to be a part
of Stowe’s appeal to her audience, and thus part
of the novel’s overall intention of a call to action.
She inadvertently disregards the racial detriments
of Tom’s portrayal, choosing to ameliorate his oftcriticized passivity by positing it as a cardinal
characteristic of a female hero, and thus part of
the novel’s overall appeal. Ammon’s support of
the sentimental portrayal of Tom ignores the fact
that mildness and passivity, typically thought of
as feminine traits, take away the potential for
anger from someone who deserves to be angry:
an enslaved and abused black man. Nuance is
needed to understand the character of Tom —
his portrayal has the potential to resonate with
female readers, but it also may villainize rightful
black outrage and resistance.
James Baldwin opposes the views of
Ammons and Tompkins on sentimentalism
in Uncle Tom’s Cabin, in that he views Stowe’s
excessive dependence on feeling as making a
spectacle of black people. In “Everybody’s Protest
Novel,” Baldwin’s critique of Uncle Tom’s Cabin, he
expresses his disdain for Stowe’s sentimentality,
12
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claiming that its obvious intention of coaxing
tears and sympathy out of its readers ultimately
rules it as disingenuous. The cathartic reaction
of the audience acts only to assuage their guilt
in relation to slavery, according to Baldwin, that
their emotional response to the injustice they
had hitherto enjoyed ignoring somehow forgives
their initial complacency. The tears of Stowe’s
readers don’t guarantee action; they can simply
read the novel, alleviate their guilt in sobs, and
continue on as before, while the black slaves
used as Stowe’s cathartic hook continue to suffer.
Baldwin’s stance is opposed to both Tompkins and
Ammons; he recognizes the novel’s appeal to its
readers’ emotions, but instead of appreciating this
aspect of Uncle Tom’s Cabin, he condemns it. Like
Ammons, he focuses on Stowe’s unusual portrayal
of Uncle Tom, but instead of considering, in full,
Stowe’s intentions behind such a portrayal —
an overtly masculine and imposing black man
surely would not have resonated with northern
audiences — he claims Stowe softened Tom for
the sole purpose of reader catharsis. Baldwin
dismisses protest novels as a whole, arguing that
the entire genre acts only to relieve reader guilt,
while the offending system, slavery in this case,
persists.
In the opinion of Baldwin, Stowe’s guilt,
not her concern or sympathy, motivated her to
create Uncle Tom’s Cabin, and the cathartic act of
writing eliminated her implication in the system
of slavery entirely. Baldwin’s definitive dismissal
of Stowe’s emotionality, however, refuses to
acknowledge the potential merit of sentimental
fiction. Through appealing to “softer” matters
— emotion, domesticity, religion — Stowe
intended to bring slavery out of the political
sphere and the unseen, dark corners of the south,
and into the homes and hearts of her northern
readers. As Tompkins argues, Uncle Tom’s Cabin’s
sentimentality, which Baldwin dismisses as
contributing to the novel’s uselessness, actually

works as a masterful appeal to Stowe’s audience
of northern women. In order to fully consider the
efficacy of sentimentalism in Uncle Tom’s Cabin,
one would need to look at scenes that prove to
be points of contention among critics. Tom’s
death scene exemplifies Baldwin’s argument of
Stowe using the sufferings of black people as
a spectacle for her white audience; however,
Stowe had perhaps so meticulously crafted Tom’s
final scene not just as a surface-level appeal to
her readers’ emotions, but as an unignorable
call to action. To fully understand Tom’s death
scene requires an equal consideration of both
its racially harmful elements, and its elements
that help establish its activist merit. Though his
master is undeniably cruel, a death-bed bound
Tom forgives him, indicating, per Baldwin’s view,
Stowe’s exploitation of her central character as an
inhuman vessel designed for maximum reader
catharsis.
Even in his dying hour, Tom shows no
resentment, no mark of earned human feeling; his
extreme piousness makes him pitiable enough for
the white reader. However, Tom’s apparent appeal
to white northern audiences makes Uncle Tom’s
Cabin all the more successful as an abolitionist
and activist text. Tom’s forgiveness of his
oppressor reminds readers of the love of Christ,
which establishes a poignant and unforgettable
resemblance between the savior of humanity
and the suffering black man, both saints who
stood for love but were rejected and hated by
the systems that surrounded them. The two
prominent approaches to compartmentalizing
the legacy of Uncle Tom’s Cabin — the activist and
the racist — act not as incompatible outlooks,
ways with which to label the text and put it to rest,
but rather as respective lenses which must coexist
in order to form an illuminated understanding of
the polarizing and ambiguous novel.
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The urge to be beautiful
and perfect
Sama Saleem

What does it mean to be beautiful? Does it
require women to meet a “perfect” measurement
such as being a size 2? Are we losing sight of true
qualities and talent of a person? These are the
questions that we face every day. Throughout
my experience, I have noticed that attractive
or beautiful females usually have distinct
advantages in our society. Personally, I have
always gotten discounts at stores or was chosen
for a job that I wasn’t qualified for. One day, my
manager told me that the reason he hired me
was because good looking people attract more
customers. Ironically, I was bothered by his
statement. I was bothered by having advantages
just due to my looks while someone who isn’t as
good looking but is smart and qualified doesn’t
have that advantage. Our society gives a lot of
importance to appearance and looks rather
than personality, ability, or talent. This can
make females very insecure leading their focus
to looking pretty and good enough for others.
Cosmetic companies make money by selling a

product and advertising it as “correcting your
flaw”. The only person who benefits from female’s
insecurity is the company that sells the product.
Our society and the media play important roles
in our lives because they can influence us very
easily just through their language. Media and
advertisements use celebrities to get their words
across. They have set a high standard for being
beautiful. Not being skinny or having a slimmer
waist is “fat”. Being a tall woman over 5’6” is
“masculine”. Having acne means “ugly”. Since
childhood our parents force us women to act in
a certain way or look a certain way in order to be
acceptable in society. Today, all these pressures
are affecting women negatively. Media and
society pressure women through misleading
narratives and expectations about women’s
appearances, which have led to detrimental
effects surrounding women’s mental health and
their body image.
It is a problem when the youth of a nation
start worrying about their looks and celebrities,
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such as Kim Kardashian or Britney Spears, fluctuation. Most women don’t choose to not
become their role models. Kim Kardashian has have the “ideal” skinny body. Knowing this,
the hourglass figure, small waist, big chest and society still pressures women and puts them
butt. However, Britney Spears has a Barbie doll down just because they’re not skinny enough or
figure, small and skinny. Everyday women are in a “perfect” bodily shape. If there weren’t so
bombarded with negative comments made many expectations from women, then they
about their body, looks, and height. Wherever could be given the choice to accept themselves.
they turn, there are images, messages, magazines, Mental health issues and many other harms can
and billboards about how they can look perfect. be prevented if there aren’t expectations for an
Not only television or media but even parents “ideal” body. The focus should be somewhere
and family members try to convey the message else, not the woman’s body.
that outer beauty is important. Commercials
Giving importance to women’s appearance
and other media sources feed on women’s and having certain expectations weren’t only
insecurities. They tell women that in order to be a problem in America but also around the
“attractive”, they have to look and act in a certain world, such as in China. Throughout Chinese
way. Slimmer waist, clear
history, women were
skin, and big butts are some
culturally expected
of the important traits in
to
have
smaller
order to fit in the category of
feet. The process of
“beautiful”. This is becoming
binding
women’s
a serious problem because
feet from a young
women are suffering from
age in order to make
long
term
body
them smaller was
dissatisfaction,
selfcalled “Foot binding”.
objectification, dysfunctional
Small feet in China
relationships, and low selfwere no different
esteem. National Health
than small waists in
Services (NHS) data acquired
England.
Women
by The Guardian shows a
with smaller feet were
68% rise in hospital
more acceptable and
admissions due to young
desirable brides in
girls hurting themselves
Chinese society. This
(Albert, 2015). The cause of
process required the
females harming themselves
breaking of bones
were associated with body
which sounds very
Figure A
dissatisfaction, social media
painful.
Women
pressures, and conflict with friends. Studies have who had 3-inch feet were considered “golden
shown that in America “69-84% of women lotuses,” and if their feet were bigger, then the
exhibit body dissatisfaction, typically preferring value would go down (Foreman, 2015). This
a smaller figure than their present frame” symbolizes something very powerful, not only
(Runfola et al., 2013). Women’s bodies change oppression of women but also the importance
due to pregnancy, childbirth, or hormonal of women’s appearance in their society. Women
16

SPECTRUM 2022
were forced into suffering and pain so they
could be acceptable and worthy enough in their
society.
Society forces women to meet their
expectations through their narratives, whether
it’s social media or advertisement. Media
can persuade, manipulate, pressure and even
control people’s lives mentally, physically, and
emotionally through literary work. It can change
someone’s diet, lifestyle, influence their mindset
and socialization. Writing shapes our culture
and will form society. People believe what they
read, so posting blogs, tweeting, and using
powerful language can make people believe
things. Media uses logical, ethical, and mostly
emotional forms of writing to persuade women.
An example of this impact would be this
advertisement from the 1800s (Figure A). This
American advertisement was made towards
women from a company to sell their corsets. The
fact that the ad had the words “PRETTY GIRLS”
or “GOOD SENSE” is conveying that pretty girls
have good sense, and also that pretty girls with
good sense wear corsets. Other words have been
used such as “healthy” and “strong”. They’re
trying to appeal to women’s emotions using
these words. Women start to believe these false
narratives and doubt themselves. They become
dissatisfied with their bodies because this ad
reveals that the only way women can be pretty is
wearing this corset for a slimmer waist. Having
a slimmer waist is considered healthy in this ad
and in society. There are many health issues with
corsets. Wearing corsets for a long period of time
can cause muscle atrophy and lower-back pain.
Pectoral muscles will become weak and will
result in rib pain. This corset not only impacts
women’s bodies but also their mental health.
They will be dissatisfied with their body which
can lower their self-esteem and self-worth.
The tradition of wearing a corset for a
flatter belly is continued with a different name

and different form of advertisement. They call
them “waist trainers” and many celebrities
promote them. Through celebrities, the media
try to attack women’s vulnerability. The reason
celebrities and models are becoming women’s
role models is because of the credibility
persuasion. All female celebrities are required
to have a specific body weight and shape. If they
become role models for women in real life, then
it’s a problem. These female celebrities do many
photos and video editing to look flawless and “so
perfect”. They don’t look as perfect and flawless
as the media portrays them. For example, Kim
Kardashian’s dishonesty about how she achieved
her “perfect body” by using her product “flat
tummy tea”. We all know that she went through
so many different surgeries to achieve that
hourglass body or flat tummy. Some celebrities
eat little to nothing in order to be skinny. Being
skinny doesn’t mean “healthy” and being
overweight is not equivalent to “unhealthy”. If
women look up to these celebrities, then they
will lose self-confidence. Women will never be
able to accept themselves. They’re promoting
the culture of appreciating outer beauty.
Research was done in order to evaluate the
effects of “fat talk” on women’s mood, motivation,
and cognitive performance (Gapinski et al.,
2003). This experiment shows how women were
directly affected by negative comments when
they tried on two sets of different clothing. In
the study 80 women tried on either swimsuits
or sweaters. The ones in swimsuits were treated
with higher objectification while the ones in
sweaters were treated with low objectification.
Half of each group overheard someone making
fat, negative comments on their body. Women
in sweaters reported higher motivation while
women in swimsuits reported lower motivation
and negative mood. Women in swimsuits also
felt more insecure. This study supports that
negative comments on women’s appearance can
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have a negative impact on their mood and selfimage.
Ingela Lundin Kvalem et al. (2006), explain
the correlation between women’s concern about
their appearance and their mental health.
Women with body image, shape, and weight
concerns have significantly higher levels of
depression and anxiety. Females face so much
pressure from society that they start developing
anxiety and depression. It’s disappointing and
tragic because societal pressures regarding
women’s appearance should not be the cause
of women’s mental health issues. (Kvalem et al.,
2006).
After interviewing Nedah Azami, a
family friend of mine, I was able to learn how
someone can cope with these pressures. She
has experienced many pressures from her
surroundings due to her body weight and acne.
Nedah shared that when she was a teenager, she
had little to no friends. People called her “fat”
or “red face” due to her acne. Hearing these
comments constantly about her appearance
made her insecure; and she saw these qualities
as flaws. Then, she started doing research and
focused more on how to lose weight. Her only
goal in life was to be skinny and have clear skin.
In 2015, her first year as a college student, she
was diagnosed with depression. When I asked
her what caused the depression, “In college,
I was more under pressure because I didn’t
have any friends, and I constantly blamed
myself for it. I thought I was just ugly and fat.”
Nedah responded. Nedah was insecure because
society and the media constantly portrayed
women like her as less appealing. Because
society didn’t accept her, she started looking at
herself differently. She felt like she was not good
enough, which caused her depression. She chose
to isolate herself and avoided socializing. The
popular narrative that impacted her the most
was an ad for a weight loss collection: “Are you

beach body ready?”
This is a picture of a blonde skinny girl in
a bikini with a very small waist. There are so
many things wrong with this ad. They basically
portrayed super skinny as a perfect “beach
body” and if you’re a little over their “standard”
weight then your body is not good enough for
a bikini or even going to the beach. None of
this is true, but they know the right words to
use in order to make a bigger impact on women
so they can sell their products. This ad shows
the power of language. Just a sentence can
impact women negatively, that it lowers their
self-esteem. Females believe what the media is
telling them.
Harper and Tiggemann (2008) refer to
an experiment done on Australian women
to see the impacts of seeing an attractive slim
girl on a magazine cover next to a man. Their
results showed that women who saw this
picture reported negative mood, higher selfobjectification, anxiety due to their weight, and
body dissatisfaction. This supports my argument
strongly because it shows a good example
of how a picture impacts women negatively.
What would happen if women got bombarded
with appearance-related advertisements, such
as TV shows, and celebrity beauty (Harper &
Tiggemann (2008)?
Although Nedah grew out of the normal
she realized that no matter what she will never
be able to please everyone. One cannot change
one’s self just because people think one is
unattractive and doesn’t have a perfect bodily
shape.
Seeing the effects of diet on her acne and
health, Nedah realized that looking good starts
from inner beauty. When we value our inner
beauty more than outer beauty, our self-esteem
goes up automatically. You love and accept
yourself no matter what. This truth helped her
out of depression. Media and society focus so
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much on perfecting women’s outer beauty that
no one even tries to be a better person. This
language of persuasion the media uses is so
powerful that we start believing everything, and
that becomes our reality. If we like a picture of
Celebrity on Facebook or Instagram, then the
next day we will see more of Celebrity pictures
appear on our feed. Social media knows how to
get our focus on one thing just by a like. If we
see more perfect Celebrity pictures and happy
life, then we start comparing our lives and
ourselves to them. This brings our self-esteem
down; we start not liking the person we see in
the mirror and we question ourselves. Therefore,
the media can sell and promote their products
based on women’s insecurities. For example,
waist trainers, over exercising, or malnutrition
are the things the media is able to sell. The
media sources have set the standards of “being
beautiful” very high which makes most women
find irregularities in themselves when they look
in the mirror.
Depression causes loss of interest in
activities and significant impairment in daily
life. It’s a mood disorder that can lead to sadness
and loss of motivation. Young ladies in college
look at models on social media as a way to
compare their bodies’ esthetic beauty. It’s not
a good idea to compare ourselves with women
on social media because social media beauty is
artificial. Social media is a trap because it can
create so many health issues, depression is one
of them. Women can face cyber bullying and
fall into a spiral of problems. Society teaches
women esthetic beauty and how to look good
on the outside. This idea builds self-doubt in
women and society in general. As a society we
need education on how to build self confidence
that leads to self-love. Once we stop comparing
ourselves to women with artificial beauty,
those who went through surgeries to get their
flat tummy, then we can see the real beauty in

ourselves. Self care involves eating healthy and
connecting to the individual’s specific needs.
If females become depressed what will
happen to society and the nation? For example,
a woman in a position of leadership won’t
be able to lead in a healthy way if they have
dysfunctional relationships with others and
their own self. How can a country be prosperous
and do good economically if more than half
of their population is unmotivated and has no
interest in doing anything but to stay home and
isolate oneself?
Females need support from society, not
discouragement. A woman’s look does not and
should not define her as a person. Women with
any skin color, shape, height can be hardworking,
smart, funny, healthy, brave and successful if
given the opportunity and support. A female
has so much to offer other than her looks. We, as
member of fair sex, need to see that in ourselves
because change starts from us.
Today females have been given only two
choices, either try to fit in with the rest or stay
true to who they are. If they pick the former,
they will be betraying their own identity and
values to fit in. But if they commit to the latter,
they will find themselves on the outside. Even
throughout history, women have always been
under the pressure of looking a certain way to
meet the standards of being “beautiful”. Because
we have this stereotype that outer “beauty is
good” it impacts women negatively so they will
change their lifestyle, the way they dress, even
their mindset about themselves to meet society’s
expectations. They will lose self-value and selfworth. If we understand the negative impacts
of these pressures, we could be saving millions
of females from depression, insecurities, and
self-harm. Not only females, but we should
also appreciate each other’s personality and
talent, not looks. Looks fade away as we age
but the talent, personality, and love don’t. A
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successful, prosperous, and healthy society
consists of support, love, kindness, hard work,
and believing in one another. Why don’t we start
working towards that kind of society today?

in Women across the Lifespan: Results
of the UNC-SELF and Gender and Body
Image (GABI) Studies.” European Eating
Disorders Review: the Journal of the Eating
Disorders Association, U.S. National Library
of Medicine, Jan. 2013.
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The effects of caffeine on fuel
partitioning during a graded
treadmill exercise
Sydney Low

Introduction

reduction in the rate of perceived exertion
(RPE), and enhancement of fat utilization
during exercise at submaximal intensities
(Collado-Mateo et al., 2020, Kinsinger et. al,
2016). Additionally, as suggested by ColladoMateo et al. (2020), the benefits of caffeine can
also be applied to populations seeking weight
loss or body composition changes.
However, current literature supporting or
negating the performance enhancing properties
of acute caffeine intake, in low-to-moderate
doses, presents inconsistent evidence to support
the above claims (Collado-Mateo et al., 2020;
Leelarungrayub et al., 2011). Leelarungrayub
et al. (2011) evaluated the acute effects of coffee
consumption in a group of sedentary men
randomized into control (n=6), decaffeinated
(n=10) and caffeine (n=10) groups. They found
that the respiratory exchange ratio (RER) in the
caffeine group differed significantly compared to
other groups at “post-drinking” and compared
to the same “pre-drinking” group. Note, RER
is the ratio between VCO2 (carbon dioxide
release) and VO2 (oxygen consumption) that

Caffeine (1,3, 7-trimethylxanthine) is a
naturally occurring alkaloid found in various
plants, and is a psychostimulant which can be
consumed in many forms (Collado-Mateo et
al., 2020). If ingested in large enough quantities,
caffeine can have the following effects on the
body: stimulation of the sympathetic nervous
system, causing epinephrine release from the
adrenal medulla and a subsequent increase
in heart rate (HR), breakdown of glycogen
to glucose in the liver thus increasing blood
glucose, and increase in the level of free fatty
acids in circulation to be used for fuel. The
ergogenic potential of caffeine has in recent
years sparked the interest of individuals ranging
from the recreationally active to elite athletes
wishing to reap its performance enhancing
qualities (Collado-Mateo et al., 2020; Kinsinger
et. al, 2016). Previous studies have proposed that
caffeine, through various possible mechanisms
to be later discussed, elicits improvement in
strength and endurance activity performance,
21

RER and increasing VO2 during the given exercise protocols in the caffeine

Collado-Mateo et al., 2020).
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e of this experiment was to observe the effects of caffeine ingestion on fuel

can be measured via indirect calorimetry. At

prior to exercise would increase lipolysis and

a graded submaximal
exercise
test. We hypothesized
rest, whentreadmill
the body
is burning
a mixture that
of 5mg/kg
subsequently fat oxidation, thereby producing

carbohydrates and fats given that an individual a lower RER measurement in the caffeine
is consuming a mixed diet, RER value typically condition relative to the placebo group.
ranges
from
et al.,
2020;relative to
by producing
a lower
RER 0.82-0.85
measurement(Kenney
in the caffeine
condition
Leelarungrayub et al., 2011). RER ratios of 0.70
Methods
and 1.00 represent 100% fat utilization and 100%
carbohydrate utilization, respectively (Kenney
Recruited from Saint Mary’s College
et al., 2020). Conversely, Kinsinger et al. (2016) of California, subjects (n = 4) provided
reported that
informed verbal consent prior to
in their study
participation in this study. This
of the effect
experiment utilized the following
of
5-Hour
equipment and software: a
ENERGY®
treadmill to exercise subjects,
shot (5HES)
Parvo-Medics
metabolic
on
aerobic
measurement system testing
performance Table 1 - Fasting Time, Caffeine Intake Time, Treadmill Exercise Start Time, and
software to track respiratory
in recreational Caffeine Intake Amount
exchange ratio (RER), Polar HR
athletes (n=23), the taurine-caffeine shot did monitors to acquire HR, and the Borg Rating
not have an effect on the dependent variables of Perceived Exertion to measure subjective
of oxygen consumption,Running
hearthead:
rate
(HR),
and on Fuel
exercise
intensity level. Subjects consisted
Effects
of Caffeine
Partitioning
substrate utilization during the exercise test. of healthy individuals from a college-aged
Low-3
Lastly, a meta-analysis of 19 studies examining population
(Table
2).Time,
Subjects
forTreadmill
3 hours
Table
1—Fasting
Caffeine fasted
Intake Time,
Exercise
Start Time, and Caffeine Intake Amount
the effect of acute intakeFigure
of a1—Protocol
moderate
dose
of
prior
to
the
onset
of
the
treadmill
exercise
and
Schematic Diagram
caffeine (2 to 7 mg/
Subject ID
Age (yrs)
Height (m)
Weight (kg)
BMI (kg/m2)
kg of body weight)
S
21.0
1.6
61.4
23.7
concluded that preexercise intake of
K
21.0
1.8
86.0
23.9
caffeine
induces
J
21.0
1.7
67.1
23.2
only
moderate
F
21.0
1.6
79.0
30.9
enhancement of fat
Mean
21.0
1.7
73.4
25.4
oxidation
during
Standard
exercise,
reducing
Deviation
0.0
0.1
11.2
3.6
Table 2— Subject Characteristics
RER and increasing
VO2 during the given
Recruited from Saint Mary’s College of California, subjects (n = 4) provided informed
exercise protocols in the caffeine and placebo were instructed to refrain from consuming
consent prior to participationcaffeine
in this study.
experiment
utilized thetest
following
trials (Collado-Mateo etverbal
al., 2020).
theThis
day
of the exercise
to allow for
The purpose of this experiment was to caffeine clearance before the start of exercise.
equipment and software: a treadmill to exercise subjects, Parvo-Medics metabolic measurement
observe the effects of caffeine ingestion on This experiment was a double-blind crossover
testing software
to track respiratory
ratio (RER),
HR monitors
acquire
fuel partitioning duringsystem
a graded
submaximal
designexchange
in which
the Polar
caffeine
and to placebo
treadmill exercise test. We hypothesized that were administered in randomized order one
HR, and the Borg Rating of Perceived to measure subjective exercise intensity level. Subjects
5mg/kg caffeine supplements taken one hour week apart, with half the subjects undergoing

nts taken one hour prior to exercise would increase lipolysis and subsequently

consisted of healthy individuals from a college-aged population (Table 2). Subjects fasted for 3
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Methods

subject’s HR was monitored closely by a test adm

the caffeine trial first and the other half
undergoing the placebo trial first. The
caffeine intervention required subjects to
consume 5 mg of caffeine per kilogram
of bodyweight (5 mg/kg) one hour before
the onset of the treadmill exercise (Table
1). When placed in the placebo group,
subjects received the proper amount (5
mg/kg) of Necta Sweet Saccharin sugar
tablets to consume one hour prior to the
onset of the treadmill exercise. To establish
baseline measurements, resting heart
rate (RHR) was taken using the Polar
HR monitor strapped to each respective
subject’s chest while the treadmill was set
at 0% grade and 0 mph. Subjects began the
test with a 5-minute warmup at a grade Figure 1 - Protocol Schematic Diagram
of 0% and speed of 3mph, during the last
ending at a grade of 20%, but this was modified
minute of which HR and RPE were collected by due to Subject F reaching volitional fatigue
researchers. RER was tracked by the metabolic before completion of the exercise. The protocol
cart for the entirety of the warm-up. Originally, of this experiment programmed the treadmill
the experiment was designed to last 20 minutes, to increase grade by 4% at every 3 minute

stop walking if they determined that HR had dec

The statistical method we employed in th

sample means between the caffeine and placebo
Results

Figure 2 - RER vs. Treadmill Grade
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Figure 3 - HR vs. Treadmill Grade

increment, holding a constant speed of 3 mph
until the end of the exercise at 17 minutes
(Figure 1). During the last minute of each stage,
test administrators collected HR and RPE data.
For the entire duration of the graded treadmill
exercise test, subjects wore a mouthpiece and
the accompanying headgear connected to the
metabolic cart, which allowed us to collect
RER via indirect calorimetry for analysis of
carbohydrate utilization and fat oxidation. For
cool-down, each subject’s HR was monitored
closely by a test administrator who decided
when the subject should stop walking if they
determined that HR had decreased enough
(within the 120-135 bpm range).
The statistical method we employed in
this experiment was a paired t-test comparing
sample means between the caffeine and placebo
groups. Significance was set at p < .05.

The results of our experiment revealed
that in comparison to the placebo group, with
the caffeine intervention, subjects presented
slightly lower mean RER, HR, and RPE values
at each given treadmill grade during the exercise
test with the following two exceptions: RHR
at grade 0% and RPE at grade 16%. None of
the differences between placebo and caffeine
groups were statistically significant (p > .05
for all comparisons). Beginning at grade 0%
progressing to grade 16%, RER values in both
the placebo and caffeine groups demonstrated
an upward trend (Figure 2). As exercise
intensity increased, the former group saw RER
values increase from 0.81 to 1.05, while the
latter group saw RER values increase from 0.79
to 0.99. A similar upward trend in HR values
was observed (Figure 3), with the placebo HR
beginning at RHR of 83 bpm, then increasing to
176 bpm at grade 16%. For the caffeine group,
HR trended upward as well, to a lesser extent,
increasing from a resting value of 84 bpm to 165

Results
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Figure 4 - RPE vs. Treadmill Grade

bpm at grade 16%. Lastly, RPE demonstrated an
upward trend as exercise intensity and duration
increased (Figure 4), ranging from 1 to nearly 7
at the highest stage under both conditions.
Discussion

we did not observe p < .05 with any dependent
variable at any given treadmill grade for both the
caffeine and placebo groups. Therefore, while the
mean values tended to be higher in the placebo
condition compared to the caffeine condition,
we cannot conclude that a significant difference
exists between the groups.
The trends in lower mean RER, HR and
RPE values in subjects during the caffeine
intervention versus the placebo group can be
explained due to various caffeine ergogenicity
mechanisms including the following: (1)
adenosine A1 and A2A receptors minimizing
fatiguing effects of exercise on skeletal muscle
and (2) higher circulating levels of free fatty
acids (FFAs) and glycerol, and (3) increased
epinephrine release from the adrenal medulla.
Collado-Mateo et al. (2020) described
adenosine A1 and A2A receptors as the main
mechanism of caffeine ergogenicity during
exercise by acting as a blockade to delay
fatigue of the central nervous system (CNS). In
addition to this proposition, Collado-Mateo et

Figure 4— RPE vs. Treadmill Grade

The purpose of this experiment was to
of our
experiment
revealed
determine the effects of a 5 mg/kg
caffeine dose that in comparison to the pl
on dependent variables RER, HR and RPE—with
close emphasis on fuel partitioning—during a
graded treadmill exercise test. We hypothesized
that as exercise intensity and duration increased,
HR and RPE would increase proportionally. In
regards to RER, we hypothesized that caffeine
would increase lipolysis and subsequently fat
oxidation, thereby producing a lower RER
measurement in the caffeine condition relative
to the placebo group. Amongst all dependent
variables RER, HR, and RPE, there was a
trend of lower mean values with the caffeine
intervention. However, statistical significance
in differences of means cannot be claimed as

n, subjects presented slightly lower mean RER, HR, an

de during the exercise test with the following two excep

de 16%. None of the differences between placebo and c
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al. (2020) also posited that acute caffeine intake
can decrease muscle glycogenolysis during
exercise, while simultaneously increasing
circulating FFAs and glycerol to be oxidized
instead— this release of FFAs occurs through
the inhibition of phosphodiesterase and
enhancement of cyclic AMP (Leelarungrayub
et al., 2011). In combination with increased
FFA and fat oxidation, through the Randle
effect, intramuscular glycogen is thus spared
and can potentially extend time until fatigue
(Leelarungrayub et al., 2011). However, there
is some uncertainty regarding the efficacy of
caffeine shifting substrate utilization during
anaerobic and strength activities, though our
experiment consisted of an aerobic treadmill
exercise (Collado-Mateo et al., (2020). While we
cannot assert that a shift in substrate utilization
was the primary cause of the trend in lower RER
in our experiment’s caffeine intervention group,
it could still be considered a contributing factor.
Lastly, the gradual increase in HR and RPE,
proportional to exercise intensity and duration
demonstrated by the Subjects, can be explained
by caffeine ergogenicity mechanism (3). As
previously mentioned, caffeine stimulates the
sympathetic nervous system of the PNS to
release epinephrine, causing greater vasodilation
of blood vessels in the working skeletal muscle.
This is accompanied by an increase in HR and
increase in force of contraction to increase
overall cardiac output, and thus is matched with
the increase in RPE (Kenney et al., 2020).
Our experimental protocol was fairly
similar to those of previous investigations
(Leelarungrayub et al., 2011; Kinsinger et al.,
2016). Leelarungrayub et al. (2011) investigated
the short-term effect of caffeine on substrate
utilization in sedentary men who were
randomized into three groups: the control,
decaffeinated, and caffeine groups. Similar to
our experiment, caffeine, which took the form of

coffee in their experiment, was administered in
a 5 mg/kg dose 1 hour prior to the submaximal
treadmill exercise test. Leelarungrayub et al.
(2011) found that the caffeine group showed
significant changes in all parameters including
higher VO2 levels (p= 0.037) and lower RER
between the first and second tests of the
caffeine group, and no change in the control or
decaffeinated groups. Like in this study, we chose
to have participants ingest caffeine 1 hour prior
to the onset of exercise because maximal dose
of caffeine is absorbed in plasma between 3090 minutes, which should have elicited greater
differences between placebo and caffeine group
dependent variable values (Leelarungrayub et al.,
2011). Unlike our experiment, Leelarungrayub
et al. (2011) did not incorporate any parameters
like a fasting period to control for diet-related
confounding variables that could impact RER
measurements. The absence of a fasting period
could have shifted the crossover point to an
earlier stage of exercise, whereby glycogen is
utilized sooner, leaving less available for the
end of a bout (Kenney et al., 2020). This study
also failed to enforce a caffeine clearance period
to minimize the effects of lingering caffeine
consumed the day of and the days prior to the
test.
To add, while in our experiment we asked
participants to refrain from ingesting caffeine
the day of the test, we identified this as an error
to improve upon by prescribing a minimum
72-hour caffeine clearance period to allow for
ample clearance time. In a previous study by
Kinsinger et al. (2016), the effects of a 5-Hour
ENERGY® shot (5HES) were assessed on aerobic
capacity, substrate utilization, and time to
fatigue in recreational athletes. The randomized,
double-blind cross-over study integrated
appropriate measures to minimize errors
such as the aforementioned. These measures
included instruction to do the following: to
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sleep the same number of hours and eat the
same evening meal the night before each test, to
wait 30 minutes post-consumption of placebo
or 5HES before beginning the exercise test, to
refrain from consuming caffeine the day leading
up to reporting to the laboratory, and to fast
3 hours prior to testing. Across both studies
as well as our experiment, better parameters
could have been put in place to minimize the
impact of confounding variables. Moreover, the
small sample size (n=4) involved in this study
severely limits the generalizability of our results.
Future replications of this experiment should
monitor or plan meals for the participants in
the days leading up to exercise testing so that
RER value is not influenced by variations in fat
and carbohydrate consumption. Furthermore, a
longer fasting period prior to onset of exercise
testing can be incorporated to ensure recent
consumption of carbohydrates does not interfere
with fat oxidation. This parameter should be
established because ingesting carbohydrates
leads to an insulin spike that inhibits lipolysis
of intramuscular triglycerides (IMTG) and
FFAs in addition to inhibiting FFA entry via
carnitine palmitoyl transferase 1 (CPT1) into
the mitochondria for oxidation (Kenney et
al., 2020). This would consequently cause the
RER value to shift toward 1.00, indicative of
100% carbohydrate utilization as carbohydrate
metabolism is prioritized when insulin levels are
high (Kenney et al., 2020).
Though not mentioned as a limitation in
either study by Leelarungrayub et al. (2011) and
Kinsinger et al. (2016), when using a metabolic
cart to record VO2 and RER, it is important
to note that with indirect calorimetry, there is
an inability to distinguish between metabolic
CO2 production and buffering CO2 production
(Kenney et al., 2020). According to Kenney
et al. (2020), an increase in RER value above
1.00 can indicate either an increased demand

on blood glucose or muscle glycogen, but can
also mean more CO2 is being expired from
the lungs than is being produced by muscle. In
our experiment, at grade 16% in the placebo
group, we saw a RER value of 1.05 due to the
buffering process causing carbonic acid in
blood to be converted to CO2 in order to be
released during exhalation to reverse the body’s
acidification at the highest exercise intensity.
Lastly, RPE is a largely uncontrollable subjective
measurement that could have been impacted by
environmental factors potentially influencing
participant mood and effort.
Conclusion
Our data suggest that there is not enough
evidence to conclude that intake of 5 mg/kg
of caffeine 1 hour prior to a graded treadmill
exercise test has a significant effect on lipolysis
or fat oxidation—this is reflected in the fuel
partitioning extracted RER values. The trends
in our data, however, suggest that there could
be a potential effect of caffeine on shifting
substrate utilization toward slightly greater fat
oxidation during exercise. This can have great
implications for individuals who wish to burn
more fat during exercise to achieve their weight
loss or body composition goals. Additionally,
glycogen-sparing effects of caffeine can
potentially enhance training adaptations in
trained athletes by shifting crossover point
toward higher exercise intensities.
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Black reperations:
Necessary, but not enough
Miyalla Tarver

Why should reparations be paid to Black
Americans? What will a reparations program
even look like? Does it mean direct cash
payments to the descendants of enslaved people?
Does it mean millions, billions, or trillions of
dollars supporting programs and education
aimed at advancing Black health, wealth, and
well-being? Black reparations are outdated and
long overdue. There have been other reparations
programs successfully given to other people
of color, including the Japanese Americans, to
provide redress for American injustices (Dairty
Jr. & Mullen 25). So why not give them to Black
Americans? History gives the reason why.
Through constant denial of accountability, Black
wealth, Black lives, as well as the perpetrator’s
accumulated wealth from Black labor, avoidance
of compensation for Black Americans has
explicitly been displayed. Now is the time
to unmask the United States’ past efforts to
delay and attempt removing the topic of Black
reparations from their system. But, is there
even a true way to achieve reparations and fully
compensate for America’s grievous injustices?

In this paper, I intend to contribute
my arguments, critiques, and opinions to
the discussion and plan in favor of Black
reparations. First, I examine the two main
forms of reparations raised from past and
current proposals: (1) reparations embodying
educational consciousness and seeking justice,
and (2) monetary reparations. Second, I trace
the foundation of accountability, national
consciousness, and reformation of “grievous
injustices” with the support of William A. Darity
Jr. and A. Kirsten Mullen and their Atonement,
Redress, and Closure (ARC) model presented in
From Here to Equality. Subsequently, I critique
the (R) element of the ARC model by naming
the damages and accomplishments a formal
apology, plus forgiveness, would bring through
atonement and restitution. Third, I analyze the
resistance(s) to the demand for reparations and
how they can be confronted in advancing a
solid reparations plan. Last, I offer two personal,
opinionated, and opposing arguments against
monetary reparations and reparations’ ultimate
achievement.
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Reparations are not unfamiliar to America.
For instance, in an attempt to prepare a Black
reparations plan, the U.S. federal government
established H.R. 40 in 1989 with the assistance
of the National Coalition for Black Reparations
in America (N’COBRA), and U.S. representative
John Conyers. This commission and collective
aimed at investigating slavery and its
continuous effects on Black Americans’ lives.
Yet, unfortunately, H.R. 40 had never been
integrated because it had “never reached the
floor of Congress for a vote.” Some U.S. officials
believed slavery was a thing of the past and its
recollection would only create more division in
society (Darity Jr. & Mullen 15-16). This failed
attempt must encourage us to follow through
with a full and real reparations plan.
In past proposals of reparative justice,
recovery from the systemically racist exploit of
Black labor, segregation, and other disparities
have been presumed to be resolved by monetary
reparations. Africans taken from their land, and
their American born descendants, have been
forced to work for no compensation under
slavery up until the Emancipation Proclamation
of 1863, the Reconstruction Act of 1867, the Jim
Crow Laws beginning in 1877 and ending with
the Civil Rights Act of 1964, and beyond with
ongoing racism and discrimination. Monetary
reparations would not just entail cash payments
to Black Americans, but to reform and transform
the United States criminal justice systems,
education system, legal system, immigration
policies, housing policies, labor policies, rooted
from these past policies (Darity Jr. & Mullen 30).
The foundation of Black reparations must
be acknowledged and accepted by all people
through accountability, national consciousness,
and reformation. Though, Black people have
every right to choose how they want to approach
reparations. They do not have to forgive America,
accept an apology, nor receive reparations.

They do not have to ever move beyond their
traumatic experiences of slavery, the Jim Crow
era, and discrimination and racism today.
However, according to Darity Jr. and Mullen,
if any Black Americans do accept a reparations
plan, it must be based on the ARC model. This
Acknowledgement (A from the ARC model) can
only be attained by involving the, “recognition
and admission of the wrong by the perpetrators
or beneficiaries of the injustice” (Darity Jr. &
Mullen 2). This nation must acknowledge harms
inflicted upon the descendants of enslaved
people living today and those born in the
future. In combination with acknowledgement,
a formal apology and commitment to Redress
(R from the ARC model) on part of the United
States, its system, government, and American
population must take place, which will refer
to my critique on Douglass later. This redress
declares a nation to act to correct the substantial
wrong committed successfully in degrading
and dehumanizing the health, wealth, and
well-being of Black Americans (Darity Jr. &
Mullen 2-3). Additionally, those who benefit
from white supremacy, have to recognize their
privileges gained, while committing to redress.
Redress would place the enslaved survivors or
their descendants into their pre-enslaved states
prior to the injustices made by white supremacy
(Darity Jr. & Mullen 3). Thus, in these original
states Black Americans’ lives would have to be
equitable to white lives, along with the ability
to express their Blackness unapologetically.
Being pro-Black doesn’t mean you are antiwhite. Why do Black people, and even BIPOC
(Black Indigenous People of Color) people, have
to tone down expressing themselves? Think of
the limits and restrictions Black Americans
and BIPOC face today. Most of the time, the
suppression of Black people and their history is
condensed into the shortest month of the year.
This does not fully encapsulate what they have
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gone through. Their history must be respected
and accepted through national awareness
beyond just reparations.
Regardless of the form reparations take,
the truths of these injustices must be exposed,
unlearned, relearned and known point blank
period. In order to achieve a full equitable
reality, the demand for Black reparations from
the United States and its government for their
“grievous injustices,”—including slavery, the
Jim Crow regime for legal segregation, and
the ongoing harms of racism—must be met
with no questions asked (Darity Jr. & Mullen
2). We cannot discredit the lives of the past,
especially the enslaved Black peoples, by
presenting a reparations plan that speaks to
white-washed, historical truths. Such dominant
“truths,” are destructive and damaging. They
are misinformed by our whites peers and are
committed to centering a false reality in our
education, employment, society, and world.
Further, through this falsehood, these “truths”
displace marginal communities by limiting
them to a “consciousness” infiltrated by white
supremacist, patriarchal, cisgendered, ableist,
homophobic, and transphobic lies. The work of
building a REAL national consciousness must
be invested in breaking down these lies. Black
reparations would be the resolution to expose
these lying tactics that have been dividing our
humanity. Creating a free world, with TRUE
national memory, is the whole purpose of Black
reparations.
In addition, reparations will not move
forward as a plan without resolving the resistance
against its demands: (1) the unwillingness of
whites in power to acknowledge they owe, or
their ancestors owed, a debt to freed and/or exenslaved people and their descendants, (2) whites
must understand they need to provide land and
money to pay their debt, (3) resistance from
white and other minority beneficiaries must be

acknowledged, (4) whites must share leadership, if
not give full power and control totally to the Black
population as well as other BIPOC populations,
(5) whites who believe in Black reparations must
LEAD the demand for them, both individually
and through government actions and inaction,
and (6) everyone committed to attaining a
better society and humanity, must acknowledge
the divisions from white supremacy within the
BIPOC as a whole.
Thus, in order to assist in building national
awareness, consciousness, and memory, a solid
reparations plan is necessary. Reparations can
only be seen as necessary if Black and white
Americans, in fact everyone, realize racial
inequality and discrimination are still alive
today (Darity Jr. & Mullen 28, 47). First, I would
frame my reparations approval by presenting
current statistics on race relations, white
and Black Americans’ feelings toward racial
inequalities, Black wealth, Black reparations,
and education. Second, I would present an
analysis of the effects of American slavery on the
United States’ cultural, economic, and political
developments. The nation’s wealth and sustained
state depended on, and still depends on, the
exploitation of Black lives, as well as BIPOC
lives, and their labor (Darity Jr. & Mullen 54).
America attempts to claim their intial economic
growth was successful without slavery, though
national wealth would not have accumulated
without exploiting Black lives with forced labor.
Also, it does not stop there. “Wealth is the best
single indicator of the cumulative impact of
white racism overtime,”(Darity Jr. & Mullen
31). Wealth mobility contributes directly to
the racial and economic inequalities within
economic and political developments, which
in turn heightened the amount of circulating
racism culturally. Third, I would present how
the abolishment of slavery and its rippling
effect lead to the Jim Crow era. Specifically I
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would look at how the Civil War and Abraham
Lincoln’s Emancipation Proclamation in 1863
led to Andrew Johnson’s Reconstruction regime
in 1865. “Johnson’s plan impeded the Radical
Republicans’ efforts to guarantee the right of ex
slaves, and it allowed ex-Confderates to regain
the control of the state government,” (Darity
Jr. & Mullen 164). Particularly, with Johnson’s
rejection and replacement of compensated
emancipation, with the practice of white
supremacy and anti-Black rhetoric. Fourth, I
would present how white fragility, specifically
white fear, caused the breakage of white mobs
and terrorism on Black lives before, during, and
after the Civil Rights era.

Trail of Tears, The Treaty of Guadalupe Hidalgo,
and the Civil Liberties Act of 1988 with the
Japanese Americans. More importantly, we must
acknowledge the fact that these reparations
plans were meaningless. These plans did not
halt the oppression of these groups of color,
paralleling why I think monetary compensation
cannot fulfill the future Black reparations plan.
All of these components of my approach to
a successful reparations plan are crucial to
supporting my argument in favor of reparations.
Yet, why do I say that reparations, specifically
monetary reparations, are NOT enough for the
Black population?
First of all, I believe what Black Americans
need the most is accountability and justice.
Black people unquestionably call on the United
States government and the wealthy elite, the soul
of the American system, to see the injustices this
system has done by leaving enslaved human
beings moneyless and their descendants in their
current disparited conditions today.
Secondly, there is no monetary amount
that would fully acknowledge or resolve the
issues that slavery, legal segregation, and
ongoing discrimination and racism have done
to Black Americans nor Black people, who are
not descendants of slaves or who enter the U.S.
as immigrants. According to a 2019 Associated
Press poll, 74% of Black Americans believe cash
reparations can compensate for slavery and
segregation (Williams & Nasir 2019). Yet, the
remaining 26%, others and myself, think that
regardless of the copious amount of money the
United States gives Black people, there is no way
to compensate for these grievous injustices. Not
to mention that Darity Jr. & Mullen trace back to
1894, when Frederick Douglass observed that:

After the Compromise of 1877, [Black
people] were left fully exposed to
white supremacist brutality and armed
domination. The consequences were
palpable in the enormous death toll
resulting from white murders of [Black
people] throughout the south. In 1895,
[Black] Civil War hero and postwar South
Carolina congressional representative
Robert Smalls (1875-87), reported that a
stunning 53,000 [Black people] had been
killed by white terrorists since the end
of the war. This was equivalent to 1,766
murders annually, or five per day. (Darity
Jr. & Mullen 166)
Hence, why white terrorism and mobs,
as well as police brutality circluates today
even after the Civil Rights movement. Lastly,
in light of favoring Black reparations and
looking at the harmful history leading to this
ultimate conclusion, it is important to look
back in America’s past history of “successful”
reparations. For instance, we must look back at
when other minority communities succeeded in
bargaining for “reparations,” such as with The

People who live now, and talk of doing too
much for the Negro…forget that for those
terrible wrongs there is, in truth, no redress
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and no adequate compensation. The
enslaved and battered millions have come,
suffered, died, and gone with all their moral
and physical wounds into Eternity. To
them no recompense can be made. If the
American people could put a school house
in every valley, a church on every hill top in
the South and supply them with a teacher
and preacher respectively and welcome the
descendants of the former slaves to all the
moral and intellectual benefits of the one
and the other…such a sacrifice would not
compensate their children for the terrible
wrong done to their fathers and mothers.
(Darity Jr. & Mullen 254)

identities, we all must recognize that we are
ingrained in this system of oppressing, ignoring,
and benefitting from the roots of anti-Blackness,
and xenophobia in general. Therefore, the
project of Black reparations can only be fully
effective if white America, its system, and others
advance, acknowledge, and improve the lives
of Black Americans in their health, wealth, and
well-being.
Subsequently, I would argue that Black
Americans cannot receive reparations until
the Indigenous peoples receive theirs. Each
minority group must receive their reparations
simultaneously:
The existence of other communities
deserving reparations does not, in any way,
constitute a denial of the obligation to [B]
lack America. Nor does the magnitude of
the expenditure determine its legitimacy.
There is at least one other group that
potentially could make a far more costly
claim on the American government than
[B]lack Americans: Native Americans
could reclaim virtually all of the land area
of the United States if they brought forward
their case for reparations. (Darity Jr. &
Mullen 250)

Douglass agreed that there is not enough
white America could possibly do to satisfy the
full stability Black Americans need to survive
and thrive on. I would fully agree with Frederick
Douglass; there can never be a reparations plan
that would fully compensate for the damages
done to Enslaved Africans and their descendants
(Black Americans). If monetary reparations
were given, there must be an infinite supply of
financial needs required to stabilize and heal
the injuries of white supremacy against Black
people. Thus, cash reparations would have to
be paid endlessly and eternally to current and
future generations of Black Americans.
At the same time, Frederick Douglass still
believed whites should do as much as possible
to make amends with Black Americans (Darity
Jr. & Mullen 255). Here, Douglass and I would
also agree with each other; whites still must do
whatever it takes to make reparations possible.
However, I would offer a critique here. Instead,
I would state that everyone, including BIPOC
and anyone who benefits from Black oppression,
must share a responsibility to create a world
set free from America’s “grievous injustices.”
Regardless of our positionalities and intersecting

The land Black Americans involuntarily
were brought to labor on, cannot just be a part of
the demand for Black reparations in conjunction
with money. Yes, this demand is based on the
role of enslaved Black people in the development
of the land, yet this land is not just the Black
Americans, it is the Indigenous peoples’ as well.
In actuality, it was the Indigenous peoples’ land
in the first place. The government also cannot
mimic the actions of their past by allocating the
land only to those who THEY feel are loyal or
deserving of the land. The redistribution of land
would not just affect the Black and Indigenous
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populations greatly, but Asian and Latinae
peoples as well.
Even if there are difficulties and divisions
in communicating and quantifying the effects
of white supremacy on BIPOC communities,
reparations must be implemented. Thus,
reparations for both BlPOC groups will
ultimately affect the lives of all BIPOC individuals
migrating to or currently living in the United
States. Developing just one form of reparations
for the Black population interrupts the process
of holding the United States, its government,
and overall system accountable for enacting
racist practices of slavery, legal segregation,
discrimination, and racism. Additionally, a
unidirectional approach would only allow the
United States to refuse to dismantle and reform
its system of oppression, thus creating more
oppositional support against Black health,
wealth, and well-being. As a result, we would fall
back into the cliche of: “history repeating itself,”
as we have already seen countlessly, especially
with Douglass earlier in the paper.
To this end, we must strive to make a world
embedded in these questions: what would it mean
for everyone to receive reparations? How would
the world change? How would the BIPOC and
marginalized communities themselves change?
Reparations can only be legislated when Black,
Brown, and white people can build, survive, and
thrive together. Every citizen or individual who
enters the United States must accept the national
responsibility for the harmful acts and systems
that exploit Black lives. Once Black people are
free and given the reparations they deserve, they
will at last be free. Alicia Garza, a founder of
#BlackLivesMatter states this perfectly: “When
we declare that our future is Black, what we
mean is that addressing the needs, concerns,
hopes, and aspirations of Black people will
bring about a better future for all of us” (Taylore
2021). Likewise, white people are not the only

ones who need to be held responsible. Yes, white
animosity towards Black people must transform
into supportive action, but all of us must break
down the barriers of reparations’ advancement,
and destruction of racism and discrimination
towards BIPOC. Therefore, BIPOC people must
embrace and engage with white supremacists.
We cannot continue to live in our comfortability
with only like-minded people, as Garza states:
We can’t be afraid to establish a base that is
larger than the people we feel comfortable
with. Movements and bases cannot be
cliques of people who already know each
other. We have to reach beyond the choir
and take seriously the task of organizing
the unorganized—the people who don’t
already speak the same language, the
people who don’t eat, sleep and breathe
social justice, the people who have
everything at stake and are looking to be
less isolated and more connected and who
want to win changes in their lives and the
lives of the people they love. (Taylore 2021)
Collectively we must work towards
achieving equity, not just equality. At that
point, the country of the United States and the
world would finally be ready for reformation
and transformation. Money reparations
are not enough. There is much more than
that. Transformative processes would make
reparations sufficient enough. We have the
power to make changes happen. Nothing
outweighs people’s power. Collectively if we all
are willing to acknowledge, repair, and reform,
we can shift the the world from here to equality.
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while having an open mind and respecting
intersectionality by including race, gender,
sexuality, economic status, class, disabledbodies, etc. I want to be inclusive of all people
regardless of their identities because I personally
know how it feels to be pushed aside to the
margins. I have experienced not having a safe
and brave space to be myself simply because of
my intersectionality ALL OF THE TIME. Which
is why in this paper I speak to BIPOC unity and
also capitalize Black and Brown Identities. These
identities as well as peoples need to be EASILY
and MORE VISIBLY seen in both writing and
in reality. According to Darity Jr. and Mullen,
“We know there is resistance to reparations. But
failure to adopt a reparations program would
mean another missed opportunity to remake
this country” (Darity Jr. & Mullen 244). In order
to remake this world and the U.S. as a country,
we all need to let go of divisiveness in our
behaviors. We must be inclusive. We must have
open minds. We must acknowledge the fact
that our world is oppressive. In this country, we
must acknowledge the TRUE history of Black
Americans and formerly enslaved Africans, in
combination with the TRUE histories among
other BIPOC populations. We all must DO
BETTER (a special thanks to my former teacher,
Ms. Hamilton, and this motto).
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Farmers and framing: How American
farmers’ environmental perceptions are
communicated in public discourse
Amaya Griego
Introduction

more important than making judgments about
people with contradictory views – and making
ourselves feel better about our own beliefs by
comparison – is probing further into why and
how someone might have acquired them.
Even within these broad divisions of people
lies nuance and a thousand shades of gray.
Perhaps there is a lifelong liberal who is pro-life
or a conservative who believes in anthropogenic
climate change, interests not commonly
associated with their respective political parties.
The lines that separate our ideological beliefs
can be redrawn and easily blurred. How is our
judgment and evaluation of people hurting our
chances of answering some of the most pressing
issues facing us as a global community?
One such issue is the looming threat of
climate change, on not just the American voting
block, but on every human (and lifeform) on
the planet, born and unborn. I was interested
in how American farmers,3 a group subject to

It is all too easy to judge someone with
viewpoints that contradict our own. We might
question their intelligence, politics, or even their
morals. In times of intense politicization and
polarization, the inclination to hold even more
firmly to our own convictions is understandable.
The United States is one such example of a deeply
polarized and divided country, with roughly 9
of 10 Republican and Democratic voters saying
that a 2020 victory of the other party would lead
to “lasting harm” in the U.S.1 Around four out
of five Trump and Biden supporters say that
in addition to having different priorities, they
fundamentally disagree about core American
goals and values.2 With statistics as stark as
these, it seems as though trust in our fellow
constituents is very limited. However, even
1 “Voters’ Feelings about the Election and Possible Outcomes.”
Pew Research Center - U.S. Politics & Policy, Pew Research Center,
11 Oct. 2020.

2 “Only about One-in-Five Trump and Biden Supporters Say They
Share the Same Core American Values and Goals.” Pew Research
Center - U.S. Politics & Policy, Pew Research Center, 8 Oct. 2020.

3 Crawford, Andrea. “Who Is the Modern American Farmer?”
Slate Magazine, Slate, 26 Apr. 2013.
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no shortage of unfortunate stereotypes,4,5 might
perceive climate change. Reasonably enough,6
they are usually classified by the media and
politicians as being reliably conservative,7,8 a
party which is not currently leading climatefriendly policy or discourse.9 However, farmers
are practical scientists and work with the earth
everyday; Few people are as interconnected
and fully dependent on the land as they are.
They also belong to the agricultural industry,
which is the second-largest contributor of global
greenhouse gas emissions.10 I was interested in
how American farmers perceive the threat of
climate change and if this perception was a driver
in their decision to adopt conservation practices
on their farms. To help answer this question, I’m
analyzing how ideas and rhetoric about farmers
are communicated in public discourse. This
analysis is essential for understanding how my
main research question is problematized outside
of academia and formal research writing.

simultaneously develop my own codes and use
those provided in the rubric to analyze the texts.
Since my research question deals with perception
and its potential influence on decision-making,
I first wanted to find a framework that would
guide my analysis. I started by looking
through the APA PsychARTICLES database,
searching for papers discussing perception
as a psychological concept, unrelated to the
environment. Here, I discovered the framework
for my research in an article from psychologists
Weber and Stern.11 They posited that everyone
constructs “mental models” when trying to
understand and perceive the issues of the world
around them. Education, past experiences,
associative feelings, and observations are some
of what shapes these mental models. Whether
the ingested information is accurate or being
interpreted accurately is immaterial — it still
helps to shape a perception. I used this concept
of a “mental model” to frame how I analyzed
the ways in which farmers and their perceptions
about climate change are communicated to the
public.
I also analyzed these texts with a succinct
conception of what climate change is. This term
was used multiple times in both texts, each
with different examples of farmers incorrectly
perceiving climate change as non-anthropogenic
or not recognizing it as a threat to life on Earth.
Neither author gave a definition of the term, but
stressed that it was anthropogenic, or caused and
exacerbated by humans. People’s perceptions
about climate change can be strongly influenced
by their mental models, and by extension,
the news they consume, their understanding
of science, and their criterion for scientific
consensus. For that reason, I established a
definition of climate change for this paper that

Methods
In

this

discourse

analysis,

I

will

4 Murphy, Jamieson. “Farmer Stereotype Used in Advertising is
an Outdated Throwback.” Farm Online, Farm Online National, 21
Apr. 2021

5 Relf, Tim. “It’s time to End the Sexism and Gender Stereotypes
in Agriculture.” Farmers Weekly, no. 1163, June 2017, p. 1. EBSCOhost.
6 “New Poll Sheds Light on How Farmers, Ranchers Will Vote for
President.” AgriPulse Communications Inc RSS, Agri-Pulse Communications, Inc., 19 Jan. 2017.
7 Philpott, Tom. “Farmers Are Huge Trump Supporters. Here’s
Why.” Mother Jones, 31 Oct. 2016.

8 Weinraub, Mark. “Trump’s Payments to Farmers Hit All-Time
High Ahead of Election.” Reuters, Thomson Reuters, 19 Oct. 2020.
9 Stokes, Bruce, et al. “Global Concern about Climate Change,
Broad Support for Limiting Emissions.” Pew Research Center’s
Global Attitudes Project, Pew Research Center, 27 July 2020.

11 Weber, E.U., & Stern, P.C. “Public Understanding of Climate
Change in the United States.” American Psychologist, vol. 66, no. 4,
2011, pp. 315–328., https://doi.org/10.1037/a0023253.

10 “Global Greenhouse Gas Emissions Data.” EPA, Environmental Protection Agency.
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is an amalgam of other definitions posed by
scientists in formal, scientific texts.12,13 I used
this framework as a foundation for my analysis
so that I could compare farmers’ definition to a
scientific one. In this paper, climate change is
defined as:

word choice, modalities, use of quotes, and the
use of “givens” or other assumptions. A separate
worksheet was used to record these observations
in greater detail; the information and analysis
present in this paper is only a fragment of that
which is present in other assignments.
Findings

A climatic trend that occurs when the
global temperature patterns, which
indeed have changed and do change
naturally, become drastically different and
substantially change weather and climate
patterns on a global and local level because
of human emissions of pollutants into
Earth’s atmosphere.

I first analyzed Dan Charles’article “Farmers
Are Warming Up to the Fight Against Climate
Change”,14 originally published by NPR. He
began the article by talking about a Capitol Hill
protest in 2010, where farmers protested a capand-trade proposal that would make fertilizer
and fuel more expensive. Charles characterized
this proposal as a “declaration of war” from the
American Farm Bureau Federation (AFBF) on
climate-friendly legislation. He continued to
explain that, as of 2020, the AFBF was pushing
the government to adopt policies that would
allow farmers to reduce agricultural emissions
more easily. This would happen by making
conservation practices voluntary and in some
cases, incentivized with compensation. Later
in the article, Charles presented opposition
to these policies, with direct quotes from a
member of Friends of the Earth who thinks it’s
detrimental to sell carbon credits to farmers. He
concluded the article with quotes supporting
financial incentives and mentioned that the
then-incoming Biden administration was
planning to establish a Carbon Bank to “pay
farmers to fight climate change.”
My assessment of this article with respect
to the aforementioned mental model framework
was that Charles focused on financial gain
as a potential driver for farmers to adopt
conservation practices. Financial incentive was
a driver in other academic and peer-reviewed

This definition provided me with a framework
to view definitions and perceptions of climate
change as stated in the texts.
I analyzed two articles published by NPR
and Scientific American, respectively. Although
I used Web of Science, ScienceDirect, and
APA PsychARTICLES to find formal literature
and scientific papers pertinent to my research
question, this discourse analysis must utilize
literature other than peer-reviewed research.
Both articles focused specifically on American
farmers and climate change. I conducted a
systematized analysis of these two texts, in which
I broke apart the articles’ language, framing,
implicit messaging, and inductive approaches.
I also identified rhetorical and linguistic
mechanisms used by the authors, such as tone,
12 Hassol, S.J. “Impacts of a warming Arctic.” Arctic Climate
Impact Assessment. 2004.

13 Shukla, P.R., Skea, J., Calvo Buendia, E., Masson-Delmotte,
V., Pörtner, H.O., Roberts, D.C., Zhai, P., Slade, S., Connors, R., van
Diemen, R., Ferrat, M., Haughey, E., Luz, S., Neogi, S., Pathak, M.,
Petzold, J., Portugal Pereira, J., Vyas, P., Huntley, E., Kissick K., Belkacemi, M., and Malley, J. (eds.) “Climate Change and Land: an IPCC
special report on climate change, desertification, land degradation,
sustainable land management, food security ,and greenhouse gas
fluxes in terrestrial ecosystems.” IPCC. 2019.

14 Charles, Dan. “Farmers Are Warming up to the Fight against
Climate Change.” NPR.org. 2020.
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literature I read, so the information from this
article supported other conclusions that helped
answer my research question. Charles himself
primarily covered farming and food-related
news, so I looked for language that might suggest
bias, opinion, expertise, or speculation. In order
to do this, I coded his sentences based on words
and phrases that showed tone, modalities, and
assumptions.
Perhaps the most obvious given that Charles
used was that climate change was real and
anthropogenic. Its existence and primary cause
was never challenged, explained, or emphasized
by the author. This told me that he wrote with
the assumption that his audience would have
already accepted this as fact, an evidentiality
which I personally appreciate but considered
potentially polarizing. He referenced bodies like
the AFDF, U.S. Department of Agriculture, and
the National Association of State Departments
of Agriculture without explaining what they do
or how they impact policy. I attribute this lack
of explanation to the journalistic tendency to
make articles concise. As someone who’s only
somewhat familiar with two of these three
bodies, my ability to understand the information
related to these bodies was not significantly
hindered, although I don’t suggest that my level
of reading comprehension and familiarity with
environmental bodies is shared by all or even
most of the readers of this article.
Charles was also very removed from
the text, refraining from “I”, “we”, or “my’’
statements. He did not use allegories, idioms,
or metaphors, literary devices which might
undermine or delegitimize his formal,
impersonal tone. Although all of the arguments
for and against financial incentivization came
solely from people he interviewed and quoted,
I thought there was predominant coverage on
reasons to incentivize. However, I don’t think
this suggests bias on Charles’ part, largely due to

the fact that the article focused on the AFDF’s
sudden shift in climate prioritization, which
I believe appropriately necessitates a stronger
emphasis on what exactly they’re lobbying for.
I also think the counterpoints he did present ––
lack of impact quantification, redistribution of
pollution, and potential ineffectiveness –– were
strong enough to counterbalance the arguments
for financial incentivization. Overall, I found
Charles’ article to be informative, impersonal,
and digestible for the reader who believes
in climate change and in taking measures to
prevent it.
I expected David Biello’s text “U.S. Farmers
View Climate Change as Just Another Weather
Challenge”,15 originally published by Scientific
American, to be just as impersonal. However, in
addition to being an acclaimed environmental
and energy journalist, he is also the brother of a
farmer who believes in anthropological climate
change and got into farming because he wanted
“to do something hands-on about climate
change.” Like Charles, Biello assumed the reader
acknowledges the fact that climate change is
real and anthropogenic, and offered no explicit
definition of the term. He does, however, define
nitrous oxide in a casual, semi-informal tone,
writing, “Yes, the stuff used at the dentist’s office.”
Overall, his tone was much more personal and
he uses “I” and “my” statements, specifically
when referring to his brother.
Biello began his article by acknowledging
that no farmer’s experience is exactly the same
when it comes to weather patterns and crop
disruption. This preface allowed him to offer
potential reasons farmers might not believe in
climate change. He cited partisan affiliation,
science skepticism, and an incorrect conflation
of “weather” and “climate.” At the end of the first
paragraph, Biello presented the question with
15 Biello, David. “U.S. Farmers View Climate Change as Just
Another Weather Challenge.” Scientific American. 2013.
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which he concludes the article: does it matter if
farmers believe in climate change?
He cited at least one source in every
paragraph throughout the article, generously
using quotes and not over-citing his brother.
Biello, like Charles, explicitly used the term
“climate change” and also did not use allegories,
idioms, or metaphors in his article. His language
was passive and mostly formal, with the
occasional tell of personality and bias. One such
example was when he wrote, “It’s not clear what
‘science’ he’s holding out for” in reference to an
AFBF spokesman who was not convinced that
climate change was anthropogenic. However,
this example was the only notable or noticeable
instance I found. Like Charles, Biello did not
spend too much time defining the government
bodies he referenced. He briefly explained
concepts like El Niño-La Niña storm cycles
and the potency of nitrous oxide as compared
to carbon dioxide, striking me that he intended
to make sure that the reader was able to follow
more closely with the text. I was glad to see that,
although his article was published by Scientific
American, he made less assumptions about his
readers’ literacy and knowledge of climate lingo.
My guiding research question for
this semester was if concern about climate
change is a driver in U.S. farmers’ adoption of
conservation practices. Per Charles and Biello,
it’s not all that important, which was consistent
with my findings from other research papers
in the databases. The two authors found, as
do scientific articles, that self-interest rooted
in maintaining their farm for prosperity is the
greatest driver, with political party and science
skepticism as equal contenders. Charles and
Biello’s tones were similar but slightly different.
Charles was much more detached and formal,
whereas Biello made the story personal by
including his brother and strands of informal
writing. Biello even posed his own question and

interpretation of the data he collected at the end
of his article: does it matter if farmers believe in
climate change as long as they adopt sustainable
behavior and conservation practices?
Conclusion
This discourse analysis was meant to
analyze a sample of public literature related to
my research question. A more complete analysis
would include articles from more sources and
might even consider other forms of discourse,
such as social media posts, speeches, or public
reports. Scientific information is communicated
in a myriad of ways, ranging from scientific
method papers with jargon and labeled figures
to short, informal TikTok videos that are
accessible to a wide audience. The way in which
a chemistry professor communicates a concept
impacts their students’ understanding of it,
similar to how a president’s speech about climate
science will influence some of their constituents
– if done well, people can be more informed and
empowered by the knowledge they acquired. If
done poorly, it can have lasting consequences
on people and their understanding or even
enjoyment of scientific information.
Science communication becomes even
trickier when accounting for political and social
agendas, which can result in definitions being
intentionally misconstrued to concentrated
attempts at undermining facts. Exploring
avenues of communicating science is vital if we
are to fight the climate crisis as a mostly united
front. Farmers’ overwhelming concern about
their personal livelihood is understandable
– it’s human. However, it is important to
challenge disbelief in climate change and dive
deeper into how people’s mental models about
science are created and influenced. I believe
that exploring how this is done and what
impact these rhetorical tools have on someone’s
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understanding of something as dire as climate
change is more important than judging the
people who are subject to them.

Anantharaman for her constant support and
mentorship, in and outside of class. She engaged
with my ideas throughout the writing of this
paper, nominated it for a Spectrum Award,
and mentored me during the revision process.
I have learned so much about the kind of
communicator, thinker, and environmentallyminded individual I want to be from her.
Next, I thank my friend Galilea Silva and her
father Salvador Silva for being so open and
generous during this process — your role in
this research cannot be understated. I want to
thank the CWAC staff that helped me edit this
essay, specifically Tauahere Muck. Lastly, I want
to thank my mom for letting me interrupt the
Housewives to ramble about environmental
rhetoric, playing devil’s advocate just for kicks,
and always encouraging me to write.

Author’s Note
My name is Amaya Griego and I’m a senior
Environmental Science and Spanish: Hispanic
Linguistics double-major, graduating from
Saint Mary’s this May. I wrote this discourse
analysis for Dr. Anantharaman’s Environmental
Problems class in the Spring of 2021. This
assignment was a supplemental tool in my
semester-long investigation about U.S. farmers
and their decision to implement conservation
practices. I suppose my interest in this topic
stems from my two broad areas of interest: the
environment and language.
At the risk of sounding too idealistic, I
acknowledge that science communication is
not our only obstacle in moving forward as a
united front against the climate crisis. Corporate
greed, ingrained habits, and the invisibilization
of climate injustices are a few others. I can’t
personally agree with lukewarm feelings or
complete disbelief about the severity and cause
of the climate crisis, but I understand there are
reasons people feel this way. Farmers must weigh
a lot of factors before making decisions for their
farms, and I believe it’s important to consider
how climate information is communicated
and reconsider the ways in which we present
information, arguments, or calls to action. To
answer Biello’s question, I think it does matter
that farmers care about climate change; they have
the power to vote. My research question changed
as the semester went on, and what I had hoped
would be a straightforward conclusion was
much more complicated. I try to hold onto the
fact that people, much like research questions,
can always be understood more deeply.
I would like to thank Dr. Manisha
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The diversity of Latinos: What
constitutes divinity?

Giselle Garcia
In “Who Are Latinx Peoples?”, authors
Edwin David Aponte and Miguel A. De La Torre
explained, “There is no such thing as a “typical”
or “pure” Hispanic. They are white with blonde
hair and blue eyes, they are black with curly hair,
and they are everything in between” (5). In the
United States, there is a large misconception
about how Latinos are supposed to look and
act. Latinos are an immensely diverse group
of people with different cultural backgrounds.
There are different appearances, languages,
foods, and religions that encompass the Latino
identity. Over time, the intermingling of these
characteristics has resulted in new concepts
and practices. Consider the term “religious
syncretism”, the fusion of various spiritual
practices. When people think of Latinos and
religion, they likely think of Catholicism and
Jesus — candles that are set up in a grandmother’s
house — but it is much deeper than that. Many
Afro-Latinos and Latinos in the Caribbean
practice religions that trace their roots back to
Africa. Religions such as Santeria and Vodou are
combinations of African religions and European

Catholicism. Authors Margarite Fernández
Olmos and Lizabeth Paravisini-Gebert claim
that a familiarity with religious syncretism can
help us better understand and acknowledge
the larger complexity of what constitutes the
spirituality of a people. By further examining
the practices of Santeria and Vodou, one can
infer that spirituality is an accumulated and
diverse understanding of what is considered to
be the divine.
Furthermore, Haitian Vodou is a prime
example of the intermingling of religion. Vodou
is a mix of West African worship that has
been influenced by Roman Catholicism. The
followers of Vodou understand spirituality and
the divine through the worship of spirits known
as the loa. Within Vodou, people who display a
strong devotion can move up in the hierarchy
and become leaders known as houngan and
mambo. These leaders are responsible for
connecting the spiritual and human world, as
well as guiding communication between the
divine and the community. The origins of Vodou
come from syncretism by correspondence,
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which means that two deities fuse together to
form one new being. Unfortunately, the religion
arose because of colonialists trying to force their
Catholicism on native communities which the
text, Sacred Possessions: Vodou, Santeria, Obeah,
and the Caribbean , further explains. Olmos
and Paravisi-Gebert state that Vodou deities
were formed because “Catholic missionaries
displayed lithographs showing the various
symbols associated with the lives of Christian
saints, the slaves associated these symbols with
those related to their own gods” (5). Since
Vodou was associated with the slave populations
in Haiti, colonists tried to ban it. To continue
practicing their religion, slaves hid the worship
of their gods under the veil of Catholic saints.
The result is a religious practice that combines
two diverse cultures and a new interpretation of
what defines the divine.
Similarly, the religious practice of Santeria
also combines African roots with Catholicism.
Santeria, or la Regla de Ocha, is a religion that
is predominantly seen in Cuba with strong
Yoruba roots. The Yoruba are an ethnic group
originating from West Africa with their own
language and spiritual practices. Followers of
Santeria worship Yoruba deities known as the
oricha, and they do so by giving offerings or
through specific rituals. Santeria is also based
on the importance of family and community,
the text further explains that “A spiritual kinship
binds the members of the group, who — within
Cuba as well as within Cuban exile communities
around the world — are of all races and come
from all sectors of Cuban society” (Olmos &
Paravisi-Gebert 5). The sense of community
within followers of Santeria focuses on the
collective spiritual journey. Members of these
families must be initiated by those who are
higher up in the hierarchy of the religion, and if
they are to become extremely committed, they
must focus all of their attention and worship

to one oricha. To members of the Santeria
community, they understand spirituality and the
divine through intense respect and adoration
towards their oricha deities. Similarly, to Haitian
Vodou, Santeria was also prohibited by the
colonists, so it was hidden within the sainthood
of Catholicism. In both instances of Vodou and
Santeria, it has become clear that the Latino
religious experience is much more than just
Catholicism. The intermingling and syncretism
of cultures as a result of colonization has resulted
in new forms of understanding what constitutes
the divine.
Additionally, these Afro-Latin religious
practices, while they seem to be more accepted,
have been taught through a Eurocentric point of
view according to some critics. While it is true
that there are Catholic elements within Vodou
and Santeria, they are still independent religions
that are not associated with the church. Because
of this, people spread stereotypes about these
practices being evil and barbaric. So much so
that when asked, some people even lie about
participating. Critics also take issue with the
narrative that followers of these religions were
“saved”. The idea that these religions needed
elements of Christianity in order to be deemed as
valid is Eurocentric and discredits the ancestral
culture from which they originated. Moreover, in
“Cuban Santeria, Haitian Vodun, Puerto Rican
Spiritualism: A Multiculturalist Inquiry into
Syncretism,” Andres I. Perez Y Mena discusses
how the spread of false narratives has impacted
Santeria specifically. He explains how people
believe the oricha and the saints are the same
thing, “Yet, what most researchers fail to discern
is that the saint and the orisa are one in form
but are in contradistinction for cosmological
purposes. These images were used to hide the
orisas within the European saint” (18). Mena
even goes as far as to state that the term Santeria
itself comes from a European perspective since
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the term means “to worship saints.” People
who are a part of the religion prefer the term
“la Regla de Ocha”. By only seeing the value
of this religious practice through the lens of
Catholicism, it pushes a Eurocentric perspective
onto Afro-Latin culture. To combat this, it is
important to educate all people, not just Latinos,
on the diversity of Latin American religions.
Spirituality and the divine have different
meanings for all Latinos and recognizing the
complexity of this will help stop the spread of
misinformation.
Fully understanding the spirituality of
a people can only be achieved by having a
familiarity with religious syncretism which is
further addressed from the deep examination
of Santeria and Vodou in the Caribbean. What
these two religious practices demonstrate is
that the definition of what is divine differs for
everyone. For those who practice Santeria,
the divine are the oricha deities. For those
who understand Vodou, the divine are the loa
spirits. For Catholics, the divine is God and
the different saints. Over time, the fusion of
various cultures and religions have created
new ideologies about spirituality: This process
is known as religious syncretism. Syncretism
has allowed for new understandings about how
people view the society around them. While
Santeria and Vodou started from oppression
and slavery, it has become a beautiful religious
mosaic. By appreciating the diversity of Latino
cultures, being open-minded, and continuing to
learn from one another, the world can continue
to grow into this melting pot of culture.

vol. 37, no. 1, [Society for the Scientific
Study of Religion, Wiley], 1998, pp. 15–27,
https://doi.org/10.2307/1388026.
Aponte, Edwin David, & Miguel A. De La Torre.
“Who Are Latinx Peoples?” Introducing
Latinx Theologies, ORBIS, Maryknoll, NY,
2020, pp. 1–39.
Olmos Margarite Fernández, & Lizabeth
Paravisini-Gebert. “Religious Syncretism
and Caribbean Culture.” Sacred Possessions:
Vodou, santería, Obeah and the Caribbean,
Rutgers University Press, New Brunswick,
NJ, 2000, pp. 1–11.
Author’s Note
My name is Giselle Garcia, and I am a
Justice, Community and Leadership major with
a focus on Multiple Subject Teacher Education.
Being a Latina student has created a large impact
on my experience at Saint Mary’s. I am naturally
drawn to courses that expand on the Latinx
experience as a way for me to continue learning
about my culture. When thinking of both
Saint Mary’s and the Latinx culture, a major
commonality between the two is religion. I grew
up Catholic and it is the dominant religion in so
many Latin American countries. With this being
said, I think many Catholic Latinos fail to realize
the religious diversity within the community. In
the course, Latinx Spirituality, we were able to
analyze and learn about the various religions
that Latinos practice. Writing this essay was
especially interesting as I was able to research
Afro Latin spirituality and how Eurocentric
ideologies have impacted religions like Santeria
and Vodou. Throughout the writing process
I was able to make so many new discoveries
about Latinx identities and how ethnicity,
religion, gender, and location all play a role
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within the community. This piece is important
to me because I wanted to inform others and
spread awareness about the diversity of Latinos.
I believe that many people have preconceived
notions about what it means to be Latinx when
we really are so diverse. Educating others about
these subjects can help create a larger sense of
community and understanding here at Saint
Mary’s.
I wanted to extend my sincerest gratitude
to Professor Suarez-Abraham for his help
throughout the writing process. His passion for
teaching these sorts of topics is really motivating
for me to continue researching. The resources
he was able to provide while I was learning
more about Latinx spirituality were incredibly
helpful. I am beyond thankful for all his support
throughout the course.
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Depression as a prevalent
non-communicable disease
Nayeli Diaz

Preface: The prompt for this assignment
was to write a letter to a person of authority who
would be able to make a difference in the noncommunicable disease you are researching. I
decided to write this letter to a local psychiatrist
who specializes in treatment for depression.

sadness, loss of interest or pleasure, feelings
of guilt or low self-worth, disturbed sleep
or appetite, feelings of tiredness and poor
concentration.” Depression is more often than
not overlooked as a non-communicable disease.
As you may know, this mental illness has only
recently been accepted as a serious medical
condition that needs treatment. While there
have been many positive medical advancements
to understand more about mental health (both
scientifically and culturally), there is still much
to learn. An effective way of learning more about
depression is through epidemiological studies.
Through these studies people in the medical
field (such as yourself) will be able to see that
exercise as a form of treatment may be just as
effective as prescribed medication. One study
that portrays a new perspective on treatment
of depression was done by researchers Ding
and Yao (2020) who sought to discover how
the COVID-19 pandemic affected adolescents’
anxiety and depression. The researchers found
that the pandemic has caused rising numbers of
mental health disorders for a number of reasons.

Dear Dr. Dan Barrett,
This letter is meant to both educate and bring
awareness to the fact that exercise is a powerful
tool that may be utilized in various ways. In recent
epidemiological studies, exercise has been proven
to be an effective solution for people struggling
with mental illnesses. The specific mental illness
that I decided to research further is depression.
Not only can exercise be prescribed as a form
of healing, but it may also be capable of being a
preventative measure as well.
Part I: Recent Trends
According to the World Health
Organization (2016), depression is defined as
“a common mental disorder, characterized by
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This increase may have been caused by the lack
of social interaction, the passing of a loved one,
the feeling of hopelessness to the end of the
pandemic, and perhaps even the lack of physical
activity. Depression and anxiety represent
just the starting point of multiple illnesses, as
“adolescents with severe depression face a high
incidence of substance abuse, poor academic
performance, and family function disorder,
which in turn increase their depression and
even lead to suicide” (Ding & Yao, 2020, p. 528).
Seeing that this is a major public health crisis,
these researchers sought to find reasonable
interventions to help with adolescents during
the COVID-19 pandemic. For three months
an anonymous online survey was conducted
on 1,200 adolescents. This survey was meant
to find out their personal anxiety levels. The
participants who scored higher than a certain
anxiety threshold were then put into either a
control or intervention group. The intervention
group received eight weeks of exercise and peer
education, involving physical activity two times
a day for 10 minutes, three times a week, as well
as participation in a seminar style discussion
with their classmates. This allowed more social
engagement, and reminded the participants
that they were not going through this alone.
The researchers acknowledge that this kind of
intervention can only be a long-term solution if
participants remain consistent with the protocol.
This study may be able to portray the role
exercise plays in anxiety levels in adolescents.
More often than not, anxiety and depression
are interconnected. For this reason, treatment
of one may be able to directly affect the other.
The inclusion of exercise in this study was able
to show that both exercise and peer education
may significantly decrease anxiety levels, as well
as depression in adolescents.
Another study that aimed to further
understand depression in young adults was

done by researchers Boumosleh and Jaalouk
(2017), who examined the role of technology
on mental health. While new advancements
of technology may be useful, it is important
to acknowledge that they may be detrimental
as well. Rather than spending time outside or
having some social interaction with friends,
people (especially the new generation) would
rather spend time having their eyes fixed on a
screen. The purpose of this study was to “assess
prevalence of smartphone addiction symptoms,
and to ascertain whether depression or anxiety,
independently, contributes to smartphone
addiction level among a sample of Lebanese
university students” (Boumosleh & Jaalouk,
2017, p. 1). The participants included 688
undergraduate university students, who were
asked a series of questions related to lifestyle
behaviors, academics, personality type, and
smartphone usage. They were also screened
for both depressive and anxiety disorder. There
were several important findings in this study,
the first being that there is a positive predictor
between smartphone usage and depression and
anxiety. Many of the participants admitted to
feeling tired and having decreased sleep quality
due to the amount of time they spent on their
phones. Another valuable finding was that
gender, where you live, work hours, academic
performance, smoking/drinking alcohol, and
religious practice were not correlated to being
addicted to smartphones. However, “personality
type A, class (year 2 vs. year 3), younger age
at first smartphone use, excessive use during
a weekday, using it for entertainment and not
using it to call family members, and having
depression or anxiety, showed statistically
significant associations with smartphone
addiction” (Boumosleh & Jaalouk, 2017, p. 1). A
crucial finding in this study was the inclusion of
kids who use technology at a younger age than
others, and how it leads to mental illness. Just
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over the past few years there has been an increase
of young children playing games on their iPad
rather than engaging in activity outside. This
increase not only comes from technological
advancements, but recently from the COVID-19
pandemic as well. The mandatory stay at home
order allowed residents to rely on technology as
a form of entertainment and distraction rather
than physical activity. This study further proves
the point that as technology becomes more
prevalent in everyday life, so does the risk of
mental illnesses such as depression and anxiety.
While there have been studies on depression
in young adults and adolescents, it is important to
recognize that the elderly deal with these mental
health issues as well, just in a different manner. A
review article by Zhang et al. (2018) focusing on
cardiovascular disease (CVD) in elderly sought to
bring this issue to light. The author makes note
that “the prevalence rate in depression is up to
50% in patients with chronic disease” (Zhang et
al., 2018). Adults 65 and older are more at risk
of suffering from CVD than younger people
are. The higher the risk of CVD, the higher the
chance of depression or anxiety. In order to lower
the risk of cardiovascular disease, exercise may
be implemented as a preventative measure. This
risk could be detrimental to patients around the
world as depression has many symptoms, such
as stress, that may lead to longer and impaired
recovery. Understanding that mental health is
directly correlated to diseases such as CVD, will
further improve and regulate treatment plans and
prognoses. With this will come the improvement
of quality of life, increased life expectancy, and
lower medical costs.

prescription. The World Health Organization
themselves state that mild to severe depression
should be treated with antidepressant medication.
While medication may be an effective shortterm solution, many have failed to realize that
pharmaceutical prescription is not the only
option of treatment. Recent epidemiological
studies have found that exercise plays a vital
role in both physical and mental health. More
importantly, however, it is an option that is
free and may be long-term. In a recent review
article, Schuch and Stubbs (2019) explain that
“depression is a leading cause of global burden.
The mainstay of treatment is pharmacological
and psychological interventions. While
effective, not all people will respond to those
treatments and alternative approaches for
preventing and treating depression are required.
Recent literature has demonstrated that higher
physical activity (PA) levels and exercise confer
protective effects on incident depression.” Not
only does depression have symptoms such as
decreased motivation or loss of appetite, but it
also has an increased risk of cardiometabolic
disease, cardiovascular disease, diabetes, etc.
Another important statistic to mention is that
while antidepressants may reduce depressive
thoughts, evidence suggests that only about
half of patients can actually achieve the wanted
results of medications, which also come with
serious side effects. For these reasons and more,
studies have been conducted to further prove
the point that when someone has higher levels
of PA, they will also present decreased levels of
depressive symptoms. This option is both safer
and cheaper. While exercise may be an effective
route, the authors clarify that some people may
benefit from this while others will not, just like
any other kind of intervention.
A primary study by Faulconbridge et al.
(2018) sought to test a combined treatment
that targeted both obesity and depression in

Part II: Physical Activity and Depressive
Symptoms
Today, we live in a world where the first
(and often only) treatment of action is a medical
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order to improve weight, mood, and coronary
vascular disease. The researchers hypothesized
that one treatment could resolve all three issues,
rather than providing three different treatments
for each medical condition individually. The
participants of this study included 26 adults who
had been diagnosed with both obesity and major
depression. They were then randomly assigned
to one of three different treatment plans. The first
treatment was behavioral weight control (BWC),
involving guidance to learn weight management
skills, attitudes, stimulus control, and relaxation
techniques. The second half of this treatment
consisted of an attention-control intervention.
In this intervention, participants were given
support and education about their depression,
along with a chance to open up about any feelings
or difficulties they have been having. The second
treatment was cognitive behavioral therapy for
depression (CBT-D). This sought to modify the
participants’ negative automatic thoughts, which
the researchers termed “cognitive restructuring”
(Faulconbridge et al., 2018). The third treatment
plan was BWC combined with CBT-D. The
participants received BWC in the first half of the
session, and then received CBT-D in the second
half of the same treatment. The overall results
of this study showed that “participants with
major depression and obesity can lose clinically
meaningful amounts of weight with BWC.
However, the addition of cognitive therapy for
depression may not augment weight loss or
further improve symptoms of depression as
compared with BWC alone” (Faulconbridge et
al. 2018). The fact that behavioral weight control
alone was able to provide better results than
the combined treatment of BWC and CBT-D
reveals that cognitive behavioral therapy for
depression provided little additional benefit to
the participants. This shows the importance of
focusing primarily on weight management in
obese individuals who suffer from depression,

rather than the “cognitive restructuring”
mentioned in the study. Exercise may be easily
implemented in this weight management
program. Typically, obese individuals are
excluded in studies due to researchers assuming
that a weight loss program will induce or
cause worsening symptoms of depression.
This assumption left obese individuals with
depression little to no options on how to
maintain a healthy lifestyle. Paired with the
other forms of treatment, this study provides
insight on how to make a difference for those
who are often neglected.
Gangwisch et al. (2015) dives into the
synergy between physical activity and diet
through their study examining “high glycemic
index diet as a risk factor for depression:
analyses from the Women’s Health Initiative.”
The purpose of this study was to see if highlyprocessed foods and beverages were associated
with an increased risk of depression. There
were 93,676 postmenopausal women that were
recruited amongst a racially and ethnically
diverse cohort from clinical centers in the
District of Columbia. In order to assess
depressive symptoms, participants were given
a questionnaire in which those who were below
the baseline were not included in the study.
Participants were also asked to fill out a foodfrequency questionnaire in order to obtain
glycemic load and glycemic index percentages.
Some important findings of this research were
that foods high in dietary fiber, along with fruits
and vegetables, were all associated with lower
occurrence of depression. On the contrary,
foods that had added sugars or refined grains
were shown to contribute to increased risk of
depression (Gangwisch et al.,2015). For most
cases, physical activity and diet go hand in
hand. Once both are achieved, one may be able
to see an improvement in many aspects of their
life. This includes self-confidence, more energy
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throughout the day, decreased risk of illness,
etc. A limitation that is important to note is
the participant group, which only consisted of
postmenopausal women. This brings lack of
clarity of how this diet would affect depressed
individuals who are not this specific group of
people. Overall, however, this study was crucial
in finding out more about specific dietary factors
that contribute to depression.
Another study that found similar results to
Faulconbridge et al. (2018) when dealing with
adolescents suffering from anxiety, depression,
and obesity was researcher Romero-Perez. He
makes note that “according to the World Health
Organization (WHO), in the last 40 years, the
number of children and adolescents who have
suffered from obesity worldwide has multiplied
by 10, reaching 50 million girls and 74 million
children in 2016” (Romero-Perez et al.,2020).
This statistic goes to show the increasing
prevalence of this non-communicable disease in
the youth worldwide. In this study, there were
105 schoolchildren randomly assigned to either
an experimental group or control group. In the
experimental group, school children participated
in a physical activity program in which for 20
consecutive weeks, they received two weekly
50 minute sessions exercising their conditional
and coordinative capacities. With this addition,
researchers hoped that it would implement the
appearance of positive thoughts, along with selfperception and self-concept. The children in the
control group were also monitored, however,
were told to continue with their usual activities
throughout the day. The results of this study
included the anxiety and depression levels of the
participants. To measure anxiety, participants
were given a questionnaire that involved four
subscales: physiological anxiety, restlessness,
social concerns, and lies. The sum of positive
answers would indicate the total level of anxiety.
A similar questionnaire was administered to

reveal depressive symptoms, however, this
questionnaire involved a Likert scale of five
points (1 being strongly disagree and 5 being
strongly agree) and two independent subscales:
total depressive and total positive. The results
of these two questionnaires proved that with
the inclusion of physical exercise, the children
were able to promote positive thinking and
self-esteem. The authors also concluded that “a
higher level of physical activity is associated with
a decrease in depressive symptoms’’ (RomeroPerez et al., 2020). With the results of this study,
the readers may be able to conclude that the
inclusion of exercise has multiple benefits. In
terms of mental health, it is able to decrease
depressive thoughts while increasing positive
ones. Depression may be simply explained as
a chemical imbalance in the brain. Exercise
combats these depressive chemicals with “feel
good” endorphins that will increase your mood.
Exercise is not a miracle solution for everything
and anything, however, it is the small things that
are brought together that will inevitably make a
difference.
Part III: Concluding Statements
As a psychiatrist, you have the vital role of
diagnosing, treating, and preventing emotional,
behavioral and mental disorders. One of the
main focuses of someone who is in this practice
is depression. It is evident that medical advances
today are continuing to rise and be perfected as
the years go by. While this may be beneficial in
various ways, it is important to go back to the
basics. The idiom,“You have to learn to walk
before you can run” seems fitting for this case,
as some of the basics that I am referring to
involve physical activity. In all of the studies that
I have stated and reviewed above, the research
suggests that exercise may be just as effective
as the current prescription of antidepressants
50

SPECTRUM 2022
Danubina, 32(3-4), 527–535. https://doi.
org/10.24869/psyd.2020.527

for depressed individuals. It not only lessens
depressive thoughts, but it also decreases other
comorbidities such as type 2 diabetes or coronary
vascular disease — which is the leading cause of
death in the United States. Not only is it effective
with people who have depression, but it is also
a safe and inexpensive preventative measure as
well. Someone who recognizes physical activity
as a powerful tool is Dr. Robert Sallis. Dr. Sallis
is a family and sports medicine physician who
describes exercise as a “wonder drug” that
physicians around the world should prescribe
more often. Some of his achievements include
“Exercise is Medicine,” a program designed to
support physician-prescribed exercise. This title
alone is able to convey the entirety of this letter.
Not only was he able to establish a program,
but he also provides his expertise on this topic
in frequent lectures and studies. Through these
actions it is evident that Dr. Sallis wants this
information to be known by as many as possible.
To put into perspective the importance of the
subject, if exercise was put into a pill form and
physicians did not prescribe it, it may be argued
as a form of medical malpractice. Physical
activity is not only healthy, but it has been proven
to work against various illnesses, including
depression. At this time I would like to express
my gratitude for your open-mindfulness and
recognition that there is still much to be done
about this non-communicable disease. You have
the power to make a difference, so use it.
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Sincerely,
Nayeli Diaz
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Grendel
Molly Gilbert
“A fiend out of hell, began to work his evil in the world. Grendel was the name
of this grim demon haunting the marches, marauding round the heath and the
desolate fens; he had dwelt for a time in misery among the banished monsters,
Cain’s clan, whom the Creator had outlawed and condemned as outcasts...”
(lines 101-107)
Grendel is a fiend who slaughters mercilessly
and consumes the flesh of innocents for no
reason other than his own sick amusement. He
is the embodiment of Sin itself, and yet he isn’t
merely a simple beast. Grendel’s clothing and
endowment of emotion, in addition to the fact
that he is a direct descendant of Cain, suggest
that he is a distortion of humanity and a mirror
of our own worst qualities. While the seven
deadly sins were not an established concept at
the time of this poem’s creation, Grendel very
much embodies several of them: Gluttony, due to
his insatiable hunger and cannibalistic practices;
Wrath, due to his murderous tendencies and
constant rage; and Envy, due to being a societal
outcast, abhorred by the rest of humanity.
In making Grendel’s design, I wanted to
construct his base anatomy off of a human-like
creature while still making him ultimately savage,
and so I settled with a gorilla. He is described as
having a head of hair, vicious claws, and a hide
that is impenetrable; Spines are also suggested
in the poem. In addition to these physical
qualities, I covered most of his exterior in a thick

plating to accentuate its toughness. Grendel has
a pouch in which he stores flesh, and clothing
of dragonhide is also mentioned — I gave it to
him in the form of a tattered kilt-like garment,
along with a belt to hold up the pouch. Lastly,
Grendel’s eyes are described as being ‘“aflame”
— I colored them an eerie yellow-green, which
appears nowhere else in the illustration.
I wanted to depict Grendel in his one
moment of weakness: the point at which his arm
is torn off by Beowulf himself. I purposefully did
not include the hero of the poem in any of these
illustrations, primarily to shine a spotlight on
the humanity (or lack thereof) of the monsters
themselves.
Grendel’s Mother

...an avenger lurked and was still alive,

grimly biding time. Grendel’s mother,
monstrous Hell-bride, brooded on her
wrongs. She had been forced down into
fearful waters, the cold depths, after Cain
had killed his father’s son, felled his own
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brother with a sword…[she] sallied forth
on a savage journey, grief-racked and
ravenous, desperate for revenge... (lines
1258-1278)

once unstoppable force. As this illustration shows
the grotto before the encounter with Beowulf,
I included the sword (named “Hrunting”) he
finds and uses to slay Grendel’s Mother. Lastly,
I used the same yellow-green hue of Grendel’s
eyes for his Mother’s own, as well as her tears
and bioluminescent lures.

I wanted to take an entirely different
approach to portraying Grendel’s Mother than
how she is usually shown in other forms of media.
Indeed, she is the Mother of the embodiment of
Sin (Grendel), a direct descendant of Cain, and
a social outcast; and yet, before her son is slain
by Beowulf, she is never described as going on
any kind of rampage. Grendel’s Mother resides
in isolation along with other horrific creatures,
but she only is provoked to violence when she
is overcome by grief and a desire to avenge her
son.
Grendel’s Mother is described as being
a “wolfish swimmer”, with lacerating claws
and a tough hide. Instead of illustrating her as
either a hideous sea-monster or a seductive sea
nymph (as she has been portrayed in rather
unfaithful movie and video game adaptations),
I took inspiration from the Selkie of Celtic
mythology — a shapeshifting creature that can
take the appearance of a seal, a maiden, or an
amalgamation of the two. I replaced the seal
traits with those of a wolf, an animal which has
been portrayed for centuries across a variety
of cultures as both a friend to humanity and a
savage beast, depending on the circumstances.
She is incredibly strong and powerful — I
emphasized these qualities in her musculature,
and, to show her age, dulled down the vibrance
of her iridescent scales. The pose itself was
inspired by the Weeping Angel statue in Rome
by William Wetmore Story — I wanted to
accentuate her grief over her rage.
I desired to make the grotto itself a place
of extreme natural beauty, isolated entirely from
both good and bad human influence. The blood
in the water is Grendel’s, the last remnant of a

The Dragon
...Then an old harrower of the dark
happened to find the hoard open, the
burning one who hunts out barrows, the
slick-skinned dragon, threatening the
night sky with streamers of fire… (lines
2270-2274)
The Dragon is the last foe that Beowulf
encounters, after years of reigning justly over
his people. Unlike the previous two monsters, I
interpret the Dragon to be a true primal force
of nature, the physical embodiment of Death
itself. Beowulf was successful in his battle
against Sin and the embodiment of humanity’s
inclination towards it (he never once succumbs
to greed or excessive pride, even in the face
of so much treasure), but even a hero such as
Beowulf cannot escape death, and that which he
slays, he is in turn slain by. However, in killing
the Dragon alongside the courageous Wiglaf,
Beowulf ’s legacy remains immortal.
The Dragon is a grand creature. I sought
to portray it as a regal being, painting its
impenetrable scales with a vibrant golden sheen
akin to the cursed treasure it guards. It is more
than capable of flight and possesses wings, which
are hidden behind the entrance to the cave itself.
I carried across the yellow-green color from the
previous two illustrations and used it for the
Dragon’s fire, which is, in my mind, corrosive like
acid and a perfect natural weapon. I illustrated
the fire leaking out of the beast’s neck through
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circular orifices to give it an almost mechanical
appearance. The acid green color is the most
prominent in this painting, as opposed to the
other two, so as to highlight the creature’s primal
nature and supreme power in comparison to
the other monsters. Green can also symbolize
greed, which aptly fits a
being whose entire purpose
is tied to the gold it guards.
The background I painted
mostly in cool tones, the
dominant being purple both
to contrast with the golden
scales and to symbolize the
beast’s pride. Lastly, I chose to
incorporate the oral anatomy
of a venomous snake into
my design for the Dragon, as
it is the poison from its bite
which brings about Beowulf ’s
demise, rather than any other physical wound.

Disney. He has created a multitude of high
quality tutorials and guides for aspiring artists to
use in the form of pre-recorded video lessons on
his website, which influenced my art style and
increased my understanding of anatomy and
digital rendering.
In
addition
to drawing plenty
of personal art and
creating a bizarre
menagerie of fantasy
creatures, I have
also drawn copious
amounts of fanart
for my favorite TV
shows, movies, and
books over the years,
all of which have
also influenced my
art style and my
creative approach. I learned how to use my
primary digital drawing program by watching
“speedpaints” (sped up recordings of an artist’s
illustration process) on YouTube by fellow artists
like myself: people who were not professionals,
but full of passion and an insatiable desire to
create. It is from these like-minded creators that
I was inspired to practice a variety of art styles,
varying from fully rendered semi-realistic pieces
(what I consider these Beowulf illustrations
to be), to flat cell-shaded and precisely lined
cartoons.
Most of my peers know me as a rigorous
academic who prioritizes my assignments and
education above most other pursuits. While
this is partially true, I would absolutely not be
who I am today without my dedication and
passion for the arts. Through art, I am able to
bring to light my ideas and visions, and share
them with the world in a way that I would not
be able to through other mediums. Additionally,
being self-taught has helped me to embrace

Creative Process and Approach
Turning now towards my creative process
and approach to making these illustrations, I
would like to offer a little insight on my artistic
journey. I am a self-taught digital artist: I
learned all of my technical skills and knowledge
of fundamentals (such as perspective, color
theory, etc.) by studying, in my own time, the
compositions of other concept artists and
animators. I have not taken a single art class
with a professional, nor have much experience
with any mediums other than digital.
For most of my life, I have had a particular
love of fantasy creatures: I’ve been drawing
dragons practically ever since I could hold a
pencil. However, I began to broaden the subjects
of my illustrations in high school when I
discovered the art of Aaron Blaise, an incredibly
talented illustrator, animator, and director for
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and own my mistakes, and, as such, has given
me the ability to identify and address areas for
improvement.
Art has also served as a strong foundation
for building my very own community. I’ve been
posting illustrations and videos on social media
for around 7 years now, and have amassed an
audience of, collectively, over 30,000 people.
This incredible platform has
allowed me to run my own
freelance illustration business
for multiple years, and I
have now completed work
for over 100 unique clients,
including self published
novelists, video game mod
developers, comic writers,
and a startup tech company.
In addition, I’ve hosted
and directed collaborative
multi-animator
projects
with artists from around the
world, led creature design
workshops, began to stream
my art process live, and raised
money for charities through
commissions and fundraisers.
All of these opportunities were the result of me
never giving up on my passion for creating and
sharing my work, as well as taking the initiative
to teach myself the skills necessary to chase
after that dream (both technical, in terms of
creating the art itself, as well as social, to aid me
in communicating with clients and organizing
events).
Now, all that being said, there have certainly
been challenges that I have faced with being a
self-taught artist. The most obvious of these is a
lack of rigorous training in fundamentals, as well
as not having a professional figure to constantly
provide constructive feedback and suggest areas
for where I might improve. One great aspect

about being my own boss is that I can draw
whatever I want! However, the drawback to this
is that it is difficult to push myself to practice
drawing things that I don’t want to draw, and
these generally tend to be important subjects
that would otherwise have been covered had I
attended art school.
Such subjects that I have less experience

with are perspective, rendering landscapes,
and general composition. All of these are skills
I greatly desired to refine, and so I challenged
myself to create some pieces that required me to
pay particular attention to these areas, and the
results are these three illustrations that you have
seen for Beowulf. I remained partially in my
comfort zone of illustrating fantastical creatures
from a familiar text that I love, but forced myself
to give at least two of the three illustrations
highly detailed backgrounds in very different
landscapes.
I began first with Grendel. For the general
build and design of the character himself, I
was inspired mostly by the works of two of my
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favorite concept artists: Stephen Oakley, who
has designed creatures for games such as Evolve
and God of War; and Kekai Kotaki, lead concept
artist for Guild Wars 2 and creature designer for
Shadow of War. As stated in my description of
the illustration itself, I based my own design of
Grendel’s anatomy chiefly off of a gorilla, so as
to emphasize strength and make him appear
like a greatly distorted and beastly humanoid.
Rendering him was a delight, and I had the
pleasure of completing most of the details live
on stream.
In tackling the background, I focused
chiefly on practicing composition for this
particular piece. I placed Grendel in the middle
of the canvas, centering the piece on the point
at which his arm is in the
process of being ripped off.
To further draw the observer’s
eyes towards this focal point,
I created a strong backlight
(in the form of a bright yellow
and orange fire) to vividly
contrast with the less saturated
blues and browns of the rest
of the image. The backlight
also highlights the rest of
Grendel’s form, silhouetting
him dramatically, and creating
that sense of contrast I desired.
I heightened this further by
adding a secondary light source
of a different color to highlight
the other side of Grendel: the
blue light of the moon, which contrasted nicely
with the warm orange light of the fire. Grendel’s
eyes are also the only place in which green is to
be found in this piece, and are themselves very
bright in comparison to the dark sockets of his
face — this creates a secondary focal point for
the observer to turn their attention towards.
For the background landscape, I referenced

many photographs of Scandinavian forests
next to frozen waters in the wintertime. The
building behind Grendel is Heorot, the grand
mead-hall – I looked at a number of historically
accurate Viking mead hall reconstructions as
well as numerous historically inaccurate nonhistorically-accurate, more fantastical artist
renditions; I ended up amalgamating the two
styles together. The hall itself, as well as the
trees in the distance, are slightly blurred, as
they are not the primary focus of the piece; the
most detailed portion of the background is the
bloodied snow beneath Grendel’s feet. Overall,
I can confidently say that I learned a great deal
from completing this piece, and I am very proud
of the result.

I wanted to take on a different challenge
with the background for Grendel’s Mother by
fully rendering a detailed scene with water, a
substance I had very little practice in painting.
I began by looking up many references of
subterranean lakes, grottos, and streams
for inspiration. Once I found a set I liked in
particular, I blocked out the general colors and
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played around with lighting. I knew that I wanted
to position Grendel’s Mother in the center of the
canvas (posed, as stated before, like the Angel
of Grief statue in the photo below) and light the
scene with an almost heavenly feel to it. I settled
on having a hole in the space above her with
warm light rays filtering down upon her back,
making her stand out against the darkness of the
rest of the grotto, which fades into black behind
her.
Unlike with
the illustration of
Grendel, in which
I spent about
⅔ of the time
on
rendering
the
creature
and ⅓ on the
background, I did
the opposite with
this depiction of
Grendel’s Mother:
⅔ of my time
was spent on the
background, and
⅓ on the subject
herself. I am very
pleased
with
how I rendered
the rocks, particularly the outcropping she is
lounging on and the rocks framing the hole
above. I hand-painted all of the textures instead
of using stock resources, so as to give myself
more practice, and I am more than satisfied with
the result. I took inspiration on how to render
the water from Aaron Blaise’s tutorials, and
although I am indeed pleased with my progress,
I do still have a lot to learn.
Now, unfortunately, I cannot say that I
am anywhere near as pleased with the final
illustration of the Dragon as I was with my
renditions of Grendel and Grendel’s Mother

(which is most ironic, considering that dragons
are my specialty). I do, however, ascribe this
primarily to the lack of time that I had to complete
this final image in comparison with the others. I
was able to spend around 15 hours each on the
previous two images, whereas I could only spend
around 10 on the Dragon, and felt considerably
more rushed due to the looming deadline (as I
was submitting these as an Honors Contract in
the fall of 2021). While
I do love the design of
the dragon’s head, I am
far less content with
how flat and unnatural
the heavy plating
on the body looks.
The rendering of the
gold also needs some
revision — I did not
have much experience
in painting metals, and
could use some more
practice with texturing.
While I did use plenty
of references, I did
not have the skill
to apply complex
lighting to a substance
I was unfamiliar with
rendering, which is what led to the more two
dimensional, overly-shiny look.
If I were to re-do this illustration, I would also
change the composition, likely to alter the position
of the camera further to the front of the Dragon so
as to better contrast its bright body against the dark
opening of the cave, as well as to show off more
of the creature itself (namely, its wings, which do
not appear at all in this illustration). Additionally,
while I do like the color palette I chose for the snow
and the rest of the background, I am not as pleased
with the rendering, and I was very unsure of my
light source.
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These mistakes, however, are all things I
will now keep in mind when I illustrate detailed
scenes in the future. I learned a great deal from
these three pieces, and, overall, am proud of the
results; Thanks to these challenges, I now know
what skills I need to hone in order to move
forward to the next step of my artistic journey!

was delighted to learn about the flexibility of the
Honors Contracts that one must complete as a
member of SMC’s Honors Program. Through
these Contracts, I could apply a skill that I’ve
been honing for years outside of academia to
a project centered around texts that I’ve loved
analyzing and discussing in the classroom, and
thereby finally allow my scholarly and creative
passions to collide in the form of this project.
I’ve always been a huge lover of fantasy and
the creatures that coincide with the genre, so,
naturally, being able to take a crack at making
my own designs for the iconic beasts of Beowulf
was incredibly exciting!
I would like to thank all of my tutors in the
Integral Program for their guidance, particularly
tutor Julie Park (with whom I discussed Beowulf
in detail, and who offered feedback on my
designs); artists Aaron Blaise, Stephen Oakley,
and Kekai Kotaki (who are some of my biggest
art inspirations); and my parents and friends
for their constant encouragement and support
throughout my artistic and academic journey!
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Author’s Note
I am a student in the junior cohort
of SMC’s Integral Program, a major with a
rigorous curriculum centered around the “Great
Books”: we study the evolution of the trivium
and quadrivium (grammar, logic, rhetoric,
arithmetic, geometry, astronomy, and music)
with a philosophical focus, and every class is
seminar-based. It seemed to me that the only field
we fail to touch upon in the Integral Program
is that of the visual creative arts; luckily, I have
been working as a freelance digital illustrator
and concept artist for the past seven years, and
so have had many an external opportunity to
hone those particular skills and provide myself
with a creative outlet.
I am of the opinion that the best kind of
education is one that allows you to apply what
you are studying to something that you are
passionate about (and vice versa), in a way that
facilitates personal and professional growth.
However, up until last year, I had not had an
opportunity to combine my artistic practice
with my academics, and this is precisely why I
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Tricky moments and/as sites of
resistance: Floortime practitioners’
sense-making of ABA and
behaviorist ideologies
Annemarie Yost
Introduction

critical ethnomethodology (narrative inquiry)
how contemporary Floortime practitioners in
well-funded, non-public, primary or secondary
schools in East Bay communities make sense of
behaviorist theories and the practice of applied
behavioral analysis.

My inquiry is interested in the ways that two
seemingly contradictory pedagogies somehow
coexist in the same space. Applied behavioral
analysis (ABA) and Developmental, Individual,
Relationship-based learning (DIR/Floortime)
are both implemented in my research site, with
varying degrees of fidelity. ABA represents the
most prevalent response to “problem” behaviors
since it is state-sanctioned both in the form of
public funding as well as federal acknowledgment
of being “medically necessary,” and is regularly
implemented all over the country in both
home and school settings. DIR/Floortime is a
much less commonly utilized and theorized
method which I’ve been introduced to and is the
foundation upon which the little oasis I work in
is built. For years now, my perception of tension
between these two methodologies has been the
source of many questions I have about my own
teaching practices. How better to answer these
questions, or at least try to, than by learning
from those that came before me? Below you will
read about my attempt to understand through

Evolution of my current critical question
My original critical question actually
evolved in another class. In JCL 120, I wanted
to better understand how Applied Behavioral
Analysis and behaviorism fit into the social and
institutional fabric of education––why does the
practice receive seemingly preferential treatment
by governmental bodies? Why are experts in
this particular theory of mind so frequently
sought out by public school districts? Why does
this theory and practice continue to enjoy such
esteem in the public’s eyes, when I know that
communities organized and led by autistic adults
— the supposed beneficiaries of the therapy
— actually advocate against the practice? Very
early on in my career, I’d been introduced to a
methodology called Floortime, otherwise known
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as Developmental, Individual, Relationshipbased learning, which formed the basis of my
understanding of work as an educator. I had
experienced tension in my own professional life
as a result of, what felt like, trying to implement
conflicting pedagogies and, coincidentally, the
opportunity to begin researching the source
of that tension presented itself in the form of a
literature review. I decided to continue my critical
inquiry into this tension and so my research
question for JCL 196 sought to understand how
these two ideologies coexist within the publicly
funded organization I’ve spent the majority of my
career in. I asked, how do Floortime practitioners
in well-funded, non-public, primary or secondary
school settings in predominantly wealthy areas
make sense of behaviorist theories and the
practice of applied behavioral analysis (ABA)?
As my research continued, the question didn’t
actually change much — the evolution that did
occur happened primarily in my understanding
of my own relationship to the question. I
struggled, as I learned both from researchers
advocating for ABA and behaviorism as well as
those advocating for a more critical view of the
theory underlying the practice, with the ideas of
objectivity and embodied research. Did I have
an ethical responsibility to try and understand
ABA and behaviorism outside of my own
experiences with it? Does embodied research
from my perspective have value? Despite having
no difficulty embracing the value of knowledge
produced from a positionality outside of myself,
I realized I still held to some notions of positivist
research: that in order for my research to be good,
it would have to be knowledge that would be
understood as true, regardless of the perspective
of the person reading my analysis (Esposito and
Evans-Winters, 2021, pp. 9, 136). In conversations
with Professor Rusoja and further reading about
what it meant to research sociological questions
from an intersectional perspective, I realized

that this represented an inherently flawed
understanding of the kind of research I wanted to
do. Whatever I learned would be incontrovertibly
impacted by the fact that I was the one doing the
learning. My relationship to the subject matter
and participants would necessarily affect the
way that I interpreted my data. And the way to
ensure the validity and value of the research I
conducted was to be reflexive of that positionality
and transparent about the ways it manifested in
my analysis.
Positionality, Power, & Context
I knew when beginning this inquiry that
I held a bias towards both behaviorism and
applied behavioral analysis. The reason for
my interest in this subject came from several
experiences that felt vaguely wrong. I have a
distinct memory of participating in a functional
behavioral assessment (an FBA) where I
had been instructed to ignore a child that I’d
developed a relationship with over several
years. The purpose of the assessment was to
try and determine what motivated some unsafe
behaviors we’d seen develop over the school year.
My instruction was to respond to any attempt to
communicate with me by averting my eyes and
saying, “Sorry, I’m busy right now.” Throughout
the assessment, the child did not harm himself or
anyone else. Instead, he quietly cried and when
I finally did make eye contact, he pleaded, “No
busy.” Memories like that one still trouble me.
However, I also work with talented behaviorists
that I believe genuinely love the children they
work with and contribute meaningfully to their
development. More importantly, I recognize
the limitations of my own expertise. I truly
wanted to challenge myself to understand how
behaviorism and applied behavioral analysis
fit within a framework that emphasized
developmental, individual, relationship-based
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learning. This meant looking for behaviorists
who seemed to value the same things that I do,
as opposed to out-dated examples of behaviorist
research which verified my own preconceptions
of what it is. It meant acknowledging that what
I know about DIR/Floortime and ABA might
be challenged (and should be challenged).
My research question, at its core, is designed
to investigate multiple truths: that my own
lived experience of dehumanizing, behavioral
practices are a part of what ABA and behaviorism
mean and the simultaneous reality that there is
and should be a place for ABA and behaviorism
within the classroom. This acknowledgment
of multiple, situated truths was, as previously
mentioned, an ontological challenge for me in
and of itself (Esposito & Evans-Winters, 2021,
pp. 27). I also agonized over my ability to
interpret and present knowledge from people I
have so much respect for — it felt like I’d been
handed a piece of someone else’s heart and soul,
and was terrified that I’d mishandle it. So much
so that I procrastinated starting analysis in favor
of scheduling multiple interviews. I remember
reading about a similar concern in Professor
Rusoja’s dissertation, and only once I’d done my
first interview did I really understand what she’d
meant when she wrote that the process felt “highstakes” (Rusoja, pp.2). I still have questions
about assumptions I may have made during
the interview process, and questions I wish I’d
probed further. Several passages I highlighted
from Esposito and Evans-Winters’ chapter, Data
Collection Methods, offered guidance (Esposito
& Evans-Winters, 2021, pp. 90, 96). If given the
opportunity, I’d love to return to second and
third interviews with the same people with the
specific intent to probe further, and clarify some
terminology. There are, though, moments in
both interviews where I was surprised enough
by my participant’s answers that I think I was
better able to challenge my own instinct to

assume I knew what they meant.
Also inherent to my research question
is the notion of positionality. The site of my
research is a private institution, and the amount
of resources, support, and staffing available to
me is unusual. The people I’ve interviewed thus
far, and the next two I’m scheduled to interview,
are all white, relatively wealthy, and able-bodied.
We met working in an upper-middle class
environment, with negligible police presence
and a degree of insulation from social ills that
might be of consequence to other educational
sites. All of the people sharing their knowledge,
in the words of one of my participants, have
“letters after their name.” Some of what this
meant is that certain ethical considerations were
easier to make. In qualitative research, there is
often the assumption that the researcher is the
“knower” and authority on the subject (Esposito
& Evans-Winters, 2021, pp. 83). In my particular
inquiry, the relationship between myself and my
participants was one in which I was specifically
seeking them out because of their authority
within the institution of education. I wanted
to interrogate people who used their power to
exist within the educational system at-large and
challenge dominant narratives about the ways
we interact with and understand children. This
purposeful sampling may bias my data towards
a particular perspective as I’m conscious of the
reality that the views expressed might be heavily
influenced by the social conditions, described
above, in which we met (Esposito & EvansWinters, 2021, pp. 75). What I would like to
do, if given the chance, is to seek out educators,
through the same process of purposeful
sampling and participant-recommendation,
who have worked in a variety of social contexts
and see which aspects of the truths explored in
this analysis remain true from a variety of social,
cultural, and economic perspectives.
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and disrupt the institutional systems which
reify their marginalization (Douglas et al. 2021,
Roscigno 2019, Orsini 2009).
For analytic triangulation, I used multiple
methods of analysis: thematic analysis,
intersectional analysis, and discourse analysis.
I selected the types of analysis I’d use on the
basis of two conditions: first, practicality, and
second, natural emergence from raw data. It
must be acknowledged that this is my first time
attempting any kind of qualitative research.
Much of how this research inquiry was designed
was governed by the structure of this class, and
by my own limitations as a researcher. Esposito
and Evans-Winters write that, “thematic analysis
is generic because it is not tied tightly to a
methodological framework in the same way that
other analytic methods are” (Esposito & EvansWinters, 2021, pp.147). It is for this reason,
I suspect, that as researchers-in-training, we
were introduced to this method of analysis first.
Intersectional analysis was a part of my process
because I am being trained as an intersectional
qualitative researcher. For ethical reasons, I join
Esposito and Evans-Winters in their rejection
of positivist, exclusive, colonial practices of
research and instead choose to employ critical
reflexivity and report on situated knowledge
(Esposito & Evans-Winters, 2021, pp.13). Lastly,
I decided to employ discourse analysis when
both of my participants repeatedly emphasized
their belief that the way we talk about students
matters. Critical Discourse Analysis posits that
“discourse systematically constructs versions
of the social world” (Rogers, 2005). After
conducting my first interview, it seemed that
Floortime practitioners are, at least in part,
concerned with the ways that the language
of behaviorism constructs the perception of
educators, families, and able-bodied persons and
their interactions with those labeled dis/abled.
Admittedly, my ability to effectively do this kind

Interpretation of data, relationship to
literature review
My process of analysis began with
grounded, line-by-line coding (Esposito &
Evans-Winters, 2021, pp.117). In analyzing both
interviews, I utilized deductive, inductive, and
in-vivo codes — although it should be noted
that beginning analysis of my second interview
was also, in part, interested in noting patterns
between both interviews. So, the number of
deductive codes identified during the first cycle
of coding for my second interview was much
longer than the one established prior to my
first interview (Delve 2020). Moving between
codes and subcodes was the first step in working
towards larger themes — where there were
instances where I clearly saw overlap in what
my participant was expressing, but some degree
of distinction? In thinking about the smaller
differences, I was able to generate subcodes,
but identifying that which was different also
alluded to what was similar, helping to move
from codes, to codes that seemed appropriate to
group together, and finally to themes (Esposito
& Evans-Winters, 2021, pp.123, 147-148).
In order to triangulate data, I utilized both
theory triangulation and analytic triangulation.
By utilizing multiple theoretical frameworks
which might support some of the conclusions
I’d attempt to support, I hoped to increase the
trustworthiness of my analysis. Queer Theory
and Dis/ability Critical Race Theory seem to
naturally align in that both seek to understand
the ways that hegemonic narratives mark people
in differential and interlocking ways as “other,”
and to explain the ways that this othering impacts
their experiences, and limits their access to
power, privilege, and agency (Annamma 2016,
Butler 2009). Both frameworks also describe the
ways in which people that have been othered
can find solidarity, protest their own oppression,
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of analysis is limited by my inexperience and
relative ignorance. Still, though, I tried to look
at the way that my participants used language
to do things — both to my perception in the
interview and to the perception of the educators
they collaborated with (as understood through
the experiences they described). I caution any
reader looking at my analysis that my aptitude
could best be described as “un-coached” and is
likely lacking sophistication. But, in summary, I
will be looking at themes — as indicated by the
prevalence of codes and subcodes, and how they
relate to each other. I will be looking reflexively
at how my own positionality impacts the way I
see the data, and be as transparent as possible
such that the embodied nature of whatever truth
I’m able to identify is clear to the reader. And
lastly (and probably most tentatively), I’ll be
looking at the way that language is used by my
participants as a form of praxis — that is, as a
means of challenging dehumanizing, dominant
narratives about dis/abled people (students, in
particular) and the pedagogical practices that
result from them.
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Author’s Note
I graduate from the Justice, Community,
& Leadership program in May of 2022 — this
year! That, in and of itself, continues to be an
absolute shock to me. There was a long time
where I didn’t think I’d get my bachelor’s degree,
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and yet, if all goes well I’ll have finally finished
it in just a few short months. I spent most of
the last ten years working in special education.
I work one-on-one with students in order to
help adapt the environment to their needs, or
at least that’s how I think of my role. My view
is, admittedly, slightly unconventional. This is
part of what drove me to research this particular
topic. The more traditional perspective of
those who work in my field is that it is our role
to help students change their behavior and
learning styles to better suit typical classroom
management styles. This has always struck me
as slightly odd — why shouldn’t children be
encouraged to learn in their own way? Wouldn’t
it make more sense to ask an adult to change —
after all, which of the two has (presumably) more
coping mechanisms and is better able to deal
with the unexpected? And, just as important,
who’s exactly to say which method of learning
is best, if such a thing even exists? The premise
of these kinds of questions — that we can, in
fact, work collaboratively with students — is the
foundation of the organization I now work for.
However, when presented with students who
exhibit especially challenging behavior (tricky
moments, as we call them) there’s a method
encouraged by the public institutions which
fund us — ABA, or applied behavioral analysis.
This therapy is incredibly prevalent, and is often
the only behavioral support offered to families
who find themselves in need of help. However,
in my many years experience I’ve felt that the
theoretical foundations of ABA seemed to be
contradictory to those which I’ve formed my
own pedagogical practice on. This tension began
my process of inquiry, beginning with my first
semester at Saint Mary’s.
In my Theory and Methods of Inquiry
class, I was required to do an extensive literature
review. For the reasons listed above, I decided
to center my research on the subject of ABA

reading both proponents of the practice and
critics. I learned about the psychological roots
of behaviorism, and how that knowledge
developed into a therapeutic practice which
practitioners believed was especially wellsuited to students struggling with autism. I
also read the criticisms of scholars and several
autism advocacy groups (most often those led
and organized by people living with autism),
many of whom echoed my own concerns and
clarified some of the vague tension I’d felt in my
professional practice. When presented with the
opportunity to conduct my own research, I knew
I wanted to better understand how the people
I work for had reconciled these two seemingly
contradictory views. The final product of this
senior capstone project represents an entire
semester of work — over 150 pages in total. I
wrote every week — often multiple times a
week — synthesizing theory from educational
scholars, queer scholars, DisCrit (disability
critical race) scholars, and those who study
the process of intersectional research itself to
produce the essay written here. Each decision I
made, each word that I wrote, and each revision
after the fact was guided by the idea that I
wanted the final product to represent an honest,
transparent, embodied piece of knowledge —
so that distant colleagues might find my work,
understand the very specific positionality from
which I write, and hopefully find something
useful. No one gets into special education
without the desire to help raise others up —
that’s the job: to take young people, and give
them what they need to be who they want to
be. I hope that by analyzing the words of some
astonishingly effective Floortime practitioners,
I’m able to put into the universe a little of what I
watched them give their students and encourage
a deeply reflective pedagogical practice, as I’ve
had modeled for me.
A special thanks to the woman responsible
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for guiding my research, giving me the confidence
to produce knowledge for its own sake, and
encouraging me to persevere: Professor Alicia
Rusoja. Additional thanks go to my very special
classmates in JCL 196 — without you all, I’m quite
sure this process would have been absolutely
intolerable. The community we created, and the
shared openness with which we endeavored to
do something new and difficult supported me as
my available sleep hours dwindled towards zero
at the end of the semester. Lastly, a thanks to my
partner. Without you, I no doubt would have
been buried alive under laundry or dishes, or at
the very least lost my smile- your ability to make
me laugh even in the middle of an exhaustion
— induced crying fit is one of my very favorite
things about you. Again, thank you all for your
continued support, friendship, and love.
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As within, so without
Maggie Sepsey

Preparation and Research

Creating work for the stage has proved
to be a complex culmination of trial and error,
creative process, and collaboration. Through
this final paper, I will delve into the creative
process that ultimately concluded in my work
titled As Within, So Without, which premiered
November 18, 2021 at LeFevre Theater in
Moraga, California. This paper will uncover my
choreographic process from initial conjuration
to the final ending product, being organized
through my initial preparation and research,
the actual choreographic and creative process,
the finalized piece, and my reflections. As I
navigated my way through this process, I was
lucky enough to work collaboratively with my
advisor, Shaunna Vella, our wonderful lighting
designer, Matthew Cohen, and my talented
cast, Anna Burke, Andrio Jordan Fong, Kiana
Kwong, Katherine Mertel, and Giuliana Sorbi.
Providing insight and background into the
timeline and context of my piece is integral in
intertwining the understanding of my process
and the final product generated.

The overall development of my piece was
not linear, and I went through a multitude of
ideas and directions in order to land on my final
concept. In my choreography class, I created a
final project dance video in which I shared the
mosaic of who I am as a person. The idea for
the video came from the fact that when we meet
people, we keep little things we learn from them
with us in our mosaic, even if they are only in
our life for a short amount of time. While I
loved the outcome of this project, it was a dance
video, which would be different from what my
final onstage performance would be. During
this choreography class, I learned some valuable
tools and skills to generate movement within a
set theme. However this class was in the time of
COVID where intense restrictions were in place.
Our class did not obtain the chance to work
within a larger group sphere. Consequently,
while this was a concept I greatly enjoyed, I
soon realized it was not a concept meant to be
portrayed by me on stage.
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With spring semester concluding and
with little progress on the conceptualization of
my piece, I knew I had to find the spark that
would ignite my idea. As the summer of 2021
began to draw to a close, I found that spark. It
was actually while watching the Disney movie,
Luca, that I decided to go in a bit of a different
direction for my piece. Luca details the story
of a young sea monster/human boy who must
grapple with the hardships of growing up and
letting go. One particular scene that left me in
awe was the ending scene, where Luca, the titular
character, must say goodbye to his best friend
as he goes away to school. Luca is so confused
why his best friend isn’t coming with him, and
is forced to navigate the intense feelings of not
wanting to let go of something. While watching
this scene, I was taken to my freshman year of
college, where I experienced an extremely toxic
friendship that I knew wasn’t good for me, but I
could not let go. I was always so confused as to
why people cannot leave someone they know is
toxic for them. I always wondered if it was really
that hard, until I experienced this myself. From
that moment on, I knew I wanted to explore
my own personal story of being in this toxic
relationship and how I saw serious red flags all
the time yet always chose to ignore them. Why
do people stay even when they are miserable?
What makes people cling to someone toxic?
Integrating my other major, psychology, I began
to research a concept I had learned about in one
of my previous psych classes: attachment theory.
Put simply, attachment theory is the idea
that an infant will form a secure attachment to
a caregiver in the first few months of life if the
caregiver provides care, comfort, and warmth
to the infant. The attachment style the infant
develops, in turn, translates over to the rest of
their life as well, shaping the foundations of what
they think love is in any kind of relationship
(Simpson & Rholes, 2015). This sometimes has

detrimental consequences, as someone who
does not have a secure attachment style may
seek out partners and friends that do not really
care for them in the way one should care for
their loved one. Even though this friend really
hurt and betrayed me, I still wanted to stay with
her, because I thought her abandonment meant
she loved me in a sense. I believed her empty
words and promises would soon be filled with
love and affection. Even after I completely cut off
the relationship for the first time and promised
myself I would never get involved again, I
wound up giving my friend another chance,
hoping things would be different, and that she
would be different. She wasn’t. It was exactly the
outcome I had expected. I could not even try to
be surprised. I knew exactly what I was doing,
and yet I still went through another succession. I
decided this experience would become the basis
of my work, and I would frame the timeline
of the piece to mirror the timeline of my
toxic relationship, along with the feelings and
emotions I carried throughout this experience.
Choreographic and Creative Process
When I first started rehearsals, I was very
nervous about being the person in charge.
I wanted to create an environment that was
warm and light hearted while also not overly
informal, as this can sometimes make the
dancers unfocused and too casual. For example,
I had one rehearsal where a dancer, who is my
close friend, talked back to me after I said that
they should not fix their hair while doing a run
through because I do not want them to get in
the habit of doing so onstage. The dancer made
an irreverent comment back to me, which would
have been appropriate if we were in a friend
to friend setting, however, we were not. This
surprised me a bit. To remedy the situation, I sat
the dancers down and talked to them about how
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outside of rehearsal I am your friend but inside
rehearsal I am your choreographer. I was very
grateful for the group’s graciousness.
During the semester, we rehearsed twice a
week for an hour and a half at a time. When I
first began the initial rehearsal process, I came in
with the idea that I would generate choreography
beforehand, and then figure out the structure of
the piece while I was actually in rehearsal. This
worked well for the first few rehearsals, as I had
not yet outlined the exact structure of my piece,
and making unison sections was sufficient. I
found as the rehearsals went on, it became more
difficult for me to figure out the sections with
just having choreography prepared. I felt a bit
stagnant, and consequently decided to change
the way I approached rehearsals. The first step
in changing my approach was writing down the
entire timeline of my toxic friendship. I then
matched the flow of the friendship with the
flow of the piece, dividing the piece into three
distinct sections. Furthermore, within each
section, I mapped out a timeline of what aspects
of the toxic friendship each section should
consist of. On top of that, I also wrote down
what I wanted to do and how far I was aiming
to get for each rehearsal, trying to keep myself
accountable for moving along in the process.
After implementing these tactics, rehearsals
began to run more smoothly and I felt more
confident about coming into rehearsal each day.
Towards the end of the choreographic process,
I was trying to make too complicated of an
ending without fully thinking it through during
rehearsal. Luckily my advisor, Shaunna Vella,
came in and told me to clean it up and make it
simpler, as there was too much going on. Even
though this was near the end of the process, I
realized intertwining both structure and creative
freedom and flexibility was the best way, for me
personally, to run rehearsals and generate my
piece.

From my time at Saint Mary’s, I feel as
though I have come to understand what my
personal dance style is. From being able to watch
different dancers and companies in classes, I
have acquired a lot of inspiration for my own
choreographic style. One particular piece I have
always felt inspired by is Ohad Naharin’s dance
“Echad Mi Yodea” from his company, Batsheva.
The clearness of the dancers and the intense
musicality was so entrancing to watch, and I
was so inspired. Within my own choreography,
I have realized that I am extremely musical and
love to explore hitting the accents and beats
of the music. While I was in the process of
generating choreography, I would often turn on
the music I was planning on using, and would
choreograph to those specific beats within the
music. Instead of crafting movement to specific
meaning, I first crafted the movement and then
assigned meaning to it later by implementing
them into my sections that I had already laid
out. In order to assign meaning, I gave the
dancers an intention to think about while they
were executing the movement in order for
them to draw these feelings into the phrases,
consequently adding meaning. I was focused on
creating an initial rough draft, so I would often
choreograph a large part, about a minute or two,
and then tweak it, shorten it, or play with it to
make it fit into the sections of the piece I wanted
in my dance. The succession of having a timeline
for my piece along with choreographing long
phrases to fit into place helped me move along
in my process of choreographing and not feel so
stuck, putting a lot of pressure on making each
tiny movement in the dance mean something
literally and metaphorically. The choreography
classes I have taken throughout my time at
Saint Mary’s have aided me in generating, as I
remember my professor, Jia Wu, specifically
telling us to make movement first and add
meaning to it later. This was the process I
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utilized to choreograph my piece. Even though I
eventually found a rhythm to creating my work,
I sometimes did feel stagnant and stuck. When
this happened, I tried to simply keep creating
and building on what I already had in order
to keep the process moving along. Trudging
forward despite feeling stuck or burnt out was
helpful in this process, as I knew I could always
slightly tweak some things, which is better than
having nothing to work with at all.
In regards to my song for the first section, I
wanted to use a song that had an eerie undertone,
with tension building on as the song went on. I
stumbled across the song “I”, by the band On,
while looking for something for the first section.
This song was perfect, as it contained interesting
beats, but there was a subtle, high pitched ringing
sound which grew louder and more intense as
the song went on, cultivating a tense atmosphere
for the first section.
For the second song in my piece, I wanted
to find a song that was slightly chaotic and had
several dynamic beats that I could work with. I
found the song “Easy (Switch Screens)” by Son
Lux. This song was ideal for my piece, as it was
very dynamic and full of different sections within
the song that I could line up with the timeline of
my piece. As for the inclusion of voices near the
end of the second section, I decided to replicate
the product I showed for my final choreography
video in spring semester. At the beginning of
the video, I included a multitude of videos my
friends and I had taken, to illustrate the mosaic
aspect I was going for. For the end of the second
section, I used a video recording of me singing
along to a song at the time I was in the depths
of the toxic friendship with my said friend. The
other party’s voice is not included in the audio
recording, as this would not be ethical, however
it was a time when we were together, and I was
singing along to a song while she was recording.
The music in the third section then begins

with another audio recording of an overlapping
of voices, this time being videos of my friends
and I from when I was finally free of the toxic
friendship and had come out on the other side
(everyone whose voice was included was asked
for consent prior). These two dichotomies
showed the arc of my life and how I felt after
I was out of the relationship, and had finally
found the support and love I so desperately
needed. Since my final choreography project
spring semester of 2021, I knew I wanted to use
the song “Big Country” by Emile Moseri for the
final section. The song was initially used in my
choreography project to capture the essence and
nostalgia of growing as a person, holding all of
the pieces of others with you. I liked the song
because it felt nostalgic, and sounded similar to
the ending of a movie. It actually is from a movie
called Minari, which details the life of a KoreanAmerican family who must try to stay attached
to their roots while simultaneously accepting
that they must assimilate to American culture.
In a way, I feel this also fits my theme of not
wanting to let go but consequently being forced
to, as the family must navigate their intertwining
identities. I knew from the start I wanted this to
be the song used for the final section of my piece,
as it is also very beautiful and sweeping, which is
what I wanted the movement to look like as well.
From the moment I conceived my concept,
I knew exactly what I wanted my costumes to
be. Over the summer, I stumbled across a dance
video on the internet where all of the dancers
had different monochrome outfits on, which I
thought looked unique, yet clean, so I decided
this would be the inspiration for my costumes.
Going even further, I decided all of the colors
should not be arbitrarily assigned, as I knew
putting meaning behind the colors would help
support my costume choice. The dancer in blue,
which represents loyalty as well as depression
and confusion, represents myself or any person
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in a toxic relationship. The dancer in red
represents the toxic person in the relationship.
Red symbolizes the duality of blood, because
blood has both the ability to give and to take
away life. The dancers in pink, green, and purple
represent the dancer in blue’s inner thoughts and
inner self: the pink dancer represents nurturance
and immaturity, the green dancer symbolizes
progress and envy, and the purple dancer
represents dreaminess and instability. Having
the colors of the costumes hold significance
added a new level of depth to my piece, even
though my dancers and I were the only ones
who knew what the colors symbolized.
In regards to my original lighting ideas,
I did not have a clear understanding of what I
wanted at first, and was grateful for the support
our lighting designer Matthew Cohen gave me.
I knew I wanted an intense mood contrasted
with the lightness of the dancing, but I wasn’t
sure how to portray this. Matthew’s first idea
was to have subtle flashes of yellow light appear
throughout the first section of the piece, then
having the second section be completely lit by
the yellow, with the third section being absent
of yellow. We wanted the yellow to symbolize
toxicity, and to initially be flashes to indicate a
warning sign that something toxic was building.

pain, heartbreak, and confusion, they were
eventually expressed outwardly. Additionally,
I feel this title could also be understood as
being within something terrible, such as a toxic
friendship, can be just as painful as when you
are without it, or on the other side of it, such
as breaking free from the relationship. It is
confusing and hurtful to be treated terribly,
but it is also severely painful to have to leave
someone you once cared so much for behind.
“As within, so without” captured the duality of
complex feelings that arose as I was navigating
through this relationship.
The finalized version of my piece included
three distinct sections with different lighting,
music, and dynamics. The beginning section
of the piece was the stage in which one enters a
new relationship or environment, in which they
are seeking companionship. The music at first
is rhythmic and soft, with various distinct beats
being hit throughout it, which matches the
movement style of my opening. The dancers are
moving softly at first, then as the music began to
acclimate into more beats and hits, the dancers
mirrored this by also hitting the beats in the
music. The architecture of the dance begins
with a diagonal line, with the dancer in red on
one end, the dancer in blue on the other, and
the dancers in green, pink, and purple between
them. This line symbolizes how meeting
someone and adding them into the timeline
of one’s life is sometimes purely coincidental.
Within this diagonal line, the dancers begin to
clap loudly one at a time, with the dancer in red
initiating the clap, and each dancer subsequently
following. The claps illustrate the abruptness of
entering into this random chance meeting, and
the red dancer beginning the string of claps
showcases how she was the one who initiated
the relationship in the beginning. The dancer in
red then finds the dancer in blue, and they fall
together, symbolizing how the dancer in blue

The Finalized Piece
The title of my piece, “As within, so
without” comes from the idea that what happens
internally will always eventually express itself
externally. As I was going through this toxic
friendship, I would constantly feel emotionally
drained after an interaction with this person,
and have a subtle, yet persistent voice in my
head. I never listened to it, however, and I let
these unrelenting feelings and emotions build
up over time. Eventually, they all came to the
surface, and while it caused me a great deal of
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can seemingly trust the dancer in red, the toxic
friend. The music then begins to grow more
tense, and the dancer in blue starts to mimic
what the dancer in red is doing by mirroring
her movements. However the dancer in red is in
the front corner of the stage, while the dancer
in blue is contained to the far back corner. This
illustrates how the toxic person knows she will
always be ahead of the dancer in blue, both
literally and metaphorically. The section ends
with the dancer in blue falling and expecting the
dancer in red to fall with her, but she doesn’t.
The music reaches its climax and abruptly
ends, representing the unexpected betrayal the
dancer in blue has faced. The simple light of the
diagonal line on stage staying lit throughout the
first piece symbolizes how the dancer in blue can
always step back into the scene of meeting new
people and seek another companion, but she
intrinsically cannot let go of the toxic friend.
Moving forward, the second section of the
dance details the intense complexity of a toxic
friendship, with the dancer in red manipulating
the dancer in blue as well as attacking her inner
thoughts and perceptions of herself, breaking
down her character and making her reliant on
the toxic person. This manipulation is shown
consistently throughout this section, as the
dancer in red is always looking away from the
rest of the group while simultaneously they are
moving by her direction. The dancer in red duets
with each of the three dancers representing the
dancer in blue’s inner feelings, showing how
she is deliberately going after each one, leaving
the dancer in blue confused and isolated. The
movement in this section proceeds with sharp,
dynamic movements and a strong quality. As
the section goes on and the dancer in blue is
further defeated, the movement becomes more
elongated and strenuous, with the dancer in
blue and the other dancers allowing themselves
to be directed by the toxic person’s movements,

reacting and responding to her. This is shown
through the lighting as well, as whenever the
dancer in red is standing or dancing on one side
of the stage, there is a red light beaming in the
direction where she is looking, symbolizing her
true intent of inflicting control onto the dancers.
After still justifying the dancer in red’s actions,
the dancer in blue’s inner thoughts finally push
her to confront the toxic person, which is shown
through a quartet near the end where the green,
pink, and purple dancers are the ones pushing
the dancer in red towards the dancer in blue.
The two finally come face to face, and go back
and forth between being the one manipulating,
by pushing and pulling each other, culminating
in the blue dancer finally breaking free and
pushing the toxic person away while the music
climaxes. The dancer in blue is then left alone on
stage with no red light, symbolizing her freedom
as well as the isolation from finally leaving the
relationship, as she is now lonely and confused.
The final section then picks up with a
cacophony of voices, with the dancer in blue
laying in complete solitude on the floor, being
left as the sole person on stage. Although she
is free and company begins to find her, she still
feels alone. Her thoughts begin to come back on
stage, one by one, and do a sweeping motion,
symbolically waving goodbye to this aspect
of the dancer in blue’s life. After they all come
back on stage, the dancer in red emerges again
in the corner of the stage in the same spot she
was before, symbolizing how she has re-entered
into the dancer in blue’s life in the same fashion
as previously. Both the red and blue dancer
acknowledge each other, however the dancer
in blue’s inner feelings look the opposite way,
representing how she knows she may let this
person back into her life, but doesn’t want to
acknowledge it. Everyone goes back into the
diagonal from the beginning, and the dancer in
red makes her way back to the dancer in blue,
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while the dancer in blue slowly looks up at her as
the music ends. This symbolizes how the dancer
in blue knew what she was getting herself into by
going down the same path with the toxic person
again yet she let it happen anyway, beginning the
cycle of toxicity all over again.

taxing, as I had to dig down and relive some of
my trauma. Still, I am extremely grateful to my
advisor, Shaunna, our lighting designer, Matthew,
and my dancers, for embodying my story and
bringing it to life. Now, it is time to truly let go.
Works Cited

Reflections
Watching the finalized version of “As within,
so without” for the first time was an amazing
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Author’s Note
The excitement and complexity that comes
with moving into a brand new school, surrounded
by brand new people and experiences can be
both compelling and terrifying. I remember
my very first day as a freshman at Saint Mary’s,
desperately trying to find someone that I could
call a friend. Even now as a senior about to
complete my studies in dance, it is still just as
true that we sometimes get so caught up in the
idea of having a companion, we forget what truly
makes an exceptional friend. As social creatures
who seek companionship, humans sometimes
would rather put up with the dread of being with
the wrong person than face the true dread that
is being alone. The process of creating this final
piece and writing this paper bearing the fruit
of my labors allowed me to reflect on my own
definition of friendship and companionship,
reliving and rethinking what I had previously
gone through. Although at times it was difficult
and painful, this paper has allowed me to free
myself from the past, and finally let go.
I would like to give my deepest graciousness
and gratitude to my advisor, Professor Shaunna
Vella, for helping me through this complex
process, full of emotions, trial and error, and
hardships. The ending piece would not have been
nearly as fulfilling as it was without Shaunna. I
would also like to extend my love to all of my
wonderful dancers for bringing my vision to life
and embodying the true meaning of friendship.
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‘Theme for English B’ and a
conversation of identity
Annie Stearns
Who in society gets to decide whose life
truth is real? In the poem, “Theme for English
B”, Langston Hughes illustrates the complexities
of being an educated black man in a society built
for white people. The poem begins with a student
being asked to write informally about himself for
a college course to which the student responds by
taking the reader on a journey through his internal
monologue grappling with the relationship
between his truth and the truth of the white
majority. Blackness in America reduces people of
color to fractions of their full identity, often leaving
out simple yet fundamental human desires that
exist outside of racial identity. Hughes highlights
in his poem the different realities that white and
black people experience in society, displaying
that even though white privilege allows for white
people to dictate what is seen as true in society,
the experiences that people of color have are just
as legitimate even if they exist outside of the white
majority. Hughes compares and contrasts the life
of the student and the professor, illustrating that
the difference between who the student perceives
himself to be and how the world perceives him
is because of oppressive white power structures
in America. The student realizes the inevitable
intertwinement of black people and white people
due to systemic oppression in America but comes

to understand that their identities would not exist
without the other.
The student realizes the similarities between
himself and his professor, suggesting that their
individual human desires do not dictate their
lived experiences in America and that enjoying
the same things in life does not make them equal
to each other. The third stanza of the poem states:
“ I guess being colored doesn’t make me not like
/ the same things other folks like who are other
races” (Hughes). The student in this poem uses a
double negative to explain that his blackness is not
indicative of his enjoyment of simple pleasures in
life– that bridge across racial divides. This theme
of similarity or intertwinement of identities is
also illustrated in the lines: “You are white—/
yet a part of me, as I am a part of you. / That’s
American” (Hughes). The line “That’s American”
is powerful because it illustrates that American
history has been built on the oppression of black
people which is structurally built into society
as a feature of American identity. This explains
that although the professor and student are very
different in their individual identities, they only
exist in the contrast of the other. The student is
essentially wondering how he and the professor
can enjoy the same things, but have different
individual identities.
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While the poem highlights the similarities
of both black and white people, it also highlights
the differences in the lived experiences between
the student and the professor, illustrating that
although they may both be men, they live very
different realities. Once receiving the assignment,
the student wonders how this task would be
simple and describes his journey going home
from class: “I wonder if it’s that simple? / I am
twenty-two, colored…I am the only colored
student in my class. / The steps from the hill lead
down into Harlem” (Hughes). By describing the
journey he has made both literally and physically
in order to receive his education, the physical
and emotional journey of what it means to be a
student of color at a primarily white institution
is revealed. When the student states that he was
born in Winston-Salem and then attended school
in Durham, we can assume that the student was
not the only black student in his classes there and
by having to travel to New York he is experiencing
a very different life than he had growing up in the
South. The student realizes that in this moment
of writing this assignment that “It’s not easy to
know what is true for you or me / at twenty-two,
my age. But I guess I’m what / I feel and see and
hear, Harlem I hear you:” (Hughes). In school,
the student is told what to see, feel, and hear,
but Harlem is what he experiences on his own
terms, through his lived exposures. In this poem,
Hughes is essentially questioning why the student
and professor’s truth can’t coexist with each other
and why the professor has the power to invalidate
the student’s truth. The student expresses his
truth as the things he experiences in his daily
life. He perceives himself in a certain way that
white people might not, making it seem like his
experiences may be invalid when in reality they
are just different from the white majority. Due
to the fact that white supremacy culture dictates
what is seen as part of the norm, his experience
as a black man is belittled because it doesn’t fit

with the narrative that exists in white supremacy
culture.
The student realizes the inevitable
intertwinement of white and black identities
ultimately showing that although the professor
and student are similar in many ways, the white
power structures that dominate America make
the student’s perception of reality different than
the professor’s. In the lines “So will my page be
colored that I write? / Being me it will not be
white./ But it will be a part of you, instructor./
You are white—/ yet a part of me, as I am a part of
you” (Hughes). The ending of the poem expresses
the coexistence between racial identities that
exist in the US and the tension between them.
The student realizes that due to his race, liking
the same things as his professor is not enough for
his professor to view him as an equal, and due to
his race, he will always view the world through
a different lense than the professor. In the lines,
“Sometimes perhaps you don’t want to be a part
of me. /Nor do I often want to be a part you. / But
we are, that’s true! /As I learn from you, / I guess
you learn from me” (Hughes).
The student alludes that neither he nor
the professor want to be a part of race relations
in America because they are messy and
complicated, and the student admits he would
prefer not to be involved with racial tension,
which is inevitable. The student is hinting that
perhaps it would be easier for him to not have
a white professor or white peers because they
do not understand the life that he comes from
being black or the power of their white privilege.
The student does explain how they both have a
lot to learn from each other, whether they like
it or not, indicating the inevitable connection
between their two identities.The entire ending of
the poem suggests that it is impossible to live in
America without participating and reinforcing
white power structures on both the professor and
students’ end because of how ingrained they are
79

NEWMAN 2022
in American life.
The poem “Theme for English B” by
Langston Hughes, discusses complex racial
relations and identity politics for a student and
professor at a college in New York City. The
poem on the surface asks the reader to consider
who in the world has the power to decide what
makes someone’s lived experience valid, and it
is suggesting that people can live many different
realities that are all valid, even if they exist outside
of the white majority. The poem asks the reader to
consider individuals with different backgrounds
and that society needs to learn to empathize and
coexist with other groups. While this poem was
written in the 1950s, the themes that it brings
up are still relevant today, especially in primarily
white institutions of higher learning. The goal for
our future should be more mutual empathy and
respect for people different than ourselves and
acknowledging the intertwined identities of racial
groups, for better and for worse. Race is a social
construction so by learning to empathize and
dismantle systems of oppression, the world can
allow space for people of different backgrounds
to have similarities and differences without
discrediting someone’s experience. As hate
crimes are on the rise, it is more important than
ever to show empathy and respect towards all
racial and ethnic groups so that white supremacy
ideals cannot destroy the diversity that exists in
America today.

an unconventional first year experience and
Seminar was one of my only courses I actually
had in person which pushed me to work harder.
“Theme for English B” was the first piece we read
for Seminar. When it became time to write our
first essay, I knew I wanted to write about this
poem because of how relevant it was in my other
courses. I wrote this paper as I was just beginning
on my social justice education journey. I’ve only
continued my growth since then through other
courses I’ve taken in the Sociology department,
Women and Gender Studies department and
Ethnic Studies department. As a now second
year sociology major, I have continued to learn
and reflect on questions I brought up in this essay
that I was only beginning to think about last year
during Seminar. I think part of the reason why I
enjoyed writing this paper is due to the fact that
conversations about race are difficult to have in
Seminar (and in general) but are so important to
discuss. I felt my class wasn’t taking as deep of a
dive into the true meaning of the poem as I’d like,
so I took it upon myself to write this, both for the
benefit of my class and myself.
I’d like to thank my professor Steve Tillis
for allowing me to find my voice in this class,
and also for submitting my work for this award.
I’d also like to thank my other professors I have
had at SMC so far who have pushed me to be a
better writer and a better person. Thank you to
my Writing Advisor, Ojaswi Sharma, for helping
me through the revision process. I’d like to also
thank my family for supporting my educational
career and allowing me to follow my dreams.
A big shout out to my friends who reassured
me about my writing and my dogs Dudley and
Remy for their emotional support. Go Gaels!

Work Cited
Hughes, Langston. “Theme for English B”.
Originally published in Selected Poems,
Vintage Books, 1959.
Author’s Note:
I wrote this paper for SEM 001 as a first
year in the midst of a global pandemic. I had
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Process over perfection
Meghana Nallapareddy

When I toured Saint Mary’s campus for
the first time last fall I was fascinated by one
peculiar classroom where, instead of several
individual desks, there was one big circular
table surrounded by twenty chairs. As our tour
group finished filing around this table, our tour
guide explained that this room was dedicated to
Seminar, a class in which students would discuss
texts in order to develop a deeper understanding
of them. Hearing about this program excited
me. Although I had Socratic Seminars in my
high school, they were never something I
looked forward to because the limited time
available for discussions and the pressure to
earn a great participation grade made them
extremely stressful. Moreover, I never felt like
I learned anything from these discussions
because students prioritized the quality of
their individual comments over the quality and
flow of the discussion as a whole. Saint Mary’s
Seminar program promised a different type
of learning environment: one where students
would be encouraged to engage in the continual
process of learning about and exploring a text

rather than being expected to have a perfect
understanding of it. My experience in Seminar
has lived up to this promise as I have gained
a deeper understanding of texts through the
process of shared inquiry, critical thinking, and
written communication.
After reading a text independently,
collaborative shared inquiry in class discussions
allowed me to “pursue new and enriched
understandings” of texts, which deepened my
appreciation for them (Shared Inquiry Learning
Outcome #2). I experienced this during our
class discussion on Antigone, as the use of
shared inquiry deepened my understanding of
Antigone’s sister Ismene, a character I had not
given much thought to. When I initially read the
play, I thought that Ismene was against Antigone’s
idea to illegally bury their traitor brother simply
because she was a blind rule follower. However,
when a classmate questioned why Ismene was
so against burying her brother, this led to an
insightful class discussion that opened my eyes
to the complexity of her character and decision.
To answer this question, we began by analyzing
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a quote where Ismene claims that she has “no
strength” to defy the king’s laws. At first, our class
simplistically concluded that Ismene was merely
a conformist, similar to what I had originally
thought. It was only when one of my classmates
focused on the word “strength” that we began
to see the possibility that Ismene’s decision
might not have been an easy one: She might
have wanted to bury her brother, but ultimately
decides against it because she does not feel
strong enough to face the adverse consequences
of doing so. Suddenly, Ismene’s character began
to feel more relatable as I recognized an internal
conflict that I have personally grappled with.
There have been times when I have struggled
to pick between acting on what I care about
and preserving social harmony by taking the
safer, non-disruptive route. Prior to our class
meeting, I had thought Ismene was simply onedimensional, but the discussion helped me see
that her deference to authority is not simply
thoughtless compliance. I felt empathy for
Ismene because I have also experienced this fear
that stands in the way of her making the choice
she believes to be right; my personal experience
led me to the realization that she is not
inherently immoral or selfish, but simply afraid.
My classmates’ interpretive questions directed
my attention to dialogue that I had initially
considered to be insignificant, which was vital
to developing this nuanced understanding of a
minor character. Thus, due to shared inquiry, I
now appreciate the complexity of Antigone and
learned more from it than I did alone.
Another essential part of Seminar is being
able to think critically, a skill that I found to
be vital in understanding the nuances of texts
concerning race. Discussing race can often be
very uncomfortable as people are afraid to offend
someone or say the wrong thing. In our class,
approaching race-centered texts by thinking
critically, specifically through rhetorical analysis,

led to productive conversations that went beyond
sharing opinions and platitudes. By employing
rhetorical analysis to the controversial Supreme
Court case Korematsu v. United States, our class
was able to dissect the “assumptions, theses, and
arguments” in each Justice’s ruling, which made
me realize how racism is perpetuated through
deceitful language (Critical Thinking Learning
Outcome #2). Rather than immediately sharing
our opinions based on our initial reading of
the court case, we took the time to closely
examine each Justice’s argument. In particular,
we realized it was significant that Justice Roberts
calls attention to the terms “assembly centers”
and “relocation centers.” He elaborates that these
terms are not neutral but actually euphemisms
for prisons and concentration camps, and thus
a way for the government to legally discriminate
against Japanese Americans by using carefully
crafted, deceptive language (Supreme Court of
the United States, 121). Noticing how prevalent
deceptive language was in this court case made
me wonder if other Justices were using similar
techniques to hide their racial motivations.
This led me to more closely examine a quote
by Justice Black, who justified placing Japanese
Americans in internment camps by claiming
that “hardships are part of war” (Supreme
Court of the United States, 114). When our
group brought up this quote to the class, a
classmate reasoned that perhaps the underlying
assumption in the argument is that the lives of
White Americans are more valuable than those
of Japanese Americans, and thus it was okay that
Japanese Americans disproportionately faced
more of this hardship (Class Discussion). By
utilizing critical thinking, our class discussion
of the court case became deeper: it changed
from solely stating the injustices that Japanese
Americans faced to analyzing how institutional
racism works in practice. Critical thinking
allows us to pinpoint the hidden workings of
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racism and is therefore crucial to identifying
and combating injustice.
As a result of our insightful class
discussions, I felt very confident about my
understanding of the texts we covered and
highly doubted that writing about them could
somehow increase that understanding. I was
wrong. As I went through the writing process in
my Textual Analysis Essay on Ursula K. Le Guin’s
“The ones who walk away from Omelas,” I was
able to “unravel complexities of thought” about
moral decision-making in a way that discussions
alone did not allow me to do (Written and Oral
Communication Learning Outcome #4). The
challenge of my writing experience was fleshing
out my third paragraph, which analyzed the
choices the citizens of Omelas are given that
test their morality. In my first iteration of this
paragraph, I summarized the outcomes of
each choice and, simplistically concluded that
because the outcomes were mainly negative,
choosing any one of them would make a citizen
immoral (“Textual Analysis Essay Rough
Draft”). However, when I met with Professor
Ma, she helped me realize that summarizing
the choices in this way was not enough to truly
convey why each option was a complex choice
and that I could develop my argument more by
analyzing the tradeoffs of each possible decision.
Introducing the idea of tradeoffs into my
second iteration of the paragraph significantly
changed my understanding of Le Guin’s story,
as it forced me to more thoroughly analyze
the moral contemplation process that led the
citizens to make one choice over another. When
I restarted the writing process, I realized that
even though each decision in the story leads
to negative outcomes, this does not mean the
citizens are immoral for making them. Instead,
writing out these complex ideas made me realize
that morality is defined more by the thinking
process behind making the decision than the

decision itself; after all, can we really label a
person as immoral if there are no morally clearcut options to choose from? (“Textual Analysis
Essay Final Draft”). Le Guin’s story highlights
these moral gray areas that are present in most
of life’s important choices, suggesting that moral
purity is not possible all the time. Through each
step of writing this essay, I was able to achieve a
more nuanced understanding of the story and
analyze new threads of logic that I could not
fully develop from simply thinking about them
or discussing them with classmates.
The biggest lesson I have learned from
Seminar is that I will never have a perfect
understanding of a text, and that is perfectly
fine. As I have discovered, by utilizing shared
inquiry, critical thinking, and written and oral
communication when engaging with texts, there
is always something new to learn. However,
applying these skills is not simple, and there
are many places where I can improve. While
I succeeded in actively participating in class
discussions, my comments were oftentimes very
wordy. One of my goals for next year is to work
on having more concise commentary so it is
easier for my peers to grasp and respond to what
I am saying. Moreover, I would like to work on
varying the type of skill I use in my commentary.
Although I have tried to introduce different skills
like questioning, synthesizing, and sharing textual
evidence, I have noticed that the majority of my
commentary tends to be my own interpretations
of the text. I hope that varying the skills I use
will lead to richer discussions. I look forward to
working on these goals next semester in Seminar
and am excited for all the new learning to come.
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Author’s Note
My name is Meghana and I am a second
year Communication major. As I mention in
my essay, the Seminar program was something I
really looked forward to at Saint Mary’s and it has
certainly lived up to my expectations. My goal for
this essay was to analyze what I learned through
Seminar and how it shaped me as a person. In
doing so, I have come to further appreciate the
Seminar program and how it is conducive to
exploring new thoughts and perspectives. As
college students, we get bombarded with a ton
of assignments every day, making the 60-page
texts we get in Seminar feel like a burden when
all we want to do is just go to sleep. I hope my
essay can remind my fellow students that one of
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Critical analysis:
How challenges impact writing
Katherine Luna Treviño-Yoson
What can a text about the nature of
sight and proving the existence of God have
in common? Initially, the texts of Optics and
Summa Theologica seem as different as two
pieces of writing can be. Optics, written by Ibn alHaytham, details his scientific inquiry about the
human eye and how sight functions, including
diagrams and experiments he conducts. Summa
Theologica, written by Thomas Aquinas, is a
religious text, with one objective being to prove
the self-evidence of God. Despite the difference
of their topics, both texts have the shared
desire to persuade their audience. However,
persuasion comes with skepticism from readers,
creating the challenge to construct an argument
that is convincing and stands up to analysis.
Understanding how writers cope with the
knowledge that their writing will be critically
analyzed can serve to help a reader recognize
the persuasive practices in a text. Through
analyzing how al-Haytham and Aquinas employ
persuasive techniques through the texts Optics
and Summa Theologica, one can see how prolific
writers choose to cope with the challenge of
skepticism. Awareness on the part of the writer
that their ideas will be challenged creates a

preemption to include audience-centered
writing techniques such as inclusion of linear
logic, dispelling alternative perspectives, and
an active dialogue with the reader. Recognition
of how an author utilizes these techniques can
lead to valuable comprehension of the intended
purpose of the writing, an understanding of
motivations driving the writer, and overall apply
these processes to their own future writing
endeavors.
The first impulse of a writer who knows
their work will be critically analyzed is to focus
on clarity of thought, laying out their logical
arguments in a linear and easy to understand
way. Optics and Summa Theologica do just that.
Al-Haytham in Optics lays out the formatting of
his writing in the first few pages, clearly showing
how his logic will follow a linear roadmap, “we
divide this work into seven Books. In Book I we
show the manner of vision generally. In Book
II we detail the visible properties” (72) and so
on. He also uses language that suggests a linear
train of thought that guides the reader to follow
along. Words like “further” and “then” are used
frequently throughout the text (al-Haytham 72).
Similarly, Aquinas introduces his argument in
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Summa Theologica by providing a framework
for the text. In his opening sentence he explains:

to disprove them in real time. Later in the
text, al-Haytham writes, “it follows from this
experiment, with a necessity that dispels doubt”
(74). His intention is that this logic will be
convincing enough to a reader, that they too
will reject the other perspectives al-Haytham
mentions. Aquinas in Summa Theologica also
places a similar weight in including objections
to his work, explicitly listing “objection 1” and
“objection 2” to draw the reader’s attention to
those areas, and consequently to his rebuttals
(195). Using phrases like “on the contrary” to
signpost his responses to the other perspectives
he intends to reject also indicates how
conscious his inclusion of these perspectives
were (Aquinas 196). Aquinas and al-Haytham
effectively acknowledge potential criticism
within their work, preemptively dispelling doubt
about their points. The intentional inclusion
of counterarguments in these two texts show
how effective they can be in strengthening one’s
own argument. Counterarguments allow for a
more complete argument, and encourage trust
from the reader that due diligence in refuting
challenges to the ideas has been conducted.
Another indispensable practice to
reinforce one’s persuasive writing is to force
the reader into an active conversation with the
writer, personalizing the process and argument.
This can be done in several different ways, from
adding relatability to the argument to employing
specific word choice that simulates dialogue. alHaytham uses words like “suppose” to invoke a
response from the reader, imploring them to join
him in his logical steps (73). He also asks readers
to actively engage with the scientific inquiry,
saying, “let the experimenter who wishes to
make such an examination proceed as follows”
(al-Haytham 73). By describing in great detail
how he came to his conclusions, al-Haytham
allows the reader to join the conversation and
follow along. For example, al-Haytham writes:

Because the chief aim of sacred doctrine
is to teach the knowledge of God … in
our endeavor to expound this science, we
shall treat (1) of God; (2) Of the rational
creature’s advance towards God; (3) Of
Christ, Who as man, is our way to God.
(Aquinas, 195)
Aquinas goes on to elaborate about
the specific arguments he will be presenting
through this text, but placing the beginnings
of this roadmap in the first sentence shows
the importance he places on including this
framework. Aquinas also uses the same terms
al-Haytham does that suggest a linear train of
thought, such as “further” and “thus” (195).
He also numbers his arguments for the reader
(Aquinas 200). By laying out a clear linear train
of thought for the reader, these writers show the
value they place in clarity of their arguments.
Consequently, both al-Haytham and Aquinas
choose to find that clarity through a linear style
of argumentation. Clarity makes possible the
ability for readers to follow reasoning, which
strengthens the perceived validity of the writing.
Another persuasive technique is the
preemptive dispelling of counterarguments.
This can be done by incorporating counter
ideas within the writing, answering opposition,
and offering reasoning as to why the writer’s
preferred opinion is superior. In Optics, alHaytham offers the perspective that has been
accepted as truth in the past and explains why
they do not stand up to modern scientific
inquiry, “these … notions, I mean the opinion
of the physicist and that of the mathematicians,
appear to diverge and contradict one another’’
(70). He acknowledges that other ideas exist,
and includes them within his own argument
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An accurate experimental examination
of this fact may be easily made with the
help of rulers and tubes … when the
instrument has been perfectly prepared
and the experimenter wishes to examine
the perception of visible objects by sight, he
should aim at one of these objects … and,
while in this condition, looking through
the opening in the tube. (73)

respond to potential critical analysis. In the case
of Optics, al-Haytham leans towards inclusivity
in his work, acknowledging opposing points of
view that have been understood as fact in the
past, and gently explains why they are illogical
without directly attacking the reader. He
explicitly acknowledges the existence of other
perspectives without judgment, saying, “when
inquiry concerns subtle matters, perplexity
grows, views diverge, opinions vary, conclusions
differ and certainty becomes difficult to obtain”
(al-Haytham 69). Contrarily, Aquinas is very
clear that any opposition to his ideas is indicative
of ignorance. One of his main references to
explain the existence and self-evidence of God
is to cite a psalm that reads, “the fool said in his
heart, there is no God” (Aquinas 196). To call any
readers that do not adhere to his strict religious
belief a “fool” excludes anyone who does not
approach his writing already in agreement.
Aquinas goes further and claims “whatever lacks
intelligence cannot move towards an end, unless
it be directed by some being endowed with
knowledge and intelligence”, suggesting that he
himself may be the one guiding the ignorant,
and dismisses anyone in disagreement as lacking
intelligence (201). While al-Haytham seems
to welcome challenges to his ideas, Aquinas
appears to distance his ideas from anyone who
may critique them. By bringing into question the
intelligence of any person that may approach his
work with resistance, he antagonizes an audience
that does not already agree with his conclusions.
Anyone still receptive to his writings after such
an insulting dismissal would be individuals who
share his viewpoints. Distancing of opposition
allows Aquinas to avoid answering questions
that challenge his ideology, and essentially
eliminates criticism by invalidating critics. The
differing reactions to criticism are where alHaytham and Aquinas diverge in persuasive
techniques. While both prove to be effective,

He makes it accessible for the reader to
participate in his dialogue, which allows for
a more persuasive argument. Additionally,
the word choice he uses also encourages
engagement with the reader. If one were to go
through the text Optics and count how many
times al-Haytham used the word “we”, they
would no doubt be surprised by the frequency.
One sentence includes “we” three separate times:
“we are not free from that human turbidity
which is in the nature of man; but we must do
our best with what we possess of human power”
(71). The liberal usage of this word is carried
throughout the text. Aquinas also uses certain
practices to enter into an active conversation
with the reader. He utilizes the phrase, “I answer
that” when responding to objections, which
mimic a verbal dialogue that may invoke a more
casual and confident tone (Aquinas 198). Like
al-Haytham, Aquinas also uses the word “we”
frequently, like in the sentence “we see that
things which lack intelligence” (200). Overall,
the focus on creating an engaging and active
dialogue between the writer and the reader
shows how convincing this technique is to a
persuasive argument. By making the reader
an active participant in the learning process,
the writers ensure that they engage your ideas
from a place of open-mindedness, as the reader
feels like a collaborator in the learning process
as opposed to a devalued pupil. One of the key
differences between these texts is how they
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illustrated by their sustained position within
contemporary undergraduate-level syllabi, alHaytham answers his critics while Aquinas
invalidates them. These differing responses to
their ideas being challenged may reveal biases
and motivations, making them vital choices for
the reader to recognize. Every prolific writer’s
work will be critiqued. Some fear and shy away
from opposing perspectives, while others flourish
from the pressure of validating their point of
view to the public. The importance of being able
to distinguish between these mechanisms of
responding to criticism is imperative to living in
a world of continuous discourse and persuasion.
Comparing the texts Optics and Summa
Theologica provide a valuable representation
of persuasive texts, and clearly illustrate how
these practices are effectively utilized by writers
throughout history. These authors use linear
trains of thought, dispelling of alternative ideas,
and active dialogue with their readers to persuade
the audience. Clear logical reasoning allows for
readers to follow linear trains of thought, aiding
in perceived validity of an argument. Addressing
and refuting ideas that challenge the argument
encourages trust in the author, and offers them
a sense of validity. Engagement with the reader
creates a sense of collaboration, pushing a
reader to actively participate in the learning
process. In combination with each other, these
techniques are incredibly effective and valuable
in persuasion. Regardless of intention, these
two pieces of writing have been received as
persuasive. The simple fact that they remain
in undergraduate syllabi illustrate the value
academia places in these texts, and through their
analysis, contemporary scholars can potentially
bring attention to the effectiveness of the shared
techniques they utilized within their work.
Although Optics and Summa Theologica are only
two pieces of writing, findings from analysis
are applicable to other argumentative pieces or

future writing. Perhaps people reading these
texts even now can learn from their persuasive
techniques, and potentially use these practices
to improve their own writing.
Works Cited
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Author’s Note
As a second year double major in
Anthropology and Sociology, I often find myself
frustrated with the Seminar material. On its face
it seems redundant, problematic, and tedious,
compared to readings within my chosen major.
However, I have found the material valuable in
revealing often overlooked takeaways such as
the influence of timeless texts. Their continuing
position within undergraduate syllabi is proof
enough of that fact, alongside their ability to
captivate audiences of an entirely different world
than their own. Through writing this paper, I
began to appreciate the timeless techniques these
writers utilized. Whether effective in persuading
an audience or not, their style and substance
have stood the test of time and influenced
generations. I hope my essay encourages people
to consider the authors themselves when reading
a text and the effect it might have on their own
future writing.
I want to first thank my Mom, LT, for her
unending support and love. You have worked so
hard for the opportunities I now have, and I will
always be grateful. I also want to thank my sister
LE and brother Rosario for their strength and
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encouragement. Thank you to my friends, Nora
and Violet, for making me feel like I belong.
Thank you to Autumn, for mutually celebrating
our successes. A big thank you to Joanna and
Jim, for believing in my potential. Last, but
not least, thank you to Professor Barragan and
Ojaswi Sharma. My accomplishments are only
possible thanks to a community of support, and
I am eternally appreciative of every step that
took me to get where I am today.
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Creon: The Confucian antipode

Madeline Fletcher

Analects and Antigone — in reference to each
other, I gained a more holistic understanding of
how humanity can be viewed through the lens
of virtue or vice.
From the beginning of Antigone, one
notices the totalitarian principles with which
Creon rules over Thebes. He denounces “certain
citizens who could hardly stand the spirit of [his]
regime, … never keeping their neck beneath
the yoke, loyally submitting to their king”
(Sophocles 73). This statement displays the
suppressive nature he employs in maintaining
political order; anyone who dares to disagree
with his command is labeled as rebellious and
problematic. Because Creon only came to power
after the fall of King Lais, it’s probable that this
fast ascension to the throne and new wealth
of power has dampened his sense of empathy.
He was not brought up to rule in a just and fair
manner like most princes who come to be king,
but instead feels the need to hold onto his new
position as if it could be taken from him just
as quickly as it was gained. Therefore, he lacks
the confidence of a true king and views anyone
who questions his actions as a threat to his

Defining a virtuous individual is a
challenging task. Confucius and his disciples
attempt to outline the thoughts and actions of “the
morally perfected person” in The Analects (209).
They discuss principles such as trustworthiness,
maintaining political order, filial piety, respect
for elders, morals, courage, and wisdom that
are embodied by followers of the Way. However,
understanding these ideas can be just as difficult
as establishing them. Antigone enlightens
our conception of Confucius’s principles by
offering the antithesis: Creon. As the ruler
of Thebes, he exemplifies an abuse of power
in his punishment of Antigone and conduct
with his court, continuously dominating the
communication and making impulsive choices.
Because Creon’s character lacks all the qualities
The Analects use to define a virtuous person,
we can better recognize everything he is not.
His prideful nature, relationship with his son,
and demonstration of ignorance illustrate the
consequences of deviation from the Confucian
way of morality: a life without respect from his
people, love from his family, and wisdom within
himself. When I considered these texts — The
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position. In contrast, The Analects explains “...
political order is not obtained by means of force
or government regulations, but rather by the
noncoercive influence of the morally perfected
person” - which Creon is clearly not (Confucius
209). This means that the person at peace with
his morals and acting in accordance with good
virtues will garner the respect and loyalty of his
kingdom simply through being this exemplar of
the Confucian Way. When applying this concept
to Creon’s character, we see that he does not have
the trust of the people in Thebes because they do
not believe his disposition to be morally sound,
nor his actions guided by just virtues.
Moreover, the negative opinion of the
people most clearly reflects Creon’s poor
capacity to rule as a king. As explained by The
Analects, “the quality of rulership in a state
is revealed in the sentiment of the common
people” (Confucius 205). The happiness and
contentment of a population determines the
prosperity and functionality of a kingdom; at the
helm is the ruler of this kingdom and guide to the
population. However, “the man in the street…
dreads [Creon’s] glance, he’d never say anything
displeasing to [his] face” (Sophocles 93). Not
only do the people of Thebes have no respect for
him, but they actively fear their king. Fear is a
volatile instrument with which to control people;
It’s a compressive force that serves to keep people
down rather than unite them behind a leader. In
this way, Creon acts as a ruler over the people,
rather than a king of his people. The heartrending
Antigone references the subject of rulership in
this way: “You cannot know a man completely,
his character, his principles, sense of judgment,
not till he’s shown his colors, ruling the people,
making laws” (Sophocles 67). In this instance,
she is referring to Creon’s ability (or perhaps
the lack thereof) to serve the people of Thebes,
which is evident in the way he treats others and
insists on unjust laws. The harsh and terminating

quality with which Creon speaks to his court
and jumps to ill-advised conclusions reveals his
true nature: an unqualified, prideful tyrant. His
subjects may fear this type of ruler enough to
submit to his decrees, but they will never respect
him and stand behind him as their king.
Even worse than losing the heart of the
people, Creon’s own son (Haemon) doesn’t
agree with his father’s impulsive judgements
and domineering conduct. During an argument
with Creon, Haemon deviates from Confucius’s
assertion that “priority (is) given to familial
affection and loyalty over considerations of what
is more abstractly ‘right’” (Confucius 206). While
he demonstrates filial respect by beginning his
address to his father with “you in your wisdom set
my bearings for me — I obey you,” he disagrees
by holding true to his own opinion throughout
the course of their discussion (Sophocles 93).
Haemon believes Antigone’s crime should be
forgiven, but Creon does not want to appear weak
by repealing his command of sentencing her to
death. This interaction between father and son
is not meant to show Haemon’s disregard for the
Confucian principle of respecting one’s elders,
but rather to highlight the gravity of error in
Creon’s actions that separate him from his own
son. Haemon is forced to choose what he believes
is “right” over his relationship with Creon in this
situation. Because of his father’s intransigent
nature, Haemon breaks from another principle of
The Analects: “In serving your parents you may
gently remonstrate with them. However, once
it becomes apparent that they have not taken
your criticism to heart you should be respectful
and not oppose them, and follow their lead
diligently without resentment” (Confucius 227).
During this argument, Creon and Haemon grow
increasingly more agitated with each other, yet
the son does not accept Creon’s opinion as The
Analects command. Instead, he chooses to die
with his fiancé, taking with him the only love that
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Creon should know from a son, rather than live
in a world of his father’s reign. As one of the few
figures close to Creon in this story, his suicide
sends a clear message that his father is not worthy
of the fundamental qualities of respect and
love afforded to a morally balanced individual,
especially a parent or king. Creon’s lack of virtue
is signified by the fact that his very own son does
not show him the honor of the Confucian Way.
Furthermore, Creon exposes his own
ignorance in his poor judgment of Antigone’s
punishment and disregard for prophecy. As
The Analects predict, “Carelessness reveals
itself in speech — speech that flows like water,
that resounds like the tongue of a reed organ,
that is blabbered everywhere without one even
noticing what one is saying” (Confucius 229).
The king is quick to come to conclusions, and
even faster to proclaim cruel rulings based on
those infantile thoughts. Creon is a victim of
miscalculation in his decree without taking
appropriate consideration of the situation.
He acts on his emotions and pride instead of
accounting for reason and advice from others.
Because of these arrogant decisions, he loses
his son, wife, and the authority he held as ruler
of Thebes. Accordingly, Creon learns that “the
mighty works of the proud are paid in full with
mighty blows of fate, and at long last those
blows will teach us wisdom” (Sophocles 128).
In this context, the theme of speech, specifically
speech with recklessness and haste, is used to
demonstrate a theory of wisdom similar to
The Analects: the repercussions of Creon’s lack
of wisdom in his decisions and commands
are the deaths of his family and blackening
of his reputation. He pays a high price for his
imprudence, which he inflicted on himself and
the lives of those around him.
Additionally, if Creon had taken the
opportunity to learn from someone else’s
wisdom, he could have prevented the deaths of

his son and wife. He continued with the course
of actions that led to his family’s death even
after a credible prophet warned him of this fate.
Believing himself superior and refusing to admit
his mistakes, he retaliates against the prophet’s
foresight. This directly contradicts The Analects
principle that “knowing when it is appropriate to
speak is wisdom; knowing when it is appropriate
to remain silent is also wisdom” (Confucius 215).
By spurning the prophet, Creon demonstrates a
deficiency in control and misapprehension of
the Confucian Way. The humility to approach
issues with a constructive mindset and take
advice from others is encapsulated in the
property of wisdom, a quality which he clearly
does not display in his interactions with others;
thus, he suffers the consequences of his pride
and impulsive nature.
Undoubtedly, Creon is not a popular
character due to the previously stated faults in
his personality. Much like Antigone, Haemon,
and the rest of Thebes, I find his conduct to be
malicious and abrasive. However, I don’t view
the rapid transition to repentance at the end
of the story to be realistic, especially given the
saturation of narcissism he displayed before the
deaths of his family. Creon’s temperament and
motives are frustrating to witness, yet I believe a
figure with his nature is a necessary element in the
narrative structure of Antigone to exemplify the
theme of consequences for abandoning morals
and virtues. This pompous, selfish, impulsive
king illustrates a direct contrast to the teachings
of The Analects. Confucius promotes principles
of leadership by being morally perfected and
using wisdom in speech and action. I agree
that these intrinsic factors will help develop an
individual with a well-guided sense of self, a role
model of good merit among their people. On the
other hand, I also support Haemon in his choice
to follow what he believed was “more abstractly
‘right’,” rather than submit to his father’s will as
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The Analects instruct (Confucius 206). Taking
this into account, I find the message of both
works — Antigone and The Analects — to be
much more powerful from the contrast between
the two. While Confucius speaks in general
abstractions about the ways of moral perfection
and having proper virtues, Creon provides the
concrete, humanized representation of quite
the opposite: impertinent egotism, indifference
to others, and ignorance of the faults in his
ways. Together, these texts provide an effective
education on refining one’s personal character
and pursuing status as a respected, benevolent
leader in one’s community. If we should ever
begin to slip from the ideology of these ethics,
Creon’s story warns us of the repercussions of
the antagonist lifestyle and Confucius reminds
us of the way to conscientious righteousness.

of hot chocolate, I spent my time writing this
essay in a downtown coffee shop until it closed.
Although I would normally type my essays, this
experience showed me that handwriting can be
a valuable technique for first drafts. Ideas from
discussion in the seminar class meeting and
my own thoughts somehow blended in several
pages of writing. By the time I had to go back
to the Apple Store for my appointment, I had
written this essay without even realizing it.
The writing process was relatively smoother
than the writing of other seminar essays because
the concepts I analyzed — virtue and morality
— are the most vital components of a productive
society. While reading Antigone, I was constantly
frustrated by Creon’s egotistical nature and
brazen actions. However, he provides an
integral part of understanding humanity when
juxtaposed with the outline of moral perfection
from The Analects. Because of the contempt one
holds for Creon’s character, we recognize that he
is essentially a role model of everything we don’t
want to be: the antipode. Creon may not display
qualities of leadership, empathy, and patience,
but he certainly teaches us of their importance
in ourselves and our community.
First of all, I owe a great amount of
appreciation for the Apple Care employees
that made it possible to type and submit this
essay on a restored laptop. More importantly,
I would like to thank my seminar instructor,
Professor María Luisa Ruiz, for facilitating the
discussions that prompted many of the ideas
in this essay and encouraging me through the
writing process. I am grateful to have had the
opportunity to be her student and be nominated
for the Newman Award. I would also like to
thank Tyler Dunne from the Center for Writing
Across the Curriculum for his patience and
guidance in revision sessions before this essay
was considered in the final evaluation.
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Author’s Note
The writing of “Creon: The Confucian
antipode” began with an unfortunate incident
that involved a cup of tea and a laptop, and seven
hours later, ended with a draft handwritten on
the back of a few worksheets. After frantically
rushing to the Apple Store in Walnut Creek and
realizing I would have to wait five hours to meet
with an Apple Genius, I was faced with a broken
laptop, nowhere to go, and a fast-approaching
deadline for the first draft of the seminar textual
analysis essay. Invigorated by the liquid courage
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Self-reflection paper
Justin Tran

Being in a classroom setting that supports
active learning, collaboration, participation and
reading provides the true path of growing and
academic success. When I started Seminar 103
at the beginning of the Fall semester, it was a
good practice, a reminder of what I needed to
do in that class. Like all courses, we talk as a
class about the readings, using questions that we
come up with and expanding them. In addition,
this class involves the use of Critical Thinking,
Written and Oral Communication, and Shared
Inquiry. Many of us were able to speak, but the
rest, like me, listened. One thing I realize is that
like all of my Seminar classes, including this one
so far, I tend to be quiet, nervous and reserved.
Even if I was able to speak up in some of the
readings like The Prince by Niccolo Machiavelli,
it was not enough talking that I did. However,
some encouragement from Professor Koo did
help me realize that there was nothing wrong
about being incorrect about what I say about the
readings or anything. She made me understand
that we are all working together to figure out the
meaning behind the readings whilst also forming

our own opinions. In fact, I was able to put down
some questions that caught everyone’s attention
and they were interested in it. Going back to my
problems, participation and understanding the
readings, as a whole, were the main challenges
I encountered throughout that class. Even so,
I was able to do my best to overcome them.
Therefore, I experienced some improvements
at my Seminar skills because of my analysis,
perspectives gained, and understanding. These
improvements remain useful to my studies.
The analysis that I did throughout
this course is the most important source of
improvement in Seminar 103. This was possible
through finding great quotes that got everyone’s
attention. To start off, the learning goal, Critical
Thinking, is defined when a person reads a book
and has to not just understand, but reflect on the
issues raised in it. When I was reading the books
from that class, I found many quotes that helped
me generate meaningful questions that became
conversations for my classmates to talk about.
For instance, when reading Hard Times, by
Charles Dickens, it was a revelation of my ability
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to understand that questions can be meaningful
to people and in life. This is quoted in book 3,
chapter 5 which states:

represents useful practices that aid being better
in a Seminar class.
My perspective is what also became an
important piece to being successful in Seminar
103. Written and Oral Communication is
defined when a person learns to understand
and grow by discussing the readings out loud
and sharing their thoughts about them. I
shared my thoughts and evidence when we
read Vindication of the Rights of Woman. Mary
Wollstonecraft defends her kind because she
knows the benefits of women. To start off,
I introduce the quote, “I may be accused of
arrogance; still I must declare what I firmly
believe…more useless members of society”
(163). Subsequently, I wrote that Wollstonecraft
said women are smart and educated and they do
not deserve to be lower than men, but equal to
them. In addition, Rousseau’s perspective shows
that they are dependent on men, which was why
I wanted to share this quote and Wollstonecraft’s
perspective to the class. It was to show her
perception of women. By opening my thoughts
about Wollstonecraft and her view of women, I
was able to at least offer my opinion to the class.
My understanding of the reading(s) helps
me realize that being in a Seminar class means
listening to what is going on in the discussions.
The goal of Shared Inquiry expects readers to
form groups and work together, figuring out
the meanings, problems, and issues that are
presented in the books. On September 20th, we
discussed Macbeth, Acts 1-2. Before we began,
our Seminar professor said that some of us had
not participated in the past discussions. It was
sad because we all needed to get involved in the
readings in order to get credit for participation.
However, one of the ways that improved our
participation was doing a fishbowl, which
involves holding two roles: notetakers and
reporters. One group will be talking about
the reading, while the other group just listens

I can’t at all times keep out of my mind,
mistrustings of someone. I can’t think
who ‘tis, I can’t think how or why it may
be done, but I mistrust that someone has
put Stephen out of the way. I mistrust that
by his coming back of his own accord, and
showing himself innocent before them all,
some one would be confounded, who — to
prevent that — has stopped him, and put
him out of the way. (192)
After reading this quote, I asked my
classmates about the possibility of them being
in the same position as Rachel, and if they
had someone really close to them who did not
return home for a long time. By reflecting on
this quote, I had a better understanding and
analysis of the readings because these are some
of the things we see and do in our lives. In fact,
I had four of my classmates reply to my forum.
They commented about the meaning of being in
the same shoes as the characters in the reading
and agreed they would have acted the same.
As I wrote this quote and questions, I realized
that my analysis has been improving. Not only
did I use the outcome of asking meaningful
questions, but I also included the fact that I
came up with multiple senses of the text I found
in Hard Times. In Chapter 7, “Gunpowder”, it
states that Mr. Harthouse was telling Louisa that
her brother, Tom, would not be forgiven due to
his actions in the past. From pages 129 to 133,
there was more information that described why
Mr. Harthouse was revealing something about
Tom, like how selfish Mr. Harthouse was being.
Adding more descriptions that come before or
after a quote helps readers, like me, understand
why it is written that way. As a result, my analysis
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and takes notes. When I was listening to the
conversation, I made a lot of notes from them. I
precisely wrote them down from word to word
every time they spoke instead of writing the
notes in my own words because I had to keep
up with what they were saying. The purpose of
doing this kind of discussion was to encourage
everyone in the class to talk in order for us to be
part of the course. It was an experience for me
because I never got to be involved in this kind
of strategy before from my past seminar classes.
We did this at least a few times, and then went
back to just answering the questions we wrote
on the board and expanding them.
From most of my learning goals and
outcomes that I encountered in this course,
there was a reliving of the same challenges I
repeatedly have been experiencing from my past
Seminar courses. One of the Seminar classes that
had the same goals was a course called Western
Tradition I taught by Father Dave. From my old
reflection paper for that class, I wrote about how
nervous I got about responding to someone’s
questions or talking more about the readings
because I was worried about getting it wrong. I
was also concerned unnecessarily that everyone
would see it as though I did not read the book
with some intentionality. However, when Father
Dave read my reflection paper, he commented
that there was nothing wrong about being 100%
correct as well as reinforcing the fact that you
do not have to exactly know the answer for
all questions. He added that it is all about our
opinions about the books and helping each
other understand them that matters, so it is
alright to feel like you are having a hard time
speaking in discussions. Eventually, his words
built me up for the future Seminar classes that
I will be taking. Even if I had been experiencing
the problem of speaking in discussions over and
over again, I still would make sure that I give my
professors my word that I would work harder to

participate whether I truly read some, most,
or the entire readings.
With the outcomes that occurred
from Critical Thinking, Written and Oral
Communication, and Shared Inquiry, I had
what it takes to be part of the Seminar 103
class. The analysis of Sissy, helping Rachel
about her situation of waiting for Stephen to
come home, helped my classmates realize that
if they have friends going through that kind
of pain, they would help them. Although,
there was much evidence or senses of a text
that explains or gives more theories of why
Mr. Harthouse talks to Louisa about her
brother. Having a perspective about anything
I read shows the class that I have my own
opinions and thoughts of what Wollstonecraft
was saying about women being successful as
men. Lastly, the idea of doing a fishbowl for
Macbeth Acts 1-2 became a tool to help all of
us speak and take notes to show participation.
By looking back to my favorite and past self
reflection paper from Father Dave, I was
reminded of what I truly need to do for my
future seminar classes. In conclusion, Seminar
103 became the class that enhanced my
reading and analysis of how I can be successful
in my last and final Seminar class in 2022 Fall
Semester.
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Author’s Note
My name is Justin Tran and I am a third
year college student at the Saint Mary’s College
of California in Moraga. My Seminar professor
gave me the assignment to write a reflection
paper about my time in this class, Seminar 103
Western Tradition II and from my past Seminar
classes. My written work shares the outcomes
that I was good at and struggles that I dealt with.
The struggles I went through in Seminar 103
represents the same loop I encountered from
my Seminar classes in the past. When I first
took my Seminar class in the 2019 Fall semester,
it was a difficult experience being in that class.
More so, from that year to now, I approached
those struggles with confidence. But when I met
my professors: Father Dave, Kathryn Koo, and
Jennifer Heung, I gained confidence and the
courage to do my best to be open to my opinions
and questions. From writing and reading my
reflection paper, I will remember those lessons
and prepare myself for the last Seminar class of
the Fall Semester this year. With that last class
coming up, I will give it my all and make it the
last thing I will do in my Senior year. Thank you
to my Seminar professors, and Father Dave. I
will not let you down!
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The revolutionary, cautionary
tale of Lady Macbeth
Kendra Eisenmann

Lady Macbeth is one of the most well-known
and controversial women that Shakespeare has
ever written. The debates around her character
and her motives for murder have been numerous
and varied, each theatre-lover having their own
opinion on her twisted narrative. The main
character traits of Lady Macbeth that are often put
under a microscope are the many ways she defied
the gender norms placed on her by society. She
showed a calculating cruelty that the aristocratic
class the Macbeths surrounded themselves
with would not assume a lady was capable of.
While Lady Macbeth does indeed break every
gender norm a lady should have adhered to
in a spectacular fashion; She does not get away
with it. Her character-arc is that of a woman
taking agency over herself while simultaneously
functioning as a warning to all women of the
gruesome consequences they would face if they
dared to tread the same path Lady Macbeth once
had. At the end of the play Lady Macbeth’s tragic
end is often given no more than a passing glance.
Her sleepwalking and descent into madness
turn into a subplot for the murder and political

coup she has put in motion. Yet Lady Macbeth’s
demise, her losing her mind and taking her life
at her own hand is far more significant than a
simple footnote in Macbeth’s suffering; It is in fact
a deliberate choice in punishment and a specific
warning to the female audience. In society’s eyes
Lady Macbeth committed a crime more egregious
than any Macbeth could have committed, readily
rejecting the role she was born to fill, is a crime
that is to be punished more severely. In the eyes
of this play a woman straying so far from her
purpose and the societal standard she is held to is
more unforgivable than wanton murder.
One need not look far to find examples of
Lady Macbeth rejecting her womanly veil. In the
scene that first introduces Lady Macbeth, she
receives a letter from her husband revealing the
prophecy the witches had foretold and gives the
now infamous monologue rejecting some of the
most base values attributed to womanhood. It
begins with her demanding, “Come, you spirits/
that tend on mortal thoughts, unsex me here…”
(Shakespeare, I.v.38-39). This line alone is
pivotal in understanding Lady Macbeth’s actions.
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Here she is calling on the powers that be, that
know her innermost thoughts and feelings to
take away her womanhood, to strip her of her
female essence and therefore make her closer in
physicality to a man, even continuing with, “…
fill me from the crown to toe top full/Of direst
cruelty.” (Shakespeare, I.v.40-41). Cruelty was a
word associated with masculinity at the time, she
is therefore asking for the gentleness of her sex to
be taken from her and replaced with the cruelty
thought to be inherent in the male sex. Then,
she takes her request even further imploring the
spirits to, “Come to my woman’s breasts/And take
my milk for gall…” (Shakespeare, I.v.45-46). Here
she is demanding that her breast milk be turned
into poison, thus rejecting something that is
inherently female as only a woman would be able
to feed and nourish an infant. This is her ultimate
plea to no longer be a woman at all, as one of
the most highly regarded tasks a woman could
undertake in Jacobian England was motherhood.
She even goes so far as to reject her physical body,
not valuing it for its ability to give life, nor for
the beauty that it can vainly give. In this short
monologue Lady Macbeth has rejected the very
basis of her sex; Whether it be mothering a child
or the gentleness that women seem to be imbued
with, she has demanded it be stripped from her
so that she can perform the necessary murders
to gain power. This monologue demonstrates
quite succinctly that the core of Lady Macbeth’s
character is a defiant rejection of the roles women
were meant to assume.
The next flagrant refusal of her womanhood
happens in this very scene. After Lady Macbeth’s
monologue, she speaks with Macbeth and
begins to exhibit traits that the audience would
traditionally align with the attitude and role
of a husband rather than a wife. She even takes
on these traits to the point where it seems she
is pushing her husband to present himself
in a more gentle, feminine way. During the

discussion of what is to be done to Duncan on
his visit, Lady Macbeth not only lays out a plan
to murder Duncan while having no input from
Macbeth, but even urges her husband to, “…
bear welcome in your eye, /Your hand, your
tongue; look like th’ innocent flower, / But be
the serpent under’t.” (Shakespeare, I.v.62-64). In
this section Lady Macbeth is laying out an entire
plan, never once asking her husband’s opinion,
just assuming he will follow through. That is
very much how a marriage would have occurred
in the Jacobian period, however it would have
been the man laying out all the plans and rules
with no input from the wife. Lady Macbeth very
quickly and comfortably assumes a masculine
role in this relationship. What’s more is that she
is urging her husband to take on the feminine
attributes of kindness, coyness, innocence, all
while having a hidden agenda. This is a common
trope associated with women in literature — an
innocent, pristine outward appearance coupled
with a plotting, conniving interior underneath.
Other than this, the plan also displays her quick
intellect. Thus far, she has allowed her mind to
be at the forefront with her plotting, highlighting
that she values her cunning, believing herself
too clever to ever be caught. This very quickly
establishes Lady Macbeth as a nontraditional
female character because she unabashedly takes
on masculine actions and responsibilities, not
only in the planning of the “household” affairs,
but also within the dynamics of her marriage.
In taking on this role, seemingly by force, Lady
Macbeth breaks out of an established female
paradigm that women were meant to fill. This
contributes to Lady Macbeth’s brutal end because
a woman attempting to break out of forced gender
norms and utilizing her brain in such a dangerous
manner is viewed as a horrific betrayal. To betray
her role of subservient wife is to betray her family,
her society, and the tradition into which she was
born. Thus, a betrayal that horrendous must be
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punished in an equally horrific way.
Conversely, Lady Macbeth still knows
when to play act having female attributes of
gentility, sweetness, and poise. In Act II Scene
III immediately after the discovery of Duncan’s
murder, Lady Macbeth puts on a show of being
horrified and at one point even exclaims, “Help
hence, ho!” in an attempt to demonstrate her
helplessness and frailty as a woman (Shakespeare.
II.iii.115). In contrast to the violence and cruelty
she has exhibited up until this point in the play,
Lady Macbeth puts on this act because she
understands she still needs to be viewed as a
gentle, weak creature to not only avoid suspicion
but to also live up to everyone else’s expectations
of her. She also intentionally plays into this type of
role during the banquet in which Banquo’s ghost
appears. In Act III Scene IV Macbeth begins to
have a shouting match with, seemingly, the air
as he is being haunted by the image of Banquo’s
ghost; During his obvious mental episodes Lady
Macbeth continues to reassure their guests that
all is well and that the feast should continue as
planned (Shakespeare, III.iv). Again, she plays
into the typical role she is expected to. The role of
happy hostess and homemaker trying to keep the
household together with a smile. Not to mention
she speaks outwardly to the guest rather kindly
and gently, but in her asides speaks to Macbeth
rather harshly, belying their private dynamic of her
being the “man” in the relationship (Shakespeare,
III.iv). The audience seeing her private persona,
the side shown only to Macbeth, proves that her
delicate homemaker persona presented to the rest
of the characters is no more than an act. These are
important points to mention in the play because
it demonstrates the fact that Lady Macbeth has
deliberately shed the cloak of her womanhood
and the expectations that it brings. As one could
argue, if these scenes were not included, that
this is simply in Lady Macbeth’s nature, that she
doesn’t understand how the roles of femininity

are supposed to be portrayed in society. However,
in the clear demonstration of putting on these
airs in front of guests it is easy to decipher that
Lady Macbeth understands that there in fact are
certain standards and expectations she is being
held to as a woman and as a wife yet she chooses
to divest herself from them, throw them away,
and play by a man’s rules to attempt to get what
she wants. All the actions she undertakes are not
accidents of ignorance but are rather strategic
moves toward the crown. Again, her brains and
ingenuity are the driving force behind these plots.
These attributes typically valued in a male are
now prized and expertly wielded by this female
character, for a moment even seeming powerful
and positive. A man may lie, cheat, and steal to
fulfill his desires and be considered a powerful
leader but a woman who perpetuates the same
practice is not to be trusted.
Now, to address the matter of Lady
Macbeth’s downfall, we must address how
through the entirety of the show she asserts
herself as a powerful, cunning figure who is
willing to do anything necessary to take the
crown. As detailed above, she readily rejects her
body and physical femininity, instead prizing her
wits and mind to pave her path forward. It then
follows that she places her intellect and brains as
her highest asset, as they are the very thing that
allows her to construct such a perfect plot. In
planning Duncan’s murder, herding her husband
in the direction she wants him to go, and being
so clever as to get away with it; She understands
that her mind is her ultimate asset or her trophy.
Therefore, it would not make sense for her
punishment to be some type of disfigurement
or aging to ruin her looks, as those have long
since been dismissed by her own self. Rather, her
trophy is the target, resulting in the destruction of
her mind. To lose her mind would be the worst
thing she could imagine, therefore it was the
consequence that would befall her. Yet, it could
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not stop at her simply going mad, the penalty
must be taken to an extreme. Lady Macbeth was
tormented with gruesome visions of apparitions
and episodes of sleepwalking that appeared far
more intense than those Macbeth experienced.
In a sense his visions are punishment for killing
Banquo, so it should follow that Lady Macbeth’s
are only as intense for the murder she commits.
However, her visions continue with an intensity
that leads her to take her own life. The goal of
these visions was not to taunt her, as was the
purpose of her husband’s hallucinations, but to
destroy her psyche so completely that she could
no longer carry on in the world.
The punishment Lady Macbeth receives
is not, however, without a purpose. One
could, of course, argue that she and Macbeth
were punished because they were murderers,
however, her punishment being so unforgiving
and cruel serves a larger purpose. Her character
arc was meant to serve as a fable, a warning to
all women who saw the show to not step out of
line. Her character is a warning to women who
would seek to shrug off the standards of Jacobian
womanhood, assert themselves, and yearn for
power, that they had better not try it. It said to
any woman who viewed Lady Macbeth as a
step forward for the female race that any type of
overstep would lead to their downfall in the most
terrible way they could envision. Lady Macbeth
was disproportionately punished for her crime,
of arguably far smaller scale than her husband’s,
because she is a woman. Specifically, because she
broke long established gender norms by rejecting
motherhood and femininity, being the decision
maker in a relationship, dictating her husband’s
actions, and staging a coup. Now, had any man
undertaken the tasks detailed the story would
have been cast in a far different light - possibly an
epic battle story, a hero’s struggle. Unfortunately,
because Lady Macbeth is a woman, none of these
traits can be viewed in even an ambivalent way;

Instead, they must be cast in the darkest light
therefore making their perpetrator the ultimate
villain. The villain, a woman, must then be
punished in the most severe way by attempting
to rip away whatever that woman may hold most
dear. This was an extremely effective message to
have in a Shakespearean play because Shakespeare
was accessible to the masses. Royalty and illiterate
commoners all flocked to Shakespearean shows,
every level of society was exposed to this message
of what would happen to women who became too
ambitious. Ultimately, had all of these actions been
taken by a man, not a woman, the punishments
for them would never have been as cruel as the
ones Lady Macbeth experienced. Had it been a
man the story could have even been twisted into
a story of an underdog overtaking a government
and fulfilling his density. But, a woman could
never be allowed to have that boisterous of a
revolution, that defiant of a rebellion. So, she had
to be silenced, in turn silencing all those who may
wish to follow her.
Works Cited
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Author’s Note
As an English major, Macbeth is a well-trod
path for me. I have read this piece upwards of five
times and continue to find new sections to evaluate
each time I explore it. I attack and analyze with all
the vigor an English major can, however for me
there is another layer. As I am double majoring
in English as well as Theatre Performance Arts
I look not only for textual analysis as an English
student would, but I analyze the script as an actor
would. One begins to consider subtext, backstory,
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and to construct a character; One really begins to
enter their mind. In exploring the text this way, I
was able to focus in quite keenly on Lady Macbeth
and her character’s journey throughout the text. I
began to notice that not only was her character
rarely brought up in class discussion by the end of
our reading, but that we were only discussing her
deception or cruelty. However, in constructing
her character as I might perform her, I found
her far more complex than she was given credit
for and her fate a far stronger message than any
I had explored for her in past readings. I felt that
collectively we as an audience were ignoring
something crucial in this story. Those very seeds
led me to the paper that is presented here.
I would like to sincerely thank Professor
Kathryn Koo for nominating my essay for
this award and my fabulous CWAC Advisor
Ojaswi Sharma for her understanding and help
throughout the whole of the revision process.
Somehow, despite a rather messy start, Ojaswi was
able to help me find my footing and strengthen
my paper, taking it to the next level. I would also
like to thank my family, my mom in particular, for
giving me the extra boost of confidence to work
through this process and have my work be seen.
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The pitfalls of Seminar and
higher education
Anna Burke

With this being my official, final seminar
essay, I plan to utilize this process of reflection
as means to highlight some of the ironies I have
found between Saint Mary’s mission statement
and the practice of its Lasallian Core Principles.
I will be focusing on the fourth core principle of
quality education. Through my majors, Justice,
Community & Leadership (JCL), and Dance,
and my minor in Women and Gender Studies
(WGS), I have been exposed to pockets of quality
educators and subjects. But as with much of the
principles that Saint Mary’s claims to adhere
to, I find the actions and priorities of Saint
Mary’s to be in contradiction with these claims.
The assumed quality of education students
receive from Saint Mary’s and the problems
they experience within an institution that has
exclusionary and pacifying tendencies shall also
be addressed. This analysis is informed by the
three different disciplinary lenses I have gained
during my time at Saint Mary’s. The seminar
texts, “Hands” and Persepolis, will support and
expand upon this analysis, specifically with
their depictions of education as a hierarchical,

exclusionary, process of pacification and
indoctrination.
The lenses I’ve developed from JCL, Dance,
and WGS have each taught me to be aware of
inequities and their varying intensities within
the institutions we are a part of and products
of. So it feels natural to utilize those tools to
assess the inequities at my soon-to-be alma
mater, Saint Mary’s. A dominant inequality
at Saint Mary’s is how much it costs to be a
student at this institution. The school’s current
tuition begins at $51,368 which does not include
the $16,300 for room and board and the $200
student fee. Altogether this brings the official
amount up to $71,068. This tuition, which
inevitably increases with each new school year,
solidifies Saint Mary’s as an exclusive institution
that acts as a gatekeeper of the opportunities and
knowledge that can be gained through higher
education. The majority of students who attend
our school cannot do so without and sometimes,
even with, financial aid. Those who originally
find the means to attend Saint Mary’s will either
graduate with considerable student debt and/or
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be forced to drop out because of the substantial
financial strain.
The same inequities that students
experience from the burden of tuition are
spelled out in Xiao Hong’s “Hands”, which tells
the story of Wang Yaming and her experience in
an exclusionary, discriminatory, and financially
inaccessible school. Wang’s working-class status
defines the opportunities she is given access
to and how she is treated in spaces where she
is the minority. Hong presents example after
example of how Wang is sidelined, silenced,
mentally and verbally abused, and altogether
made to feel invisible. This constant belittlement
from her teachers, fellow students, and father
encourages Wang to view herself through a
deficit mindset. Wang demonstrates this when
she is speaking to the narrator, “Our English
teacher says it isn’t hard—not hard, she says.
Well, maybe not for the rest of you. But me. I’m
stupid; we country folk aren’t as quick-witted as
the rest of you” (Hong 33–34). The treatment
she receives, the unwillingness to understand
her experiences ostracizes her within a space
that is unintentionally made inaccessible to her
or anyone of her class standing. Saint Mary’s
tuition continues to increase and create yet more
barriers between poor, working, middle-class
individuals seeking higher education in a world
that makes it incredibly difficult for people
without access to higher education to earn a
living wage (even those with a college degree
are struggling to receive a living wage). Wang’s
father’s lower-middle-class standing means that
he does not earn a living wage and because of
this, he could only afford to send one of his
daughters to school and only for a short amount
of time. For those who have found a way to take
on student loans, they will be shouldering a
heavy weight for years to come after exiting the
privileged halls of Saint Mary’s.
Hong pulls back more layers of oppression

in Wang’s life with the indoctrination and
complacency within classism when her father
comes to visit. In their conversation, he tells her,
“You study here for three years or so, and even
though you won’t turn into a sage, at least you’ll
know a little something about the world” (Hong
34). Her father has likely experienced similar
forms of treatment because he belongs to the
lower working class, which his dyed hands make
abundantly clear. Wang’s entire family are dyers
and the color of their stained hands makes them
especially vulnerable to discrimination as their
hands signify their lower working class. Like his
daughter, he has been conditioned to expect and
accept the discriminatory words and actions
of those with higher class standings. These
experiences have conditioned them to believe
that higher education is a means to escape their
current class standing and oppressive social
systems. Although the reality is that they cannot
transcend their class standing, they are still fed
and believe the lie that it is a possibility. They are
indoctrinated with the facade of mobility that
does not exist. These experiences have made it
so that Wang’s father firmly believes that higher
education allows one to escape social class and
thus is the only knowledge worth having.
In Persepolis, Marjane Satrapi has a
different perspective on educational and social
indoctrination because of her parents’ exposure
to higher education and positionality as middleclass. Marjane writes about the in-depth
understanding she gained about Iran from
resources outside of typical educational spaces.
She says of her parents, “To enlighten me they
bought me books. I knew everything about the
children of Palestine. About Fidel Castro. About
the young Vietnamese killed by the Americans.
About the revolutionaries of my country”
(Satrapi 12). These topics applied to Marjane’s
life. They provided context for the situations
she would go through and were examples of
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people from similar backgrounds, ethnicity,
and passions. Marjane’s parents represent the
embodied, relevant, experiential knowledge
that isn’t necessarily respected within academic
spaces. A majority of the texts within seminars
are based solely on Western thought, and
this is even more true for those who were not
able to take multicultural thought seminars or
didn’t know that such a thing existed. Shouldn’t
seminar’s goal be to expose us to and educate
us on pertinent subjects like Marjane’s parents?
Subjects that provide context about non-Western
thought and an accurate teaching on the history
of this country.
While Wang, Satrapi, and both their parents
experienced the oppressive and exclusiveness
of educational systems, they simultaneously
felt the invalidation of their experiential
knowledge. There is nothing objectively wrong
with higher education. However, when it
begins supporting systems of corrupted power,
like white supremacy and colonialism (these
systems of corruption fuel each other), then
it only continues to oppress marginalized
identities and gatekeep the privileges gained
through institutional education. This socially
constructed idea of “true,” and “worthwhile”
knowledge only existing in places of higher
education is incredibly flawed and has negative
consequences for those who do not have access
to formal education or simply choose not to.
The value of knowledge gained outside of higher
education is depreciated exponentially as college
degrees become more coveted. Anyone’s hardearned lived experience will almost always fall
short of those with degrees as it has become the
main currency to buy your way into a position.
And similarly, the “knowledge” gained through
discussing outdated texts in our seminars has
come to mean more than the embodied knowing
and experiential knowledge that much of the
world utilizes and depends on.

Marjane is an example of someone who
questions systems of power that the seminar
curriculum needs. Her experiences in school
are much different from the education she was
given and intentionally sought outside of school.
She describes when her teacher first forced the
students to wear the veil, with no context. 1980
was “The year it became obligatory to wear the
veil at school. We didn’t really like to wear the veil,
especially since we didn’t understand why we
had to” (Satrapi 3). The students are commanded
to do things without ever being given a logical
reason why. Students are made aware of the
objectives of seminar (critical thinking, written
and oral communication, and shared inquiry)
but are not given satisfactory reasons for the
content we are required to discuss, think, and
write about. Completing the requirement of
four seminars is done begrudgingly but so few
question the reason for the texts we read and their
impacts. Students and sometimes professors, do
not understand why the texts we read are chosen
but we continue to read them. It is rare that the
student body or many faculty will move past the
point of complaining and on to questioning the
seminar board and holding them accountable
for including relevant, diverse texts and authors.
There needs to be more Marjanes at Saint Mary’s
who question and defy the rules in the name of
change.
Each of my areas of study has explicitly
and inadvertently taught me to critically analyze
any institution by questioning its goals, actions,
benefactors, and how these propagate systems of
oppression and privilege. Saint Mary’s principle
(and its success) to supporting and providing
quality education deserves to be questioned.
This experience, which each Saint Mary’s
student must go through, should be one that
teaches them how to dialogue about topics that
apply to and teach them life, themselves, and
each other. If it doesn’t do this then it becomes
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a waste of our time. There are helpful skills
that can be gained from seminar courses but
it takes a considerable amount of effort on the
part of the student to extract these skills in a
course that insists on creating reading lists that
are completely out of touch with the current
world that students are experiencing. The
seminar guideline that states that texts must be
read sans context, save for the year they were
written, means that we can read propaganda
from racist, homophobic, classist, sexist, ableist,
and religiously ignorant and prejudiced authors
and not even know it. And I don’t know about
you but I personally find that disturbing and
problematic. The problems within the system
of seminars illuminate the problems spread
throughout Saint Mary’s and all institutions
of “higher education.” So much of the student
body has identified the many oppressive and
damaging practices at Saint Mary’s and yet those
in power continue to uphold them. Saint Mary’s
reluctance to take accountability, to change is a
small-scale example of why and how injustice
continues to thrive in the larger world. But the
change that needs to happen in the world begins
at small institutions like Saint Mary’s.
This context is still missing from seminar.
The question I have heard most often within
and outside of seminar classes still stands, “Why
are we still required to read this?” I utilized the
knowledge I’ve gained from my three different
areas of study to unpack this question and the
slew of other questions and problems within
seminar. The difficulties that students face in
seminars are just models of the larger problems
that exist throughout Saint Mary’s. Hong’s
“Hands” and Satrapi’s Persepolis presented
the issues of access to higher education and
the devaluing of experiential knowledge. My
analysis of these readings and reflection on these
four years in seminar was only able to touch
on a few of the many aspects of seminar and

higher education that the people at Saint Mary’s
desperately needs to think about, challenge, and
change. I know from many areas of my personal
life that when we love something or someone,
acknowledging their shortcomings simply
speaks to the strength of that love. To see their
imperfection and challenge introspection is a
sign of their ability to grow. I love Saint Mary’s
and all that I have gained, which I worked hard
to get. The people within this institution have
humbled, analyzed, criticized, and challenged
me. Their intentional faith in my ability to listen,
reflect, and shift accordingly has changed me. It
equipped me with the tools to see the problems,
and oppressive tendencies within places of
power like Saint Mary’s.
Works Cited
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Author’s Note
This essay is not meant to discredit any of
the work that students, faculty, and those on the
seminar board have done to expand the texts
that are read and discussed in all four seminars.
I know that there have been and will continue
to be people investing their time to include
relevant, authors who represent the many
different lived experiences. This essay is written
from my perspective which will undoubtedly
have blind spots and because it is my personal
experience with Saint Mary’s seminars, I
acknowledge that this will not be everyone’s
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opinion and experience.
I would like to extend my thanks to Professor
Catherine Davalos who entered this paper
into the 2022 Newman Awards and has always
worked to lead seminars that include, celebrate,
and analyze the diverse voices in our texts and
in our classroom. Also, I want to say a gigantic
thank you to Sara Mameesh who made the
process of editing enjoyable while simultaneously
challenging me to enrich this essay.
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Inescapable Politics
Gianna D’Arrigo

I came to Saint Mary’s with the intention of
studying political science to better understand
how to support social justice. As a first-year, I
was determined to make change and thought I
knew far more than I did. But it turned out that
the issues I cared most about were much more
complex than I knew. I learned that politics
and power dynamics affect justice at every turn
and, as a result, every aspect of our lives. Even
the texts I was reading in Seminar were often
directly related to the themes in my politics
classes. Though texts by political theorists
Machiavelli and Hobbes were obviously
familiar, I found political subtext and critical
commentary in many other Seminar readings
as well. The Communist Manifesto by Karl Marx,
Metamorphosis by Franz Kafka, and Macbeth by
William Shakespeare all provide astute critiques
of capitalism and inequality that helped me think
more critically as a political science student.
What I love most about Saint Mary’s
Politics department is that our professors take
a normative approach to our education. We
do not simply learn about empirical political

theory and cold economic policy. We also try to
examine political decisions through an ethical
lens. I have learned to constantly examine
subtext and motivation in institutions, policies,
and the people around me. To me, politics is
the study of that which is hidden. It is looking
under the surface and bringing to light the
injustices we often take for granted. Some of the
questions we often ask as political scientists are
the following: what are the real effects of this
seemingly innocuous policy, what is the hidden
dark history of this, who is being negatively
affected, and who stands to gain. For example,
during my studies I examined the hidden politics
of the healthcare industry, food system, and
covert voter suppression. My political science
education has taught me to scrutinize society
and not simply accept the status quo. Once we
can make critical examinations, we do not have
to accept norms as they are. We have the agency
to change them.
My practiced critical eye and political
theory background served me well in Seminar,
as I was able to understand the political context

108

GIANNA D’ARRIGO
and complexities of the texts. By the time I was
a junior, I had learned about the exploitative
nature of capitalism and how it functions by
fostering inequality. With this educational
background, I was able to write a Seminar 103
essay examining the strategies Marx used to try
to legitimize communist ideology against social
stigma through his writings in The Communist
Manifesto. I was very proud of this essay because
it was one of the few times I was encouraged to do
more than regurgitate lectures or readings. I was
actually allowed to form my own analysis and
opinions about what Marx may have intended
with his writings. I also drew connections to
other Seminar readings:
[Marx] emphasizes the injustice of
capitalism by drawing attention to the
brutal exploitation of laborers for the profit
of the few. Not unlike Ursula LeGuin’s story
“The Ones Who Walk Away from Omelas,”
The Communist Manifesto also poses the
question: Is exploitation ever justified?
Yet, in Marx’s real world application, this
example is further dramatized by the fact
that the vast majority are exploited for the
benefit of the few, not just one individual,
as in LeGuin’s tale. (Analytical Essay 2,
Seminar 103)
In this way, I have noticed that most
Seminar texts, such as “The Ones Who Walk
Away from Omelas”[,] highlight political and
societal issues even if they are not explicitly stated
in political terms. To my surprise, my professor
recommended my essay for the Seminar writing
contest, which made me feel empowered in my
ability to form my own original political analyses
and ideas about societal injustice. Seminar
helped give me a platform to think for myself
and voice my own interpretations of political
thought.

Seminar also gave me ample opportunities
to analyze readings through a feminist lens,
which is another theoretical perspective we
utilize in political science. There are quite a
few readings in Seminar 104 with rich material
for feminist analysis. In my interpretation of
Kafka’s Metamorphosis, I immediately noticed
underlying anti-capitalist messaging because, as
a politics major, this theme stood out to me. But
at closer inspection, I found that the exploitation
of female characters in our readings was also
worth exploring. During class discussions, we
primarily focused on the message surrounding
the restrictive nature of Gregor’s male role as
a breadwinner. However, Kafka also pointedly
illustrated that women are not exempt from
the capitalist struggle. His writing implied that
Gregor’s sister, Grete (who was rarely referred to
by her own name, and was instead defined by
her relationship to male characters), would be
married off at the end. Her impending marriage
is a financial transaction in and of itself:
it struck Mr. and Mrs. Samsa almost at the
same moment how their daughter, who
was getting more animated all the time,
had blossomed recently, in spite of all the
troubles which had made her cheeks pale,
into a beautiful and voluptuous young
woman. Growing more silent and almost
unconsciously understanding each other
in their glances, they thought that the
time was now at hand to seek out a good
honest man for her. And it was something
of a confirmation of their new dreams and
good intentions when at the end of their
journey the daughter first lifted herself up
and stretched her young body. (Kafka, 118)
Here, her character is depicted solely by
a description of her body. She is reduced to an
object of economic transaction for her family’s
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gain. In this way, her objectification highlights
how all people, regardless of gender, are treated
as a means to make money under the capitalist
system. It is only through the feminist lens that
we can understand the depth and universality
of Kafka’s message. He is not only advocating
on behalf of working class men, but also for
women. Thus, without my political background
in feminist theory, I would not have understood
the full breadth of Kafka’s story.
Additionally, some Seminar texts told
stories that acted as a thought experiment for
some common political theories. Shakespeare’s
Macbeth, for example, seems to play out
Machiavellian ideology. Machiavelli’s concept
of the preservation of the state at all costs is
often put into practice today, though the public
is not usually privy to the details of such power
maneuvering. In Macbeth, we see the dark side
of this ideology play out when Macbeth does
everything he can to keep the crown, using
assassination as a means of controlling his
opposition. In Macbeth’s own words, “My way
of life Is fall’n into the sere, the yellow leaf, And
that which should accompany old age, As honor,
love, obedience, troops of friends, I must not
look to have; but, in their stead, Curses not loud
but deep, mouth-honor” (Shakespeare, 5.3.2428). Macbeth’s single-minded pursuit of power
resulted only in false honors and performative
respect not truly felt by his subordinates. This
challenges the notion that the well-being of
constituents depends on the strength and
longevity of the state. In fact, Shakespeare seems
to assert the opposite. The text implies that any
state that is not flexible enough to listen to the
needs of the people is not supporting them, but
oppressing them. Though I do not think any of
my politics professors would whole-heartedly
agree with all of Machiavelli’s ideas, his writings
continue to have great influence in our field.
Thus, I appreciate that Seminar texts such as

Macbeth help supplement the cold political
theory I have been taught. The vivid depictions
of what may occur in the practical application
of such political strategies provided me with a
well-rounded education.
In addition to Seminar textual analysis,
our class discussions also helped enhance
my political science education. Hearing my
classmates who are not politics students discuss
political issues informs my understanding of
the popular consensus. It is easy for political
scientists to take their knowledge of what
goes on behind the scenes of governing for
granted, while most people do not have access
to this information and often see current issues
completely differently. Understanding these
perspectives is crucial for my field. The rules
of the political game can be very impersonal,
so I enjoy listening to my peers’ insights
into the relevant issues depicted in Seminar
readings because their concerns expand my
considerations beyond the interests of a political
scientist. It is one thing to understand economics
and political theory, but it is another to take into
consideration the immediate effects on peoples’
personal lives. What may be good for the nation’s
survival in the long-run may negatively affect
the majority of the population today. Seminar
discussions exposed me to political ideologies
outside my immediate social circle, allowing me
to operate from a place of greater acceptance and
understanding, even if we are not in agreement.
By listening to my classmates, I have stayed
more grounded in practical concerns rather
than political theory and am better prepared to
support justice efforts in my field.
Many liberal arts institutions purport to
take a holistic approach to education, but Saint
Mary’s commitment to Seminar proves the
earnestness of their intention. Though every
student has their own feelings about Seminar,
I personally have enjoyed the opportunity to
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voice my analyses and share open dialogue with
my classmates. To me, having a permanent place
for students to exchange ideas sends a clear
message that their thoughts and perspectives
are valuable. We do not simply come to college
to be lectured at, but to teach one another and
take part in each other’s growth. My college
experience would not have been complete
without both the theoretical framework of my
politics education and the expansive discourse
Seminar has provided throughout the years.
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Author’s Note
It’s been said that a good education is
going from thinking you know everything
to understanding you know nothing, and
that succinctly sums up my journey at Saint
Mary’s. Like many college seniors, I’ve had the
opportunity to reflect on my freshman year
mindset . . . and cringe. I look back at that
recklessly passionate (yet well-meaning) girl and
recall how simple the world seemed to her. Right
and wrong, good and evil, so neatly defined.
Where I once saw black and white, I now see
everyone doing their best with what they’ve

been given in a highly complex, confusing
political world.
This essay is a culmination of my four
years of learning about politics, people, and
society as a political science major. It highlights
a few of my political values: women’s rights,
equality, and anti-capitalism. Though I have
always been a feminist, and a supporter of
equality theoretically, my college education
helped me better understand what this means in
practice and how capitalism plays a role. Before
studying at Saint Mary’s, I had no exposure to
economic theory, and hardly knew capitalism
from communism. But Professor Longo forced
me to confront the ways in which the main
tenets of capitalism contradict the core values of
democracy. In this essay, I sought to explore the
intersectionality of these concepts as I see them,
which I found came up in nearly every Seminar
course reading.
Yet, in addressing such divisive topics, I
always seek to balance speaking my mind with
remaining tactful and fair. This is probably the
most important lesson I learned during my
time at Saint Mary’s. Though I once thought
the labels “democrat” or “republican” told me
something significant about a person, I now find
I better understand people by listening to their
ideas on specific issues and the thinking behind
them. Often, I still don’t agree with them, but
they become less of a two-dimensional villain,
and more of a complex person with a different
perspective. Thus, in writing this essay, I sought
to be as delicate and objective as possible, while
staying true to my personal values.
The list of people who led me to write this
essay goes back many years. First, I would like
to thank Professor Longo and Professor Ahnen,
for being the most knowledgeable, kind, and
tough professors a student could be blessed
with. Additionally, I’d like to thank each one
of my Seminar professors, who all made me
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feel like my ideas were valuable and my voice
appreciated. I’m especially grateful to Professor
Cathy Davalos, who nominated this paper
and showed me such compassion in her class.
Thank you to my CWAC Advisor and editor
Tyler Dunne, for his thoughtful contributions.
Finally, I’m eternally grateful to Ms. Hallford
of Irvington High School, for seeing me and
pushing me to become a confident (and highly
particular) writer. I still reference her lessons on
life and literature often.
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Limited lenses: Reading without
prioritizing Western Culture
Melanie Moyer

It is no secret that the term “literary
canon” refers to pieces of literature valued by
Western culture. Calls to diversify the canon
and make it more inclusive of identities from
the Global South and previously colonized
countries have encouraged white scholars and
casual readers alike to go beyond eurocentric
studies of literature, yet there remains a residual
unawareness of how to approach a text that
comes from a marginalized culture when one
reads from a privileged perspective. In other
words, the integration of a more diverse reading
list in higher education requires that we move
on from our “traditional” literary lenses that are
employed in Western culture and pursue ones
that help us better understand the meanings in
literature that do not cater to the eurocentric
reader. In doing this, we work towards the
decolonization of literature. As Frantz Fanon
warns in his landmark text On Violence, “in
the colonial context the colonist only quits
undermining the colonized once the latter have
proclaimed loud and clear that white values
reign supreme” (192). Thus, Fanon calls readers

to disrupt this pattern in the literary tradition
by resisting the prioritization of Western modes
of literary criticism. This is imperative when
reading Chinua Achebe’s Things Fall Apart.
Achebe’s book fictionally depicts the politics of
an Igbo tribe after the arrival of a colonizing force
from Europe, demonstrating the destructiveness
of colonialism on cultures in Africa. Desmond
Tutu’s “No Future Without Forgiveness” also
exemplifies the need for a text to be read without
a eurocentric lens, as it is a piece of political
writing that explores how Black people in
South Africa can move on with the trauma of
apartheid. Reading cultural markers, religious
systems of belief, and moral values through
the lens of the respective culture instead of a
Western-centric one is necessary to interpret the
metaphorical meanings and reasonings of both
authors. My reading as a white scholar, however,
does not attempt to speak for the experiences of
Black, Indigenous, and POC writers or readers.
Instead, I attempt to highlight the ways in which
texts such as Achebe and Tutu’s resist Western
systems of literary criticism and classification,
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and argue that readers must leave behind their
Western lens to understand the true meanings
behind these works.
Cultural markers are present in both
pieces of writing in the form of metaphors and
descriptions of how individuals interact with
the world. In Things Fall Apart, Achebe uses
a metaphor involving a culturally significant
python to communicate the gravity of the
disrespect the missionaries bring to Mbanta’s
culture. He reveals that “the royal python was
the most revered animal in Mbanta and all the
surrounding clans” (Achebe 157), showing that
it is a central part of the clan’s belief system and
holds an oppositional meaning to the satanic
imagery it has in Western culture. When it is
revealed that “Okoli killed the sacred python”
(Achebe 160), the significance of the act cannot
be interpreted if it is read through a Western
lens. If readers only consider the Christian
interpretation of a snake representing evil, they
will miss the way Achebe uses the killing of
the python to represent the destructiveness of
colonial presence to the culture of Mbanta. In
order to understand Achebe’s intended meaning,
one must think of the python metaphor in
the context of Igbo society or else they run
the risk of taking on the same mindset as the
colonizers who devalue the symbols central to
other cultures. It is possible that Achebe uses
a metaphor that overlaps with one central to
Christianity to communicate the devaluation of
symbols present in other cultures, but a reader
coming from a Western perspective still must do
the work to look beyond a limited perspective.
Readers cannot grasp the full meaning of the
story if they refuse to go beyond a Western lens.
Tutu communicates something similar with
the use of cultural markers in his description
of Black individuals’ relationship with the
South African justice systems during and after
apartheid. He describes the experience of those

who can no longer trust their legal system due
to corruption, stating “no wonder the judicial
system gained such a notorious reputation in
the Black community. It was taken for granted
that the judges and magistrates colluded with
the police to produce miscarriages of justice”
(Tutu 116). With this, he explains how Black
people in South Africa cannot trust the systems
meant to protect all people due to the severe
racial discrimination many individuals face in
the system. He goes on to say “it will take some
time for our Black people to have confidence in
the police and the judicial system, which was so
badly discredited in the bad old days” (Tutu 117),
describing the historical events that changed
the way Black people see the police in South
Africa. Lack of trust in the legal system, in this
way, becomes a cultural marker. Those who do
not experience racial abuse present in policing,
such as white people in Western culture, cannot
understand the impact this has on an individual’s
trust in their government. Further, it is
important to take into account that many white
individuals have historically devalued the voices
of those who speak up about police brutality
against Black people. As a result, if one cannot
empathize with the experiences of those who do
not have the freedom to trust their legal system
due to trauma, they will have a limited view of
Tutu’s claims. Though white people, especially in
the United States, do not have the experiences
to know the feeling of not being able to trust
systems of “justice,” they must still go past their
way of understanding the world to truly be able
to listen to those who do. Without an approach
that destabilizes eurocentric interpretations of
the cultural markers Achebe and Tutu describe,
the gravity of their meanings will be lost to the
same colonial systems that devalue the work
of BIPOC writers from previously colonized
countries. This includes a need to rethink the
ways we discuss Christianity in a text.
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Religion must be read in a way that resists
Western meanings in the readings, especially
considering that it is a prolific tool used by
colonizers to justify the oppression of those in
colonized countries. Fanon explains the gravity of
oppression justified through religious traditions
by describing that in colonialist conquest, “the
customs of the colonized, their traditions,
their myths, especially their myths are the very
mark of [...] indigence and innate depravity”
(Fanon 191). This idea makes it necessary that
we approach the discussion of religion in a text
with the utmost diligence, as Western religion is
privileged due to this pattern of oppression. In
Things Fall Apart, Achebe depicts the many Igbo
Gods through the egwugwu and emphasizes
the respect they are shown by the tribe and the
disrespect they are shown by the colonizers.
He writes that “each of the nine egwugwu
represented a village of the clan… the nine
villages of Umuofia had grown out of the nine
sons of the first father of the clan” (Achebe 89).
This establishes the importance of gods in the
Igbo culture, especially in the way each village
understands itself in relation to the others. When
the relationship between the missionaries and
Mbanta begins to escalate, Achebe describes that
“all the masked egwugwu of Umuofia assembled
in the marketplace… [and] for the first time in
living memory the sacred bull-roarer was heard
in broad daylight” (Achebe 187), articulating
the gravity of the situation. These quotes show
the egwugwu play a major role in the governing
of the tribe, which differs from the Christian
tradition of God taking a more passive role in
governing. The weight of the situation will thus
be misinterpreted if a reader approaches this
description of the religious forces that begin
to respond to colonialism through a Western
lens. Further, those who look at this system of
government through a Western perspective will
not recognize the cultural traditions embedded

into the religious and governing systems. This,
coupled with Fanon’s claims about the violence
religion brings to colonial oppression, shows us
that it is extremely harmful to discredit the way
religion is part of the plot in Things Fall Apart.
Thus, it is apparent that religion along with
other cultural modes of governing such as moral
values must be read without a Western lens.
Understanding the moral values present in
both of the texts will be limited if one approaches
them with a eurocentric lens. Tutu addresses
this limitation when he discusses the concept
of ubuntu in the context of using forgiveness to
recover from trauma. He concludes his remarks
about how Black individuals can move forward
in South Africa “by pointing out that ultimately
[the] third way of amnesty was consistent with a
central feature of the African Weltanschauung—
what we know in our language as ubuntu, in
the Nguni group of languages, or botho, in the
Sotho languages” (Tutu 121). His use of the
word Weltanschauung communicates that this
cultural feature is not present in nor can be read
through the norms of Western culture, for the
term alludes to the concept being unique to the
worldview of those whose culture it belongs
to. He goes on to describe that “ubuntu is very
difficult to render into a Western language. It
speaks of the very essence of being human” and
that:
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It is not, “I think therefore I am.” It says
rather: I am a human because I belong. I
participate, I share. A person with ubuntu
is open and available to others, affirming
of others, does not feel threatened that
others are able and good, for he or she has
a proper self-assurance that comes from
knowing that he or she belongs in a greater
whole and is diminished when others are
humiliated or diminished, when others are
tortured or oppressed, or treated as if they
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were less than who they are. (Tutu 121)
Tutu uses René Descartes’ canonically
Western concept “I think, therefore I am” to
contrast the concept of ubuntu, which resists the
Western prioritization of individualism. Fanon
elaborates that “in its narcissistic monologue the
colonialist bourgeois, by its way of academics,
had implanted in the minds of the colonized
that the essential values—meaning Western
values—remain eternal” (194), thus describing
why decolonization requires that we stop
prioritizing Western values. Tutu’s concept, in
this way, articulates that it’s important the moral
values he presents are unique to the traditions
they belong to, as they cannot be looked at
through the lens of another culture, especially
one that dominates philosophical history. As the
author says, there is not an easy way to translate
the ideas, so we must look at them through the
lens of the culture they belong to in order to aid
in the process of decolonization or run the risk
of misunderstanding their meaning.
Achebe also conveys the moral values in
Igbo culture in a way that resists being defined
in Western-centric terms by contrasting the
behavior of the Igbo people with that of colonizers.
When the missionaries move into Mbanta and
begin to disrespect their religious and cultural
traditions, the people of Umuofia decide not to
attack them for believing in something different
from them. Instead, they wish not to engage
with them, exemplified by moments such as the
one where the tribe makes the offer that they
“can stay with us if you like our ways. You can
worship the gods and spirits of his fathers. Go
back to your house so that you may not be hurt.
Our anger is great but we have held it down so
that we can talk to you” (190). This moment
exemplifies the tribes’ initial efforts to coexist
with the missionaries. Their attempts to be fair
and accepting, despite continual disrespect,

oppose Western and colonial behavior of
devaluing the other. If one looks through the
Western perspective, which, in this context
is the lens of the colonizer, they would fail to
recognize that attempts to spread Christianity
disrespect Mbanta’s culture. However, they
would also fail to recognize the respect the
people are showing to the missionaries, and
could mistakenly interpret it as a weakness
that made colonialism possible. The reading
that any colonized group of people should have
fought back is a dangerous colonial narrative
that works to justify European conquest, but
a Western lens inherently leans towards this
sort of thinking. Thus, responsible readers,
especially those who are immersed in privileges
afforded by belonging to Western culture must
consciously resist this mode of thinking to grasp
Achebe’s point that those in the story attempted
to coexist with colonizers. Achebe does not aim
to show the weakness or lack of foresight of the
Igbo people, but rather the way colonizers took
advantage of the kindness they were shown.
If we are truly attempting to have a “Global
Conversation,” the use of a primarily Western lens
will limit our ability to read texts by those who
discuss colonialism and its consequences. Further,
it is of the utmost importance that we address this
in seminar-style classes, even though they should
be spaces where people can openly discuss their
reactions to texts, because there should be a
mutual effort to integrate decolonization into our
discussions. Awareness of the colonial impact
our analysis has is necessary at a predominantly
white and Catholic college in order to combat
the exclusive environment that inherently comes
with the prioritization of eurocentric values.
This is especially true when reading Achebe’s
Things Fall Apart and Tutu’s “No Future Without
Forgiveness”, for both present ideas that lose
their meaning if readers do not take into account
the cultural perspective the writers are coming
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from and describing. Fanon challenges us to
address the way we maintain Western hegemony
through education, as he points out the way we
normalize behaviors that ensure eurocentricity
passes unnoticed or unaddressed. It is clear that
the cultural markers, religious systems of belief,
and moral values in both Achebe and Tutu’s texts
cannot be read through a Western lens. Thus, it is
the responsibility of those who benefit from the
prioritization of Western culture in academia to
work towards understanding these texts.
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Author’s Note
It is not lost on me that writing about
colonial oppression instead of experiencing
it is an immense privilege. It is also a privilege
to advocate for decolonization without fearing
for my safety or reputation, as this subject is
something that BIPOC individuals, especially
women and nonbinary folk, have talked about
for years without proper recognition from
the predominantly white, male, cisgender,
and heteronormative academic realm. As an
English major with minors in Women’s and
Gender Studies and Music, my knowledge and
educational work related to decolonization is
possible because brave writers and academics

who have diverged from normative and
canonical studies to explore the reality of
identities that are historically excluded from
the Western narrative. May the pursuit of truth
about our experiences in society—actual truth,
not just whitewashed truth—remain at the
forefront of our academic efforts, and may the
proper individuals be cited for their work.
I was inspired to write this paper after
hearing problematic and eurocentric readings
of each text in a Seminar class and wanting to
identify the impacts these interpretations have
on classroom environments. Though I hold
reverence for creating a generation of students
who generally have read the Western literary
canon, I think it’s time we start discussing the
dangerous places conversations about texts from
marginalized cultures can go without a professor
with education in decolonization and feminism
in the room—which, thankfully, was present
in my Seminar class. However, it should be
imperative on a community-wide basis that we
educate ourselves about the issues our peers face
in this postcolonial and patriarchal society in
order to care for each other in a more meaningful
way. Hopefully this paper encourages other
white folks to educate themselves on the ways
they can advocate for the decolonization of the
literary canon and other cultural institutions
they inherently benefit from.
Thank you, Professor Cathy Davalos, who
emphasized the need to think critically about
the privilege wrapped up in reading and writing,
and encouraged my passion for creativity and
the accumulation of knowledge. This paper
would not go beyond my Google Drive without
her encouragement. On that note, I would like
to thank all of my Seminar professors from
my four years here at SMC: Dr. Jeannine King,
Dr. Emily Klein, and Dr. Denise Witzig have
all created the inclusive environments that
make our school the special community it is. I
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would also like to thank Tyler Dunne at CWAC
who patiently listened to my nitpicking. To
Bianca Guzman, whose value for education
and discussion has given me the confidence
to pursue difficult topics, thank you for the
conversations that eventually led to this paper.
Thank you to my partner, Devin Burgenbauch,
for the unwavering support and encouragement
in all of my pursuits. To my parents, whose
unconditional care is present no matter what I
pursue, thank you. Finally, thank you, Venessa
Ramirez, who reminds me that even though
we may make people upset and angry, we have
a commitment in our community to point out
uncomfortable, necessary truths as Feminist
Killjoys.
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as part of an undergraduate class in any discipline.
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professors by Dec. 15, 2022.
VISUAL ART: We welcome submissions of original, 2D student artwork
– photography, painting, drawing, printmaking, digital, or mixed media –
through Dec. 15, 2022.
Works inspired by Collegiate Seminar texts are encouraged, but not required.
Selections will be made by a jury of SMC faculty, staff, and students. Submissions
in JPG, PDF, or PSD file formats with minimum specifications of 5” x 7” at 300
dpi resolution should be shared via Google Drive with cwac@stmarys-ca.edu.
Please send with message: “The Undergraduate Spectrum Art Submission.”
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